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New Hanover County Schools has developed this local AIG plan based on the NC AIG Program Standards (adopted by SBE, July 2009).  These Standards serve as a statewide framework and guide LEAs to develop, coordinate and implement thoughtful and comprehensive AIG programs.  
The NC AIG Program Standards encompass six principle standards with accompanying practices.  These standards articulate the expectations for quality, comprehensive, and effective local AIG programs and relate to the categories related to NC’s AIG legislation, Article 9B (N. C. G. S. 115C-150.5).  These best practices help to clarify the standard, describe what an LEA should have in place, and guide LEAs to improve their programs.  
As LEAs transition to the new AIG Program Standards, every LEA participated in a self-assessment process of their local AIG program, which involved multiple stakeholders.  The data gathered during this process guided LEAs in their development of this local AIG plan for 2010-2013.  This local AIG plan has been approved by the LEA’s board of Education and sent to NC DPI for comment.  
For 2010-2013, New Hanover County Schools local AIG plan is as follows:
New Hanover County Schools Vision for local AIG program: The New Hanover County School Board strongly believes that all schools should encourage creativity and self-directedness in students.  Central to this belief is the implementation of programs and curricula that consider the intellectual, emotional, physical and social needs of each individual at his or her optimal level of learning.  To maximize our students’ potentials, it is crucial to discover every child’s natural gifts and talents and to prepare the way for the academically or intellectually gifted through a variety of service plans.

An effective service delivery plan for gifted education must be based on the fact that gifts and talents are not exclusive to any ethnic, geographic, or socio-economic group; therefore, access to opportunities should not be restricted to any one group.  We must offer avenues for giftedness to develop in students at the elementary, middle and high school levels.  A system of differentiated education is needed for all students to recognize and address specific strengths and needs.

To reach this end, staff development and community education programs are necessary.  Teachers and administrators need to be trained in exploring giftedness within their classrooms and in using strategies, which allow them to teach to a variety of learning styles.  Parents also will need to be involved in their child’s education and talent development.  Students also should take responsibility for the development of their unique gifts and talents.  Through teacher and community awareness, the New Hanover County Schools Academically/Intellectually Gifted Education Program will continue to grow into an all-encompassing system in which all students’ gifts are challenged and maximized.
Sources of funding for local AIG program (as of 2010)
	State Funding
	Local Funding
	Grant Funding
	Other Funding

	$1129979.00
	$985715.00
	$0.00
	$0.00


Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards appropriate educational services.
Practice A
Articulates and disseminates clear, comprehensive, and equitable screening, referral, and identification processes for all grade levels to school personnel, parents/families, students, and the community-at-large.
This practice is a Maintained Practice for 2010-2013.
Rationale: New Hanover County has a county-wide identification process in place and employs multi-faceted procedures to ensure that all stakeholders know, understand and implement the current process for gifted identification. 
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: NHCS has written detailed procedures for screening, referring and identifying gifted students that are made accessible to stakeholders by:
•
Hard copies located at each school and at central office
•
Electronic copies posted on County Coordinator’s and gifted specialist website(s)
•
Parent/community orientation sessions held at each school 
•
Staff development delivered by gifted education specialists
•
Newsletters
•
Parent conferences
•
Grade level meetings
•
PTO/PTA open houses 
•
Presentation of plan to Gifted Advisory Council and School Board
•
School Match Teams comprised of gifted specialist, teacher representatives, and administration
Planned Sources of Evidence: Minutes from school board meetings
Gifted Advisory Council minutes
Agenda/sign in sheets from parent meetings
staff development minutes from Match team meetings
websites
online brochures
Sample Indicators (Appendix 1)
K-3 Nurturing Program (Appendix 5)
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards appropriate educational services.
Practice B
Employs multiple criteria for student identification, including measures that reveal student aptitude, student achievement, or potential to achieve in order to develop a comprehensive profile for each student.
This practice is a Maintained Practice for 2010-2013.
Rationale: We use multiple criteria to refer and identify students for gifted services. These criteria are reviewed by the school’s Match Team to help the Match Team determine the correct level of differentiation that is required by students.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: ACCESSING DIFFERENTIATED SERVICES

This section describes the process by which services are provided through the AIG Program.  The process of matching students with appropriate services involves three phases:
•
Student Search
•
Data Review by Gifted Education Specialist 
•
Service Options decision by AIG Match Team

The data collected in each phase help in the total decision making process.  The complete process is outlined on the Flowchart for Decision-Making (Appendix 2).

Student Search
Establishing the Pool 

The student search phase includes all activities designed to review the entire population of students at a school to establish a pool of students who may require further assessment and eventual access to differentiated services. Particular attention should be given to students from culturally diverse, economically disadvantaged, or disability populations during this process. Student search strategies will establish a pool of students who may need differentiated services.  These strategies may include but are not be limited to:
•
Annual analysis of students’ participation in K-3 nurturing component
•
Annual analysis of general population in grades 3-12 by reviewing End of Grade/End of Course Scores, district-wide aptitude test at grade 3 and standardized test scores, if available.
•
Teacher observation of students throughout the year with possible nomination at any time.  Parents, students and others in the school setting also may make nominations.  Gifted Education Specialist (GES) presents nomination information concerning gifted education via PTA/PTO or parent meetings.
•
Awareness training for administrators and teachers, which include characteristics of giftedness, the use of multiple criteria, and screening instruments.  
•
A process to review all transfer students to ensure rapid attention to service needs for students who were receiving differentiated services in another school or district.
•
An alternate assessment to screen students of underrepresented populations whose abilities are not evident through traditional assessments.

The AIG Match Team reviews information collected during the student search process.  The AIG Match Team then determines if additional information is needed.  Documentation should be kept to alert teachers that the student has shown some indication of the potential need for differentiated services and his/her progress should be monitored. 

Data Review By AIG Match Team

Gathering and Reviewing Data

The purpose of the AIG Match Team is to determine if a student needs the differentiated services provided though the AIG Program.  An AIG Match Team is established at each school site and will include the Gifted Education Specialist (GES), teachers and administrators, or designee who serve as team members.  The Gifted Education Specialist facilitates the team.  The Gifted Education Specialist is responsible for maintaining records, which may include nominations, review of data, and the student match decision-making process.

The AIG Match Team gathers additional information about the student.  The information gathered should be drawn from the multiple indicators of potential need for differentiated services and may include: [Adapted:  Coleman and Gallagher]

(See Appendix 3)




Student Aptitude 
 Indicator of a student’s capacity for learning 
•
This involves reasoning, problem solving and memory. Documented by scores on formal assessment or demonstrated abilities


Student Achievement 
 Indicator of a student’s knowledge
•
Documented by scores on annual testing and other formal assessments


Student Performance
Indicator of a student’s demonstrated mastery.
•
Documented by grades, work samples, portfolios, or other authentic assessment strategies 


Observation of Student Behavior
Indicator of a student’s need for differentiation, based on his/her observable behavior.  [Source:  Mary Frasier, University of Georgia]  This may be shown through the student’s abilities in the following areas:

Communication – Highly expressive and effective use of words, numbers, and symbols
Humor – Conveys and understands humor
Inquiry – Questions, experiments, explores
Insight – Quickly grasps new concepts and makes connections, senses deeper meanings
Interests – Intense (sometimes unusual interest maintained over time)
Problem Solving – Effective, often inventive, strategies for recognizing and solving problems
Memory – Large storehouse of information on school and non-school topics
Reasoning – Logical approaches to finding solutions
Imagination/Creativity – Produces many ideas, highly original
•
Documented by Teacher Assessment, Parent Assessment, or Student Self-Assessment.



Student Interest and Motivation 
 Indicator of a student’s focus areas and/or curiosity and student’s commitment to pursue learning experiences
•
Documented by Teacher Assessment, Parent Assessment, Student Motivation and Interest Survey, interviews, formal interest surveys, or other evidence of interest through portfolios.
•
For students, who have often been called “underachievers”, ESL students, or underrepresented populations, an individual interview may be important to reflect the student’s specific area of need.
Planned Sources of Evidence: Sample Indicators (Appendix 1)
Flow Chart of Decision Making (Appendix 2)
Pentagon (Appendix 3)
Match team minutes
Aptitude test scores
Achievement test scores
STAR test scores
Dibels
ClassScapes
Algebra Aptitude Test 
Work samples
County assessments
report cards
Mod 2 folders
identification forms 
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards appropriate educational services.
Practice C
Administers both non-traditional and traditional standardized measures that are based on current theory and research.
This practice is a Maintained Practice for 2010-2013.
Rationale: RATIONALE:
GUIDELINES FOR BEST PRACTICES IN 
EDUCATION OF CHILDREN WHO ARE GIFTED

Mary Ruth Coleman
James J. Gallagher
(1995)


1.
Children who are gifted form a diverse group with a variety of needs; therefore, they require a range of service options.

2.
Children who are gifted learn at a faster rate than other children of their age, experience, and environment; therefore, they can often move through the curriculum at a more rapid pace (which is developmentally appropriate for them).

3.
Children who are gifted share the ability to think with more complexity and abstraction than other children of their same age, experience, and environment; therefore, they require differentiation in the curriculum.

4.
Children who are gifted have some unique social needs and may feel “different” from other children of their age, experience, and environment; therefore, they may need access to appropriate counseling and support to assure their affective well-being.

5.
Because of their different learning and social needs, children who are gifted require time with others who are similar to them in order to establish cognitive relationships and to facilitate their academic and social growth.

6.
Some children who are gifted may not be reaching their potential.  In fact, they may not even be recognized as gifted.  This may be particularly true of students with limited opportunities to learn.  For these students, additional support is needed to offer opportunities for their giftedness to develop.

7.
Because the learning needs of children who are gifted are different from other children of their age, experience, and environment, teachers responsible for these students must have an appropriate base of knowledge and skills to meet these needs and should enjoy working with these students.
8.
Services for children who are gifted must be part of an overall education program, which supports excellence for all students.  This “excellence” must include opportunities for advanced students.

9.
The early educational experiences of potentially gifted students help to shape their learning habits; therefore, it is essential that young students with high abilities have access to appropriately stimulating and challenging education to help ensure that their potential is developed.

10.
When given appropriate education opportunities, children who are gifted will become increasingly knowledgeable; therefore, their needs for differentiation increase as well, as compared to others of their age, experience, and environment.

11.
Potentially gifted students from culturally diverse or economically disadvantaged families, and students with disabilities are often overlooked for gifted programming; therefore, special efforts may be needed to ensure that these students are recognized and served.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Our current identification process uses mulitple indicators that take the whole child into account.  Indicators include:
- CogAT
- ITBS
- County Assessments
- Teacher Assessments
- Class Scapes
- Dibbles
- My Access
- Student Work Samples
- Lexiles
- NC EOGs/EOCs
- Parent, and Teacher Observational Checklist
- Student Self-assessment Forms
- P.E.T.S. 
- Report Cards
- Observations
Planned Sources of Evidence: Pentagon (Appendix 3)
County wide test scores
report cards
standardized test results
ClassScapes
Dibels 
rubrics
State assessments
conference forms
identification forms
observations
Lexile scores
Match Team records
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards appropriate educational services.
Practice D
Initiates screening, referral, and identification procedures that respond to traditionally under-represented populations of the gifted and are responsive to LEA demographics.  These populations include students who are culturally/ethnically diverse, economically disadvantaged, English language learners, highly gifted, and twice-exceptional.
This practice is a Focused Practice for 2010-2013.
Rationale: Our self assessment indicated that this was an area of need for our county.  Historically, New Hanover County has encountered difficulty in identifying traditionally under-represented populations.  We want to make this an area of focus to raise awareness and expand our alternative identification route beyond our ESL/LEP students.
Goals: Our goals include:  analyzing demographic data to gain understanding of the district's diverse populations, comparing our program demographics to the district's demographics, researching alternative screening and referral processes for under-represented populations, implementing nurturing programs to facilitate the establishment of a pool for screening, and collecting data and monitor progress of students within these groups
Description: Gifted Specialists will look at our district's demographic data to gain an understanding of what student sub-groups make up our under-represented populations.  We will compare the percentages of each specific group of diverse students to the demographic data of our AIG program.  

Gifted specialists will research alternative, research based screening processes, such as Bertie Kingore's Portfolio assessment, P.E.T.S. program assessments, the Raven, the Naglieri, and the DAP:IQ-Draw a Person Intellectual Ability Test for Children.  Recommendations for implementation of one or more of these processes will be presented to stakeholders.

Elementary gifted specialists will continue to implement whole class nurturing in grades K-3 to establish a pool for the purposes of screening under-represented populations.

K-12 gifted specialists will collect data and monitor progress of students within the nurturing pool.
Planned Sources of Evidence: Sample Indicators (Appendix 1)
staff development logs
selection of research-based screening tool(s)
AIG demographic data
Nurturing Pool data
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards appropriate educational services.
Practice E
Ensures consistency in implementation of screening, referral, and identification processes within the LEA.
This practice is a Maintained Practice for 2010-2013.
Rationale: The identification process is clearly defined in our plan.  At each gifted specialist staff meeting, teachers are told they are expected to uphold the identification standards set forth in our plan.  While implementation may look different at each school, the criteria for identification is the same county wide.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Gifted Specialists will use the Flow Chart of Decision Making (Appendix 2) to guide the identification process.
Planned Sources of Evidence: Flow Chart of Decision Making (Appendix 2)
Match Team Records
Match Team Forms
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards appropriate educational services.
Practice F
Establishes written policies that safeguard the rights of AIG students and their parents/families, including informed consent regarding identification and placement, reassessment procedures, transfers from other LEAs, and procedures for resolving disagreements.
This practice is a Maintained Practice for 2010-2013.
Rationale: The district AIG program has a clear and consistent plan in place that addresses this practice.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: PROCEDURE TO RESOLVE DISAGREEMENTS


When parents or guardians and the school are unable to agree about services proposed in accordance with this plan, it is expected that the disagreement be resolved at a level closest to the student.

The first attempt to reach accord should be through a meeting involving the classroom teacher(s), the Gifted Education Specialist, and the principal (or designee) at the school building level.

If no resolution is reached, the parent or guardian may request in writing a review by the Gifted Education Dispute Resolution Committee.  The Gifted Education Dispute Resolution Committee may be composed of Coordinator of Gifted Education Services or designee, the Executive Director of Instructional Services or designee, and the Assistant Superintendent for Instruction and Academic Accountability or designee.



Mediation is a highly recommended procedure for successful resolution of disputes.  Mediation can be informal or formal.  A parent or guardian may request informal mediation by requesting the principal to appoint an informal mediator.  The parent or guardian may request formal mediation by contacting the Community Mediation Center of Cape Fear, Inc. at (910-362-8000.

If the parents or guardian and the New Hanover County Schools cannot reach agreement through these processes, the parent or guardian has the right to petition a North Carolina Administrative Law Judge whose decision will be final.  Attorney’s fees are not available to parents or guardians in the event they prevail in a contested case hearing.



Student Transfers

Any student who transfers with evidence of participation in a program for academically or intellectually gifted students should be reviewed for instructional placement in the existing gifted program based on the student’s educational needs and local options available.

Process for Placing a Transfer Student

Transfers from schools outside the system:


Elementary, Middle, and High School students:

•
Data Manager notifies GES of new student
•
Students will be placed in appropriate grade-level classrooms.
•
Assessment - using student cumulative record information (will be done by the Gifted Education Specialist).
•
AIG Match Team will take appropriate action to insure proper placement within sixty days from student’s first day of class.

In addition, High School Students under guidance of high school gifted specialist, can self-select classes using criteria for honors and advanced placement classes when registering.



Transfers from schools within the system:


Elementary, Middle, and High School students:

•
Data Manager notifies GES of new student
•
Gifted Specialist uses the transfer form to notify the Coordinator of Gifted Services and transfer school.
•
AIG folder is sent to transfer school
•
AIG Match Team will review and make recommendation for differentiated services within thirty days.

In addition, for High School students:

•
Counselor will send CAPS and gifted specialist will send DEP to appropriate personnel at transfer school.
•
Follow standard AIG procedures outlined by New Hanover County Schools.
Planned Sources of Evidence: Procedure to Dispute Disagreements Statute (Appendix 4)
Parent letters
Match team records and forms
identification forms
NHCS procedure manuals/handbook
DEPs
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards appropriate educational services.
Practice G
Maintains documentation that explains the identification process and service options for individual AIG students, which is reviewed annually with parents/families.
This practice is a Maintained Practice for 2010-2013.
Rationale: The district has a developed Differentiated Education Plan (DEP) that is used for initial placement and annual review of service options.  This document must be signed annually by the teacher, gifted education specialist, parent, and principal.  This documentation is kept with the students' permanent records as documentation of identification level and service delivery options.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Upon placement into the gifted edcuation program, the Match Team matches student needs to available service options.  The four levels of service available are Standard, Moderate, Significant, and Extensive.  Differentiation is coordinated by the gifted specialist.  An annual review determines if the current level of service is appropriate for the students' needs.  This review is documented on the Diffentiated Education Plan, which is signed by the teacher, gifted specialist, parent, and principal.  Any changes to a student's service level will be documented in the Match Team's records.
Planned Sources of Evidence: Identification forms
Match Team records
Differentiation Education Plans (DEPs)
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice A
Adapts the NC Standard Course of Study (SCOS) according to identified abilities, readiness, interests, and learning profiles, K-12.
This practice is a Maintained Practice for 2010-2013.
Rationale: We currently align the implementation of the gifted program with the North Carolina Standard Course of Study, as it is an expectation in our district. This practice allows for increased collaboration among teachers and gifted specialists and creates connections for students.  
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Gifted Education Specialists plan and collaborate with grade levels, using county and school based pacing guides, to provide differentiated instruction to identified AIG students as well as flexible groups based on student needs and interests. 
Planned Sources of Evidence: collaborative meeting notes
lesson plans
student products and assessments
student interest inventories
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice B
Enriches, extends, and accelerates the curriculum to address a range of ability levels in language arts, math, and other content areas as appropriate.
This practice is a Maintained Practice for 2010-2013.
Rationale: Differentiation is a best teaching practice for gifted learners.  We recognize that "more of the same work" is inappropriate for promoting growth in gifted students; therefore, continuing to provide a variety of quality enrichment opportunities is vital to student achievement and ultimate success.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Gifted Education Specialists, in collaboration with the classroom teachers, create enrichment opportuities for gifted learners.  These include:

-Marzano's thinking skills
-project based learning
-literature circles
-reader's theater
-debates
-Paideia seminars
-Socratic seminars
-Interact units
-William and Mary research-based reading programs
-Junior Great Books
-AP/Honors courses
-elective choices
-Lyceum Academy
-contests
-community service projects
-field trips/real world experiences
Planned Sources of Evidence: student products
assessment of data
EOG test data
AIG professional resources
progress reports
DEPs
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice C
Employs diverse and effective instructional practices to address a range of learning needs.
This practice is a Maintained Practice for 2010-2013.
Rationale: We understand that students learn differently and the importance of providing instruction linked to learning styles.  Gifted learners, specifically, have their own learning needs, and these are addressed through our program practices.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Gifted Specialists use and promote theories based on Gardner's Multiple Intelligences, Renzulli's Interest-A-Lyzer, Marzano's thinking skills, Bloom's Taxonomy Revised, Classroom Instruction That Works, Strategies That Work, and Carol Ann Tomlinson's Differentiation for Gifted Learners.  These methodologies are employed in lesson plans developed by Gifted Education Specialists, and at times, in collaboration with classroom teachers.  
Planned Sources of Evidence: lesson plans
professional library
professional development logs
interest surveys
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice D
Selects and uses a variety of research-based supplemental resources that augment curriculum and instruction.
This practice is a Maintained Practice for 2010-2013.
Rationale: We use research-based materials proven effective for gifted learners so that we can deliver quality instruction instead of spending our time and resources developing curriculum.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: We have been fortunate to be in a county that provides a variety resources for gifted specialist and classroom teachers to use to meet the diverse needs of gifted learners. The resources and materials are inventoried and available for checkout. We have developed three "Service Delivery and Instructional Practice Planning Grids" for teachers to use as a reference. (See Appendix 5 and Appendix 6) Gifted Education Specialist use monthly meetings to train and share how to effectively use these resources.
Planned Sources of Evidence: Service Option Grids (Appendix 5)
Nuturing Program (Appendix 6)
Gifted Resource Professional Library
Inventory of materials
AIG meeting agendas
Plans
Individual teacher materials
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice E
Fosters the development of 21st century content and skills by infusing the following at an advanced level:  high-level content for global awareness, civic and economic literacies, and health awareness; critical thinking and problem solving; high-level communication and collaboration; applied information and media literacy, including concepts, systems, and operations in challenging research contexts; creativity and innovation; real-world learning in local, regional, and global contexts; and applied life skills for leadership, ethics, accountability, adaptability, productivity, responsibility, people skills, self-direction, and social responsibility.
This practice is a Focused Practice for 2010-2013.
Rationale: We already address some of these practices and have knowledge of 21st century skills, however, we realize the importance of fully preparing our gifted learners for the 21st century and want to make it a focus practice so that we will deliberately and consistently make them a part of our program.
Goals: - Form a partnership with district and instructional leaders for training and implementation
- Promote advanced level content and 21st century skill infusion into the AIG program.
- Provide training to AIG staff in 21st century skills.
- Review and purchase materials that promote 21st century learning and skills
Description: AIG teachers will meet with district instructional leaders and become trained in 21st century standards. AIG teachers will apply the 21st century professional development and knowledge to purchase resources and implement the new skills into lessons. We will share this knowledge with our individual school faculties and each other.
Planned Sources of Evidence: Staff development logs
21st century skills focused units
web pages
lesson plans
blogs, wikis, power points, podcasts, webinars
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice F
Uses on-going assessment to differentiate classroom curriculum and instruction.
This practice is a Maintained Practice for 2010-2013.
Rationale: Our county has invested a lot of time and resources into formal and informal assessments that allow us to provide data driven differentiation for gifted learners. 
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: We use state and local assessments such as ClassScapes, My Access!, CogAT, EOG, ITBS, DIBELS, and county math and reading assessments to help provide the data for appropriate differentation. In addition, we use other informal assessmnet measures within our program such as, P.E.T.S. (Primary Education Thinking Skills), Bertie Kingore portfolio materials, and informal observations, checklists and anecdotal notes.
Planned Sources of Evidence: Data notebooks
Test reults (EVAAS, CogAT profiles, ClassScapes reports)
ITBS
EOG
CogAT
Teacher notes and checklists
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice G
Creates affective curricular and instructional practices which support the social and emotional needs of AIG students.
This practice is a Maintained Practice for 2010-2013.
Rationale: We provide opportunities for gifted students, their parents and teachers that address social and emotional needs.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: We currently use methods that promote the social and emotional needs of gifted learners like flexible grouping, collaboration with counselors and parent individual and group meetings. We understand the importance of gifted learners having opportunities to meet and work with other gifted learners, so we group the students for instruction and provide staff development for teachers.  In addtion to the regular curriculum opportunities we also provide extracurricular opportunities during and after school.
Planned Sources of Evidence: Parent meeting sign in sheets
rosters and schedules
counselor schedules
DEP's 
communication logs
conference forms
club and academic competition rosters
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice H
Cultivates and develops the potential of young (K-3) students through purposeful and intentional strategies and differentiated curriculum and instruction.
This practice is a Maintained Practice for 2010-2013.
Rationale: County AIG teachers have developed and implemented a successful Nurturing Progam for young learners.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Our county is in its third year of implementation of a Nurturing Program. It is an expectation throughout the county that a nurturing program be in place at each elementary school. We have incorporated commercial materials like, P.E.T.S, USTAR Plus and we also have developed our own local programs to use in the nurturing program like, Brain Jacks, a collection of materials for young children. The AIG teachers also provide resources and instructional ideas for regular classroom teachers. In addition to the higher level lessons provided in the Nurturing Program, the AIG teachers also provide individual and small group instruction to students who exhibit potential.
ALTERNATIVE INSTRUMENTS TO CREATE A POOL OF HIGH-POTENTIAL STUDENTS K-3

APTITUDE
•
Standardized aptitude test 

STUDENT ACHIEVEMENT/STUDENT PERFORMANCE
•
Reading Log or Accelerated Reader Summary
•
9 weeks math tests/ClassScapes
•
K-2 Literacy Assessment
•
Primary Educations Thinking Skills checklists
•
Portfolio of Work Samples
•
Written summary of a familiar story
•
Nonfiction information written into own words
•
Dibels
•
ORF
•
Non-verbal Assessment


STUDENT INTEREST and MOTIVATION
•
Possesses detailed information about a variety of subjects
•
Student self-assessment
•
Interest Inventory
•
Contests and competitions
•
Demonstrates task commitment
•
Teacher and parent checklists
•
Involved in learning experiences outside of school

OBSERVABLE STUDENT BEHAVIORS
•
Expressive and effective use of words 
•
Conveys and understands humor
•
Questions, experiments, and explores
•
Quickly grasps new concepts
•
Intense interest in an area over time
•
Imagination/creativity
•
Uses advanced vocabulary
•
Strong logical thinking skills
•
Strong memory skills
•
Completes complex assignments
•
Higher order thinking skills
•
Generates a large number of solutions
Planned Sources of Evidence: Nurturing Program (Appendix 6)
AIG teacher schedules
small group rosters
lesson plans
inventory of materials
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice I
Ensures collaboration among AIG personnel and other professional staff, including exceptional children's personnel and others related to AIG students, to develop and implement differentiated curriculum and instruction.
This practice is a Maintained Practice for 2010-2013.
Rationale: We have developed a meeting schedule and communication practices that promotes interaction and collaboration among the Gifted Specialists. Efforts are made to provide common planning times with AIG teachers and other staff members who work with gifted.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: At the beginning of each school year the AIG staff brings their calendars and we schedule our meetings for the entire year. At this time we update and provide contact information to be included in the AIG County Notebook. We use this information to collaborate via phones, blogs and emails on a regular basis. Collaboration is evident in our emails where AIG teachers share and request resources from colleagues to help with specific instructional needs at individual schools. We meet with other staff who are involved with gifted learners using provided planning times.
Planned Sources of Evidence: AIG County Notebook
AIG sign in logs
contact list
blog
agendas/notes
emails
documentation of conferences
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range of academic, intellectual, social, and emotional needs of gifted learners.
Practice J
Develops and documents a plan that articulates the differentiated curriculum and instruction services that match the identified needs of the K-12 AIG students.  The document is reviewed annually to ensure effective programming, a continuum of services, and school transitions.
This practice is a Maintained Practice for 2010-2013.
Rationale: Match Teams at each school develop and maintain Differentiated Education Plans(DEP) in order to match needs of identified AIG K-12 students with available learning opportunities.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Service Options Match
Matching Students with Services
AIG Match Team

This is the actual matching of the student with the appropriate service delivery options.  The AIG Match Team will review all of the information, both quantitative and qualitative, gathered from multiple indicators during the student search and review process.  The team will consider the criteria for each of the service options as decisions are made about matching the student with the service option(s) appropriate to the student’s unique gifts and abilities.  Giftedness is the manifestation of ability to learn well beyond the expected level of one’s age.  It can be discovered through outstanding student performance, high test scores, or observation.  These abilities are sometimes muted in students by unfavorable environmental circumstances and need to be actively sought.  The team should consider the following: [Source:  Coleman, Gallagher, Harrison, and Robinson (1995)]

•
Within any indicator, a single criterion may reveal a need for services.  However, no single criterion can eliminate a student from consideration.

•
Information from any and all indicators may be used in matching students with appropriate service options.

•
Information used from each indicator should be directly related to the service option considered.

•
Information from specific indicators may be given priority for specific options (e.g., math achievement/performance matched to enrollment in an advanced math class).

•
Borderline students may receive services.  This can serve as a nurturing component for 3rd – 12th grades as it exposes the students to high expectations and peer modeling.  This can be an on-going assessment for future placement.

A Differentiated Education Plan (DEP) will be updated annually for those students who access service options.  The Gifted Education Specialist and/or the classroom teacher will explain the different service options and the proposed DEP to the parents.  A copy of the DEP, Individual Differentiated Education Plan (IDEP) and Career Advising Plan (CAP) is kept in Module 2 of the student’s educational record.
CRITERIA FOR SERVICES (3-12)


STANDARD DIFFFERENTIATION
The options in this group of services are available to all students in all schools.  These options will be delivered within regular classrooms.  Therefore, no specific criteria are required.


MODERATE DIFFERENTIATION
The options in this group are available to students whose ratings indicate Moderate Differentiation on the indicators in four of the five areas listed below.  These options will be delivered in regular classrooms.
•
Student Aptitude
•
Student Achievement
•
Student Performance
•
Student Interest and Motivation
•
Observable Student Behaviors


SIGNIFICANT DIFFERENTIATION
•
The options in this group are available to students whose ratings indicate Significant Differentiation on the indicators in four of the five areas listed below.  These options are usually within the grade level.
•
Student Aptitude
•
Student Achievement
•
Student Performance
•
Student Interest and Motivation
•
Observable Student Behaviors

EXTENSIVE DIFFERENTIATION
The options in this group are available to students whose rating indicates Extensive Differentiation on the indicators in four of the five areas listed below.  Service options are usually beyond the grade level or school.
•
Student Aptitude
•
Student Achievement
•
Student Performance
•
Student Interest and Motivation
•
Observable Student Behaviors


SERVICE OPTIONS (9-12)


STANDARD DIFFERENTIATION
The options in this group of services are available to all students in all schools.  These options will be delivered within regular classrooms.  Therefore no specific criteria are required.


MODERATE DIFFERENTIATION/ SIGNIFICANT DIFFERENTIATION

Advanced Placement (AP) and Honors Courses available
•
Open to all students through application process
•
Successful completion on specific pre-requisite courses
•
Writing sample for some advanced placement classes

EXTENSIVE DIFFERENTIATION

Concurrent Enrollment, Early Admission to higher education institutions
•
Meet institutions’ admissions requirements and additional policies
•
Course not offered at the high school



Planned Sources of Evidence: Match Team documentation
Module II folders
DEPs
transition meeting sign in sheets and rosters
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional development concerning the needs of gifted learners that is on-going and comprehensive.
Practice A
Employs an AIG-licensed educator(s) to guide, plan, develop, implement, revise, and monitor the local AIG program.
This practice is a Maintained Practice for 2010-2013.
Rationale: We want to maintain a full time AIG county coordinator to guide our AIG program.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Coordinator of Gifted Education Services will:


Managing and assisting the implementation of gifted education services and the improvement plan.

Understanding that each school has different needs – assisting each AIG teacher to best meet the needs of their school.

Proposing and managing a budget and implementing material selection for central library and AIG teachers.

Consulting with teachers and building administration.

Coordinating NHC Gifted Advisory Council

Managing improvement plan evaluation and accountability system.

Collect, analyze and summarize evaluation data.

Discuss data with AIG Teachers at each school

Developing  Community Outreach Programs with the NC Aquarium at Fort Fisher

Partners with UNCW Gifted Education Department for licensure, forums and staff development for regular classroom teachers

Coordinating Governor’s School applications, selections, and activities.  Work with high school counselors in developing county procedures for Governor’s School requirements. 

Coordinate Duke University’s Talented Identification Program  (TIP) for New Hanover County AIG students.

Developing and overseeing the production of communication tools (newsletter, web page, handbook, brochures, etc.).

Develop curriculum for AIG teachers

Consulting with teachers on differentiated instruction for all students including special populations.

Develop and deliver monthly staff development for elementary and middle school AIG teachers.

Support AIG teachers with their planning, curriculum and day-to-day issues.

Meet and plan with Coordinators of Gifted Education and State AIG consultants to stay on cutting edge of Gifted Education. Mediate parents, AIG teachers, and principals in dealing with disagreements concerning all phases of the program.

Was recently elected to the Board of Directors of the North Carolina Association for Gifted and Talented (NCAGT)

Responsible for State (Department of Public Instruction) April 1st Headcount
Planned Sources of Evidence: Collection of data and liscensure.
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional development concerning the needs of gifted learners that is on-going and comprehensive.
Practice B
Ensures that AIG specialists are engaged in tasks which explicitly address the academic, intellectual, social, and emotional needs of gifted learners.
This practice is a Maintained Practice for 2010-2013.
Rationale: Each school has been assigned a Gifted Education Specialist to address the specific needs of the gifted learners at this site.  In order to meet the diverse needs of each individual school, we would like to maintain a full time specialist at each site.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: In grades K-8 a Gifted Education Specialist has been assigned to each school and has been assigned the following responsibilities:


To serve as a resource that is determined and directed by student performance data, and may include, but is not limited to


Implementing the AIG plan


Analyzing data by subgroups


Helping teachers to develop improvement strategies and focused interventions for subgroups based on current research, best practices, and effective use of technology


Coordinating and providing training and staff development opportunities for parents and staff


Modeling lessons


Teaching/Extending the NCSCOS in the areas of reading and math for identified students in pull out/resource classes


Organizing school-wide enrichment experiences to develop potential within students and enhancing the performance of students  (ie. K-3 Nurturing Program)


Organizing and facilitating an AIG Service Match Team for the purposes of referral, screening, and identification for gifted services in reading and math


Designing differentiated curriculum and supportive learning activities for use by classroom teachers


Evaluating the quality and effectiveness of program options and the progress of all students


Communicating with parents and staff via newsletters and website about school programs and resources available for advanced learning opportunities


Consulting with classroom teachers on differentiated instruction for all students including special populations


Communicating with parents about students’ progress in the gifted program


Facilitating an Orientation to AIG each school year for parents and families


Updating parents and families with newsletters


Maintaining a website


Communicating extra-curricular opportunities to extend students’ talents and interests


Attending monthly meetings and staff development with AIG peers to stay abreast of current issues and research in gifted education


Maintaining accurate records, including Match Team and DEPs
Planned Sources of Evidence: Local AIG Plan
Self Assessment Tool
Teacher assignments
School snapshots
lesson plans
Other Comments: We feel that our county needs to extend services beyond K-8 by placing a Gifted Education Specialist(s) at the high school level. Currently, the counselors are responsible for overseeing schedules of all students including AIG students. In addition, there is no data being specifically collected on gifted students. At the high school level all students in honors and AP courses are considered gifted which does not follow our county identification criteria. If a Gifted Education Specialist is not provided in the high schools then we recommend that special training be required of counselors and teachers who work with these students. 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional development concerning the needs of gifted learners that is on-going and comprehensive.
Practice C
Establishes specific and appropriate professional development requirements for all personnel involved in AIG programs and services, including classroom teachers, exceptional children's personnel, counselors, and school administrators.
This practice is a Focused Practice for 2010-2013.
Rationale: We do not have county wide professional development requirements for all personnel who teach gifted learners. The gifted education specialist are required to be certified, however, there are no gifted education professional development requirements for other personnel who work with gifted learners. 

    
Goals: We plan to develop standardized professional development requirements and a process for implementation that requires all personnel involved in AIG programs and services, including administrators, school counselors, and classroom teachers to complete.
Description: AIG Coordinator and Gifted Specialists will decide on appropriate requirements and work with the professional development department to develop a series of workshops that all personnel working with gifted students will be required to complete.  This series of workshops will be called AIGE (Academically and/or Intellectually Gifted Endorsement)  Teachers and other personnel that complete these requirements will receive an endorsement certificate from the county.
Best Practices:  Professional Staff Development

"The future culture of the school will be fashioned largely by how staff development systems evolve.  How good schools will be as educational institutions – how humane and vital they will be as places to work – will be functions of the energy and quality of the investment in their personnel."  Bruce Joyce

In-house staff development, whether conducted at local school sites or central offices, provides excellent opportunities for unique professional relationships among teachers, administrators and instructors.  Ultimately, these professional relationships reflect a more conducive learning environment for students.  It is not enough to provide staff development and hope or dictate that strategies learned within the context of staff development transfer to effective implementation within the singular classroom.  Educators must move beyond the simple provision of staff development opportunities to develop a network for collaboration among all stakeholders in gifted education in order to effect positive changes in instructional strategies within classrooms.  Additionally, effective staff development should inspire learning among teachers.  Love of learning is a strong characteristic of all teachers; therefore, effective staff development creates within teachers that sense of purpose as “learner” of new knowledge.

Effective staff development must provide a link to increased student achievement (Joyce & Showers, 1995).  Creating this link requires that staff development be “innovation-related, be continuous during the course of implementation and involve a variety of formal (e.g., workshops) and informal (e.g., teacher-exchange) components” (Fullan, 1990).  Therefore, the most important goal of staff development should be that participants take what is learned in the staff development opportunity and implement it effectively within their classrooms.  This goal increases the likelihood students will benefit from the teachers’ participation in the staff development.

In their book, Student Achievement through Staff Development, Joyce and Showers (1995) discuss the following assumptions concerning effective staff development:

1.
“A belief that we should develop comprehensive resource-development (staff development) systems for education personnel” (p.8).  It is their duty as professionals to participate in these opportunities in order to increase their professionalism.  This participation should be inclusive and expected of all educational personnel – teachers as well as administrators.  Administrators should understand expectations placed upon their teachers and vice versa.



2.
“Student learning can be greatly increased through human resource programs” (p. 9).  Effective staff development moves us toward common objectives by encouraging all educational personnel to meet established objectives.  This concept is especially true within the context of today’s educational climate where accountability is inherent in all objectives.


3.
“Recent research on staff development has demonstrated that virtually all teachers can learn the most powerful and complex teaching strategies provided that staff development is designed properly” (p. 10).  Staff development without strong support from central office and school site administrators weakens the effectiveness of the usage of complex teaching strategies.  Without support groups, where teachers discuss concerns and successes of utilization of teaching strategies, teachers may become frustrated and fail to realize a strategy’s full potential.

4.
“Embedded staff development will have a great effect on the ethos of the profession of education – the beliefs and behavior of the professional community” (p.10).  As educators immerse themselves in effective staff development opportunities, their own personal knowledge increases, and they grow professionally by seeing extended opportunities within their classrooms.

5.
“Professional knowledge consists of four overlapping components:  the study of academic content that under girds the content to be learned by the students; the study of curricular and instructional strategies; the process of organizing content and helping students study it; and the process of school improvement – the cooperative work by faculties to make the school better” (p. 10-11).  Professional staff development opportunities should allow for educators to “tie it all together.”  The mission, goals and place should contribute the overarching objective – helping students achieve their highest potential.

NCDPI AIG Licensure Document 9-02
Planned Sources of Evidence: Professional Development Plan
Staff development sign in sheets
Session evaluations
AIGE Personnel Rosters
Other Comments: Our professional development plan includes support for classroom teachers, administrators, support staff and Gifted Education Specialists.  Topics will include characteristics of giftedness, learning styles, differentiation, teaching/learning strategies as well as problems and issues in gifted education.  The plan supports the overall school district goals for infusing quality principles into all facets of service to support the education of all students.

The New Hanover County Schools are committed to increasing the numbers of teachers with state licensure in gifted education by providing information on licensure at the university or college level.  Local training for classroom teachers and school counselors will also be provided.  It is a county belief that all teachers should implement differentiated instructional strategies to meet the wide range of ability levels in the typical classroom.    All teachers are encouraged to participate in a wide variety of learning activities which includes:

•
Different characteristics, intellectual and social needs of students with gifted potential.
•
Appropriate use of multiple sources of data in identification of the gifted.
•
Differentiation of content, process, product, instruction, and evaluation in program options needed to evoke gifted potential.
•
Recognition of traits and needs of at-risk students and academic and social/emotional needs.
•
Intervention strategies for gifted students.
•
Awareness of cultural and socio-economic differences that can influence different manifestations of giftedness.

Monthly staff meetings with a staff development component allow Gifted Education Specialists to keep abreast of the latest issues in gifted education, that will have a positive impact on student achievement, staff performance, and organizational abilities at their individual schools. 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional development concerning the needs of gifted learners that is on-going and comprehensive.
Practice D
Places AIG students in classrooms with teachers who have met the LEA's professional development requirements for that position or have earned an AIG add-on license.
This practice is a Focused Practice for 2010-2013.
Rationale: Our district does not have a specific policy or system of requirements for assigning identified gifted students to classrooms, and these students are not currently or purposely placed in classrooms where the teacher(s) has/have been trained in gifted education practices. 
Goals: Each school will place AIG identified students with classroom teachers that have met the district’s requirements of working with such students.
Description: Our county will develop a series of workshops to train teachers, counselors, and other personnel in regards to working with and teaching gifted learners. This series will be called AIGE, or Academically and/or Intellectually Gifted Endorsement, and persons completing the program will receive a certificate. 

Once a system of requirements is in place and teachers have been given the opportunity to meet these, schools will be given rosters of personnel that have AIG endorsement and students will be purposely placed with teachers who have met the county requirements.
Planned Sources of Evidence: NC WISE roster
class rosters
List of teachers who have completed county training (AIGE rosters)
Other Comments: It is encouraged that principals give preference to classroom teachers that have aquired their state recognized, add-on license in gifted education over those that have met the county requirements to have AIG students in their classrooms, as these professionals have had much more extensive training in working with high ability students.
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional development concerning the needs of gifted learners that is on-going and comprehensive.
Practice E
Aligns professional development with local AIG program goals and other district initiatives.
This practice is a Maintained Practice for 2010-2013.
Rationale: Gifted Specialists actively participate in our county's professional development. This allows our program to share a common language and maintain county focuses.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Gifted Specialists will continue to participate in county and school professional development such as C.I.T.W., PLT's, book studies, technology, small group instruction, NC READS, ClassScapes, My Access!, Teacher Evaluation tools, RTI/PSM, Postive Behavior Support (PBS), MindSet, Comprehensive Needs Assessments (CNA)in order to keep a common language and goal for our county.  

We will include the involvement of county Instructional Leaders in our AIG professional development so that gifted education is aligned with county goals.
Planned Sources of Evidence: Sign in rosters
SchoolLinks records
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional development concerning the needs of gifted learners that is on-going and comprehensive.
Practice F
Aligns professional development opportunities with state and/or national teaching standards, including 21st century skills and content at advanced levels.
This practice is a Focused Practice for 2010-2013.
Rationale: In our plan we have a goal to develop professional development requirements for all teachers and school personnel who work with gifted learners. Our county already provides professional development in the areas of the standards and 21st Century skills, however, we want to ensure that gifted training is included.
Goals: The AIG program will form a partnership with district instructional leaders to align professional development opportunities between county initiatives and gifted education.
Description: AIG teachers will meet with district instructional leaders for the purpose of promoting AIG differentiation into the 21st century curriculum.  AIG teachers will also be trained in new state standards and locally adopted programs.
Planned Sources of Evidence: Staff development logs
Staff development materials
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional development concerning the needs of gifted learners that is on-going and comprehensive.
Practice G
Provides opportunities for AIG specialists and other teachers to plan, implement, and refine applications of their professional development learning.
This practice is a Maintained Practice for 2010-2013.
Rationale: AIG specialists have been provided with time and resources that help us continue growing and developing as professional educators.  Because our staff development is not held on required meeting days, attendance is not mandated.  In order to ensure maximum attendance, we will hold meetings and staff development training sessions during the school day.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: AIG specialists attend regular meetings where ideas are shared, training takes place, and open discussions of successes and challenges take place. Gifted Specialists team teach, collaborate on lesson planning, and provide materials to provide opportunities for teachers to apply what they have learned. 
Planned Sources of Evidence: monthly meetings
county wide staff development
lesson plans
DEPs
lesson plans
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice A
Delivers AIG programs and services which are comprehensive of the academic, intellectual, social, and emotional needs of gifted learners across all grade levels and settings.
This practice is a Maintained Practice for 2010-2013.
Rationale: We currently have a full time Gifted Education Specialist at each K-8 school, which allows for the needs of the diverse populations of those schools to be met.  Specialists offer direct services and resources to classroom teachers to meet the specific needs of gifted students.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: New Hanover County allocates a full time Gifted Education Specialist (AIG specialist) per elementary and middle school to ensure that the diverse needs of gifted learners are met.  

The appointment of a high school gifted specialist is needed to transition gifted students from middle school to the high school level to address drop out data, make sure they are taking the appropriate classes, and to expose them to career and scholarship opportunities that meet their needs and interests. 

Gifted Specialists collaborate with other school personnel, such as counselors, coaches, classroom and elective teachers, and community members to offer a successful, comprehensive school experience.
THE SERVICE DELIVERY and INSTRUCTIONAL PRACTICES PLANNING GRID

The Service Delivery and Instructional Practices Planning Grid (Appendix 5) was designed to assist with the comprehensive planning of differentiated services and options designed to meet the needs of AIG students.  Information gathered during the referral process will be used to help determine which particular differentiated services are needed.  All of the services listed on the Service Delivery and Instructional Practices Planning Grid adapted from A. W. Harrison (1996) have been effectively used to provide differentiated services to AIG students who need these services.  A variety of options are listed to match the needs of the different learners.   The grid should be viewed as a menu from which each school selects options that best match student need.

The Service Delivery and Instructional Practices Planning Grid is divided into two sections – Academic Development and Intellectual Development.  Each section is further divided to show groups of differentiated services.  For K-2, services are described as Discovery, Explore, and Challenge.  Grades 3-8 are described under the headings Standard Differentiation, Moderate Differentiation, Significant Differentiation and Extensive Differentiation.  Listed on the right side of the grid are Instructional Strategies.  Instructional Strategies may be used in all service groups and might be used to deliver differentiated services in both academic and intellectual development areas.  How such strategies are used will vary depending on the students and the nature of the task.

The dotted lines reflect the fluid nature of the plan.  This allows for on-going flexible movement of students and supports the goal of matching services to student needs.

The grid provides parents, students, teachers and the community with a clear profile of the comprehensive program of differentiated services (K-12) available at the elementary, middle and high school levels.
Planned Sources of Evidence: Service Delivery and Instructional Planning Grids (Appendix 5)
Gifted Specialists school assignments, schedules, and snapshots
DEPs
Nurturing Programs
Clubs
Communication Logs
Competitions and contests
Counselor and Social Worker groups
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice B
Aligns AIG programs and services with each area of AIG identification, goals of the program, and resources of the LEA.
This practice is a Maintained Practice for 2010-2013.
Rationale: Our current process of identification specifies students' academic area(s) of strength and level of service required.  Students are identified in math and/or reading, with moderate, significant, and extensive levels of service available.  This process aligns with our district's AIG program goals and state legislation and standards.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: The Goals of the AIG Program are:

•
To value and nurture intelligence in children and youth so that they may reach their potential with encouragement to create their own opportunities for growth.
•
To promote student achievement by providing a continuum of services designed to appropriately differentiate and extend the core curriculum for advanced learners.
•
To screen and identify students including those from diverse cultural and socioeconomic backgrounds who demonstrate outstanding abilities and achievement through the use of varied assessments and multiple criteria.
•
To continue communication and collaboration among educators, administrators, parents and community to establish a positive vision of gifted education.

•
To continue a comprehensive staff development program to better serve the needs of advanced learners.

•
To review the Academically/Intellectually Gifted program to assess areas of strengths and needs for continued improvement.


ACADEMIC DEVELOPMENT
Grades 3-12

The academic development side of the grid describes different learning environments, grouping options and differentiation strategies that are appropriate for a variety of learners.

Standard Differentiation represents the regular education program and includes the existing grouping arrangements and differentiated strategies being used to tailor instruction for all students.  It is within this environment that teachers might recognize gifted behaviors and develop gifted potential.

Moderate Differentiation represents “in-class” adaptations that might be made to accommodate students displaying academic skills in some areas, but not necessarily in all areas.  The regular classroom teacher, in collaboration with the Gifted Education Specialist, is responsible for this group of services.  The focus is on developing potential, increasing skills and exposing students to advanced content.  Cluster grouping and curriculum differentiation are effective ways to address these needs.  Trial participation within cluster grouping also is appropriate. Underrepresented populations are first identified and nurtured through moderate differentiation services.

Significant Differentiation represents services designed for students who display strong academic abilities.  Such students may already be working two grade levels above their classmates and need significant differentiation.  Personnel (regular classroom teacher and GES) working with these students differentiate the curriculum with an increased awareness of the unique needs and characteristics of the students.

Extensive Differentiation represents the services that usually involve radical acceleration of either content or the environment.  Students recommended for these services are usually working three to four years above grade placement.  Options for these students should be individually designed.


INTELLECTUAL DEVELOPMENT
Grades 3-12

The Intellectual Development side of the grid follows the same general outline with some modification.

Standard and Moderate Differentiation – The goal is to expose students to a wide variety of experiences through general exploratory activities, special interest classes, enrichment clusters, and interest-based electives.  Opportunities are available to enrich and extend experiences.  Students usually select or are selected for these activities based on their interest and motivation.

Significant and Extensive Differentiation – Students explore specialized interest in more depth. These experiences are usually individual responses to recognized strengths and interests.  Such experiences may take place outside of school and may involve working with mentors or specialized internships.  Submission of a specific independent project proposal and a student interview are often used as additional indicators of motivation when selecting students for these activities.


SUPPORT SERVICES
Across the bottom of the grid are listed some general ways that both media services and counseling might support the development of giftedness at the elementary, middle and high school level.  Targeted areas might include underachievers, females and culturally diverse students.


Planned Sources of Evidence: Service Delivery and Instructional Practices Planning Grids (Appendix 5 and Appendix 6)
DEPs
Match Team Records
Lesson Plans
LEA budget allocation of a full time Gifted Education Specialist per K-8 school and one high school specialist
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice C
Delivers AIG programs and services that are integral and connected to the total instructional program of the LEA in policy and practice.
This practice is a Focused Practice for 2010-2013.
Rationale: Stakeholders have raised concerns about inconsistencies in AIG service delivery from school to school.  While each school is encouraged to follow the district's AIG plan, site based decisions have been made that are inconsistent with the plan.  In addition, attendance at scheduled gifted specialist meetings has been inconsistent because of after school obligations and committments.  As a result, collaboration among schools and specialists has not been maximized.
Goals: While we know that each school's gifted program can not and should not be identical, it is imperative that each school follows the plan and state standards, which will promote consistency throughout the district.
Description: In order to promote such consistency from school to school, each principal and gifted specialist will provide evidences of how the standards of our county's plan have been met.
In addition, gifted specialists' meetings and staff development will be held during the school day, and attendance will be required.  This will provide specialists with a common language and goals to be instituted at their school sites.
Planned Sources of Evidence: Gifted Specialists' schedules
Gifted Specialist meeting schedules and rosters
Site evidences file (can include lesson plans, rosters, collaborative meeting notes)
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice D
Informs all teachers, school administrators, and support staff about delivery of differentiated services and instruction for AIG students, regulations related to gifted education, and the local AIG program and plan.
This practice is a Maintained Practice for 2010-2013.
Rationale: Gifted Education Specialists provide annual informational meetings for the total school community about the criteria, identification process, and service delivery options for the gifted program. Ongoing collaboration among staff members is an intergral part of our program.  DEPs provide specific academic information for individual students, based on their area of identification and service delivery level.  
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: TIMELINE FOR ACCESSING DIFFERENTIATED SERVICES

August and September
•
Gifted Education Specialist will provide information to school staff on multiple criteria, characteristics of giftedness, and the use of nomination instruments.
•
Gifted Education Specialist will facilitate the record review of students who were receiving differentiated services in another school or district.
•
Teachers begin collecting appropriate documentation for AIG pool with particular efforts made to search proactively for culturally diverse students from other underserved populations.
•
Gifted Education Specialist will maintain and revise pool for additional students.
•
Match Team will meet to review the pool of students nominated in the spring, gather additional data, review data, and match students with differentiated services through DEP development.
•
Parent meetings to communicate information in regards to the AIG plan and program.

October and November
•
AIG Match Team meets to review pool, gather additional data, and match students with differentiated services
January
•
Progress reports to parents concerning DEPs
January through March 
•
Achievement and aptitude testing as needed

March and April
•
K-12 transition meetings held for identified and nominated AIG students
•
Parent meetings as appropriate
•
Career Academic Planning for Students (CAPS) letters home to eighth grade parent(s)/guardian(s) explaining the process for accessing services in high school
May 
•
Gather data on students who may require differentiated services for the upcoming year.
•
Annual review of identified students
•
Parent meetings as appropriate


On-Going
•
Review nominations from school staff, parents or others for students in grades K-12
•
Maintain and revise screening pool for additional students


The grids in Appendix 4 provide parents, students, teachers and the community with a clear profile of the comprehensive program of differentiated services (K-12) available at the elementary, middle and high school levels.
Planned Sources of Evidence: Service Delivery and Instructional Practices Grids (Appendix 5 and Appendix 6)
Informational Meeting Agendas
Staff Development Rosters
DEPs
Collaborative Meeting Notes
Gifted Specialist Daily Schedules
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice E
Communicates among and between teachers and schools to ensure an effective continuation of K-12 services, especially at key transition points.
This practice is a Focused Practice for 2010-2013.
Rationale: While communication during the transition between elementary and middle school has been successful, we realize that we are lacking a specific gifted high school transitional program.  Currently, there are no training opportunities for high school personnel that work with gifted students.  
Goals: In order to strengthen communication between all K-12 gifted specialists and to be consistent with other county specialists' programs, required meetings and staff development will be scheduled during the school day, and therefore,will ensure higher attendance.  It is a priority for our county to align programs, promote consistency, and encourage smooth transistions for our gifted students as they move between levels.  Making these collaborative meetings part of our job responsibilities will ensure continuation of services throughout the district.

The creation of a certified high school gifted specialist postion is imperative to successfully transtion gifted students to the secondary level.  This job would include specifically mentoring identified gifted students, nurturing students with high potential, data tracking for gifted students (including DEP service delivery, drop out rates, student performance, scholarship opportunities and successes, etc), collaborating with and providing training to high school staff, drop out prevention, career and college guidance, and implementing successful and research based high school gifted programs.
Description: Student Transfers

Any student who transfers with evidence of participation in a program for academically or intellectually gifted students should be reviewed for instructional placement in the existing gifted program based on the student’s educational needs and local options available.

Process for Placing a Transfer Student

Transfers from schools outside the system:


Elementary, Middle, and High School students:

•
Data Manager notifies GES of new student
•
Students will be placed in appropriate grade-level classrooms.
•
Assessment - using student cumulative record information (will be done by the Gifted Education Specialist).
•
AIG Match Team will take appropriate action to insure proper placement within sixty days from student’s first day of class.

In addition, High School Students under guidance of high school gifted specialist, can self-select classes using criteria for honors and advanced placement classes when registering.



Transfers from schools within the system:


Elementary, Middle, and High School students:

•
Data Manager notifies GES of new student
•
Gifted Specialist uses the transfer form to notify the Coordinator of Gifted Services and transfer school.
•
AIG folder is sent to transfer school
•
AIG Match Team will review and make recommendation for differentiated services within thirty days.

In addition, for High School students:

•
Counselor will send CAPS and gifted specialist will send DEP to appropriate personnel at transfer school.
•
Follow standard AIG procedures outlined by New Hanover County Schools.
Planned Sources of Evidence: Collaborative Gifted Specialist Meeting Schedules, Agendas, and Rosters
Allocation of funds for high school gifted education specialist(s)
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice F
Ensures collaboration and involvement among regular education teachers, exceptional children's teachers, other specialists, instructional staff, parents/families, and administrators to provide differentiated programming and services.
This practice is a Maintained Practice for 2010-2013.
Rationale: Continued collaboration among all stakeholders involved with gifted students is important to the continued success of these students and our AIG program.  
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Gifted Specialists are required to hold informational meetings for stakeholders, to secure parent, teacher, and administrator signatures on individual student Differentiated Education Plans, to involve a variety of staff members on the Match Team for decisions about student identification, and to maintain communications with parents, teachers, and the general community through newsletters and websites.  Parent and student surveys are given annually to assess the success of the AIG program and help set goals for improvement.  

We have developed a timeline to specifically map out involvement of parents, teachers, and other relevant staff.  

TIMELINE FOR ACCESSING DIFFERENTIATED SERVICES

August and September
•
Gifted Education Specialist will provide information to school staff on multiple criteria, characteristics of giftedness, and the use of nomination instruments.
•
Gifted Education Specialist will facilitate the record review of students who were receiving differentiated services in another school or district.
•
Teachers begin collecting appropriate documentation for AIG pool with particular efforts made to search proactively for culturally diverse students from other underserved populations.
•
Gifted Education Specialist will maintain and revise pool for additional students.
•
Match Team will meet to review the pool of students nominated in the spring, gather additional data, review data, and match students with differentiated services through DEP development.
•
Parent meetings to communicate information in regards to the AIG plan and program.

October and November
•
AIG Match Team meets to review pool, gather additional data, and match students with differentiated services
January
•
Progress reports to parents concerning DEPs
January through March 
•
Achievement and aptitude testing as needed

March and April
•
K-12 transition meetings held for identified and nominated AIG students
•
Parent meetings as appropriate
•
Career Academic Planning for Students (CAPS) letters home to eighth grade parent(s)/guardian(s) explaining the process for accessing services in high school
May 
•
Gather data on students who may require differentiated services for the upcoming year.
•
Annual review of identified students
•
Parent meetings as appropriate


On-Going
•
Review nominations from school staff, parents or others for students in grades K-12
•
Maintain and revise screening pool for additional students


The grids in Appendix 4 provide parents, students, teachers and the community with a clear profile of the comprehensive program of differentiated services (K-12) available at the elementary, middle and high school levels.
Planned Sources of Evidence: Parent Meeting Agendas and Rosters
Gifted Specialists' newsletters and websites
Communication logs
Match Team records
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice G
Ensures that school counseling personnel, regular education teachers, AIG specialists, parents/families, and others collaborate to address the social and emotional needs of AIG students.
This practice is a Future Practice (2013-2016) for 2010-2013.
Rationale: While our program strives hard to address the individual social and emotional needs of gifted students, we are lacking a specific protocol for dealing with these issues.  Traditionally, our dealings with students' social and emotional needs have been more reactive than proactive.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
Planned Sources of Evidence: This section does not need to be completed based on the chosen category of the practice.
Other Comments: 
Ideas of Strengthening: We would like to include school counselors and social workers in our county-wide workshops, specifically when the social and emotional needs of gifted students are discussed. 

The gifted specialists in our district have recognized the need for more training for dealing with and teaching their students about these issues.  

It has also been suggested that we develop a parent brochure, in addition to a workshop specifically for families of gifted children, which disseminates information and resources that parents can access and use in understanding and working with their high ability students.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice H
Articulates and implements a process for accelerative instructional and placement options when an appropriate body-of-evidence indicates that such a practice is warranted for an individual gifted learner.
This practice is a Maintained Practice for 2010-2013.
Rationale: The county has a written process in place for identification and program options for gifted students, facilitated by the gifted specialists. This process has proven successful for students requiring accelerative services.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Data Review By AIG Match Team

Gathering and Reviewing Data


The purpose of the AIG Match Team is to determine if a student needs the differentiated services provided though the AIG Program.  An AIG Match Team is established at each school site and will include the Gifted Education Specialist (GES), teachers and administrators, or designee who serve as team members.  The Gifted Education Specialist facilitates the team.  The Gifted Education Specialist is responsible for maintaining records, which may include nominations, review of data, and the student match decision-making process.

The AIG Match Team gathers additional information about the student.  The information gathered should be drawn from the multiple indicators of potential need for differentiated services and may include: [Adapted:  Coleman and Gallagher]

Student Aptitude 
 Indicator of a student’s capacity for learning 
•
This involves reasoning, problem solving and memory. Documented by scores on formal assessment or demonstrated abilities


Student Achievement 
 Indicator of a student’s knowledge
•
Documented by scores on annual testing and other formal assessments


Student Performance
Indicator of a student’s demonstrated mastery.
•
Documented by grades, work samples, portfolios, or other authentic assessment strategies 


Observation of Student Behavior
Indicator of a student’s need for differentiation, based on his/her observable behavior.  [Source:  Mary Frasier, University of Georgia]  This may be shown through the student’s abilities in the following areas:

Communication – Highly expressive and effective use of words, numbers, and 
                             symbols
Humor – Conveys and understands humor
Inquiry – Questions, experiments, explores
Insight – Quickly grasps new concepts and makes connections, senses deeper 
                meanings
Interests – Intense (sometimes unusual interest maintained over time)
Problem Solving – Effective, often inventive, strategies for recognizing and solving 
                              problems
Memory – Large storehouse of information on school and non-school topics
Reasoning – Logical approaches to finding solutions
Imagination/Creativity – Produces many ideas, highly original
•
Documented by Teacher Assessment, Parent Assessment, or Student

     Self-Assessment.



Student Interest and Motivation 
 Indicator of a student’s focus areas and/or curiosity and student’s commitment to pursue learning experiences
•
Documented by Teacher Assessment, Parent Assessment, Student Motivation and Interest Survey, interviews, formal interest surveys, or other evidence of interest through portfolios.
•
For students, who have often been called “underachievers”, ESL students, or under-represented populations, an individual interview may be important to reflect the student’s specific area of need.


Service Options Match
Matching Students with Services
AIG Match Team

This is the actual matching of the student with the appropriate service delivery options.  The AIG Match Team will review all of the information, both quantitative and qualitative, gathered from multiple indicators during the student search and review process.  The team will consider the criteria for each of the service options as decisions are made about matching the student with the service option(s) appropriate to the student’s unique gifts and abilities.  Giftedness is the manifestation of ability to learn well beyond the expected level of one’s age.  It can be discovered through outstanding student performance, high test scores, or observation.  These abilities are sometimes muted in students by unfavorable environmental circumstances and need to be actively sought.  The team should consider the following: [Source:  Coleman, Gallagher, Harrison, and Robinson (1995)]


•
Within any indicator, a single criterion may reveal a need for services.  However, no single criterion can eliminate a student from consideration.

•
Information from any and all indicators may be used in matching students with appropriate service options.

•
Information used from each indicator should be directly related to the service option considered.

•
Information from specific indicators may be given priority for specific options (e.g., math achievement/performance matched to enrollment in an advanced math class).

•
Borderline students may receive services.  This can serve as a nurturing component for 3rd – 8th grades as it exposes the students to high expectations and peer modeling.  This can be an on-going assessment for future placement.

A Differentiated Education Plan (DEP) will be updated annually for those students who access service options.  The Gifted Education Specialist and/or the classroom teacher will explain the different service options and the proposed DEP to the parents.  A copy of the DEP, Individual Differentiated Education Plan (IDEP) and Career Advising Plan (CAP) is kept in Module 2 of the student’s educational record.
Planned Sources of Evidence: Match Team meeting minutes
DEPs
Indivdualized Differentiated Education Plan (IDEP)
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice I
Provides intentional services for traditionally under-represented AIG populations, including culturally/ethnically diverse, economically disadvantaged, English language learners, highly gifted, and twice-exceptional.
This practice is a Maintained Practice for 2010-2013.
Rationale: Our county recognizes the need to nurture students with high academic potiential from under-represented populations who may not qualify for the gifted program through additional means.   
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Our county currently offers nurturing programs, flexible grouping, and nontraditional academic opportunities. With a full time gifted specialist at each school we are able to provide services to not only identified students, but also specifically to students who show potential from under-represented populations. We use research based assessments and curriculums to extend the learning of these students. 
Planned Sources of Evidence: Placement of gifted specialist at each school
Research based programs (P.E.T.S.program, Jacob's Ladder, Problem Solver,etc)
Assessments (CogAT, P.E.T.S. checklist, DAP, etc.)
Nontraditional opportunities (Think Lab, clubs, contests,etc.)
Flexible group rosters
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 4:  Comprehensive Programming within a Total School Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse academic, intellectual, social, and emotional needs of gifted learners.
Practice J
Encourages extra-curricular programs and events that enhance and further develop the needs and interests of AIG students.
This practice is a Maintained Practice for 2010-2013.
Rationale: Our county recognizes the positive impact of extracurricular opportunities that motivate and extend learning for our gifted students. This allows us to provide individualized and interest based activities for our students.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Gifted specialists promote awareness of, share information about, and/or facilitate participation in extra curricular opportunites. Our district supports these by allocating funding buses, fees and materials, etc. 
Arts Education
Contests, Exhibitions, Festivals, and Competitions May Include

Elementary K-5

Superintendent’s Choice Art Awards
Best Foot Forward Art Exhibit
Best Foot Forward
Independence Mall Art Exhibition
NHCS Elementary All-County Chorus Festival
NC Elementary Honors Chorus
NC Symphony Children’s Concert
Reflections
Duke TIP program
Battle of the Books
Continental Math League
National Geographic Geography Bee
LegoLeague Robotics
Poetry Anthology Contest
Daughters of the American Revolution Writing Competition
Science Fair
Trivia Bee
Geography Bee
How Thing Work Fair
Chess tournaments
Math Bee
Science Bee
Spelling Bee
NC Young Authors
NC Young Poets
Toshiba's Exploravision
Siemans You Can Change the World Challenge
Scholastic's Students Are Authors
Science Olympiad
Odyssey of the Mind


Middle School/High School

Superintendent’s Choice Art Awards
Best Foot Forward Art Exhibit
Independence Mall Art Exhibit
Best Foot Forward
All-District Band Audition
All-District Band Clinic/Festival
NHCS All-County Band Festival
All-State Honors Band Audition
All-State Honors Band Clinic/Festival
Orchestra Solo/Ensemble Contest
Band Solo/Ensemble Contest
Choral Solo/Ensemble Contest
NC Eastern District Band Contest
NHCS Middle and High School All-County Choral Festival
NHCS Middle and High School All-County Orchestra Festival 
Scholastic Art Award
NC Honors Chorus Audition
NC Honors Chorus Concert
NC All-State Chorus Festival
NC Regional Chorus Contest
NC All-State Orchestra Audition
NC All-State Orchestra Festival
NC Eastern Regional Honors Orchestra Audition
NC Eastern Regional Honors Orchestra Clinic/Festival
High School
NC Theater Conference/Competition
NC Theater Arts Student Festival
NC Governor’s School Candidate Selections
NCTC Play Competition Festival
NHCS Sidewalk Chalk Art Competition
Battle of the Books
Math Counts
Daughters of the American Revolution Writing Contest
Science Olympiad
Duke TIP
Reader's Theater
Debate Team Competitions
John Hopkins' Talent program


Planned Sources of Evidence: Rosters and enrollment in above mentioned Contests, Exhibitions, Festivals, and Competitions
Purchase orders
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 5:  Partnerships
The LEA ensures on-going and meaningful participation of stakeholders in the planning and implementation of the local AIG program to develop strong partnerships.
Practice A
Partners and communicates with parents/families and the community to ensure that the most appropriate services for the academic, intellectual, social, and emotional needs of AIG students are provided.
This practice is a Maintained Practice for 2010-2013.
Rationale: Our county has numerous communication practices in place in regards to student academic needs. In the future we plan to develop intentional communication practices to address the social and emotional needs of gifted learners.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Part of the gifted specialist job description is to communicate with parents/families on services and opportunities. This information should be easily accessible, easily understood, provided in a timely manner and presented with professionalism. 
Planned Sources of Evidence: Quarterly progress reports
newsletters
websites
parent letters
communication logs
parent meeting rosters
Other Comments: In the future we plan to develop resources and training for parents, counselors, and other stakeholders in dealing with social and emotional needs of gifted students. 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 5:  Partnerships
The LEA ensures on-going and meaningful participation of stakeholders in the planning and implementation of the local AIG program to develop strong partnerships.
Practice B
Shares with stakeholders, including all students' parents/families, information regarding the local AIG program, the local AIG plan, and other policies relating to gifted education.
This practice is a Focused Practice for 2010-2013.
Rationale: While we make concerted efforts to communicate with parents and the community about our AIG program, stakeholder awareness is inconsistent. This is evident from our AIG Program Survey data. We see the need for clear and consistent communication with parents/families county wide. 
Goals: We want to review and update our current parent awareness strategies. 
 
Description: The gifted education specialists and Gifted Coordinator will review and update the following strategies:

Parent Awareness Strategies
The following strategies will improve communication between AIG programs and the parents of students who are receiving gifted education services or those who may need to access those services.
•
Gifted Education Specialists will hold informational meetings to help parent(s) and guardian(s) understand the implementation of AIG at their child’s school.
•
Gifted Education Specialists presents general information about gifted education services at PTA/PTO or parent meetings.
•
Gifted Education Specialists may facilitate parent education meetings on giftedness at their schools.
•
An online brochure about AIG Services and the Parent Handbook may be provided in appropriate languages when needed at the school site.
•
Parents may participate in development of DEP’s and/or IDEP’s.
•
Gifted Education will be a part of the School Improvement Plan at each school site.
•
Information about accessing gifted education will be available in each school handbook.
•
An AIG web-page will be available at each school as well as the central office.
•
Quarterly student progress reports will be sent to parents.



Community Outreach Activities

•
The Coordinator of Gifted Education Services will work with local and state advocacy groups such as the North Carolina Association for the Gifted and Talented (NCAGT) to gather and disseminate information about local, state and national issues in gifted education.
•
The Community Schools Office will provide accurate information about the AIG Program to the community through the local news media.
•
The Coordinator of Gifted Education Services will provide an online brochure in Spanish   about gifted education services.
•
The Coordinator of Gifted Education Services will actively recruit community members to serve on the New Hanover Advisory Council for the Improvement of Gifted Education.

 
Planned Sources of Evidence: online brochures
survey data
communication logs
meeting rosters
websites
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 5:  Partnerships
The LEA ensures on-going and meaningful participation of stakeholders in the planning and implementation of the local AIG program to develop strong partnerships.
Practice C
Involves stakeholders, reflecting the diversity of AIG parents/families and the community, in the development, implementation, and monitoring of the local AIG program and plan.
This practice is a Maintained Practice for 2010-2013.
Rationale: Parent and community involvement is critical to the success of the AIG Program.  Enhancing student achievement through collaboration among educators, administrators, parents and community is a shared goal of New Hanover County Schools and the AIG program.  New Hanover County Schools places a high priority on parental and community involvement.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: New Hanover Advisory Council for the Improvement of Gifted Education
The New Hanover Advisory Council membership represents school, business and the community at large.  The council strives for diversity among the members balanced by gender, race, and geographic region.  In addition to the ten members of the council, a liaison representing each school in the system insures a direct communication link between council and school.  An annual report of the actions and findings of the council is made to the Board of Education. In addition to the monthly meetings, the council assists in the evaluation component of AIG developing an AIG Program Survey and analyzing data.  This council is charged with the following:
•
Monitor the timely and accurate implementation of all components of the AIG Program
•
Advocate and communicate with business and the community at large
•
Advise and make recommendations to the New Hanover County Board of Education with respect to the improvement of gifted education
•
Forward copies of minutes to each school

Stakeholders are offered opportunities for feedback, reflection, and communication in regard to the gifted program.
Planned Sources of Evidence: Gifted Advisory Council
communication logs
parent/student surveys
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 5:  Partnerships
The LEA ensures on-going and meaningful participation of stakeholders in the planning and implementation of the local AIG program to develop strong partnerships.
Practice D
Informs parents/families and the community of opportunities available to AIG students on an ongoing basis and in their native language.
This practice is a Future Practice (2013-2016) for 2010-2013.
Rationale: Currently we communicate gifted education opportunities in English. We recognize the need to provide additional communication and resources in a student's native language.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
Planned Sources of Evidence: This section does not need to be completed based on the chosen category of the practice.
Other Comments: 
Ideas of Strengthening: To align AIG documentation with county policy on providing documents in native languages when needed at the school site.
Standard 5:  Partnerships
The LEA ensures on-going and meaningful participation of stakeholders in the planning and implementation of the local AIG program to develop strong partnerships.
Practice E
Implements initiatives to intentionally involve parents/families and the community in meaningful ways to support gifted education.
This practice is a Maintained Practice for 2010-2013.
Rationale: We provide mulitple opportunities for parents to be involved in gifted education on the county level and in individual schools.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: On the county level we have a Gifted Advisory Council made up of parents, teachers, and community members.  The council strives for diversity among the members balanced by gender, race, and geographic region.  In addition to the ten members of the council, a liaison representing each school in the system insures a direct communication link between council and school.  An annual report of the actions and findings of the council is made to the Board of Education. In addition to the monthly meetings, the council assists in the evaluation component of AIG developing an AIG Program Survey and analyzing data.  This council is charged with the following:
•
Monitor the timely and accurate implementation of all components of the AIG Program
•
Advocate and communicate with business and the community at large
•
Advise and make recommendations to the New Hanover County Board of Education with respect to the improvement of gifted education
•
Forward copies of minutes to each school

In addition, parents are members of the School Improvement Team at each school. This team makes decisions on how the AIG plan will be implemented at the school. Parents also have input by completing the AIG Program Survey.
Planned Sources of Evidence: GAC minutes and rosters
survey data
SIT roster
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 5:  Partnerships
The LEA ensures on-going and meaningful participation of stakeholders in the planning and implementation of the local AIG program to develop strong partnerships.
Practice F
Forms partnerships with parents/families, institutions of higher education, local businesses and industry, and other stakeholders within the community to enhance and gain support for AIG programs and services.
This practice is a Maintained Practice for 2010-2013.
Rationale: There are some partnerships established, however, they are inconsistent and under utilized. Due to current economic conditions and 21st century mandates it is imperative that we use every available resource to meet the educational needs of our students.  
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: We have communtiy partnerships through Junior Achievement, GE, WalMart, Intracoastal Realty, etc. We also have a partnership with UNCW (tutoring, Student Teaching, Writer's In Action, DAP tool). We have an emerging partnership with the gifted education program with UNCW. UNCW has implemented a gifted education certification program and hosted conferences and made a concerted effort to include gifted specialists and classroom teachers from our district. We plan to strengthen and take advantage of this partnership.
Planned Sources of Evidence: grants awarded
volunteer schedules
communication logs
UNCW course catalog
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice A
Develops a written AIG plan describing the local AIG program in accordance with state legislation and policy, which has been approved by the LEA's school board and sent to SBE/DPI for review and comment.
This practice is a Focused Practice for 2010-2013.
Rationale: In order to create a clear and consistent program, our county will write an AIG plan using the state standards and guidelines.  According to the legislated state standards, we will choose areas of focus for improvement, continued practices, and areas of need that will be addressed in the next phase of our plan, 2013-2016.
Goals: Based on data from the needs assessment given to us by the state, our district will determine areas of focus, areas to be maintained, and areas of need to be addressed in the future.  
Description: An AIG writing team will be formed, consisting of gifted specialists from elementary, middle, and high school levels, as well as the coordinator of gifted services for our county.  Input will be illicted from all stakeholders involved with gifted students, including parents, teachers, students, administrators, and the Gifted Advisory Council.  The district will continue to provide funding for the writing team to meet during the regular school day, in order to write a comprehensive plan.
Planned Sources of Evidence: AIG plan
Needs assessment data
Parent/Student surveys
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice B
Monitors the implementation of the local AIG program and plan in accordance with current legislation and state policies to ensure fidelity of implementation for all AIG program components.
This practice is a Focused Practice for 2010-2013.
Rationale: In order to maintain a consistent AIG program, the implementation of the plan at each school site will be monitored.  
Goals: Our goal is to consistently monitor each school's implementation of the plan through the development of a system that holds each school accountable in regards to the local AIG program and plan.  This system will be implemented thoroughout the district and evaluated for effectiveness annually.
Description: The Assistant Superintindent of Instruction and Accountability and AIG coordinator will collect and review evidences from each school principal.  This documentation will reflect each school's adherance to the local AIG plan and state legislated standards.  This documentation may include:
gifted specialists' schedules, snapshots of the school AIG program, student rosters, staff development rosters, meeting agendas, DEPs, Match Team records, communication logs, newsletters,websites, and parent/student survey results.

The district recognizes the diversity of our county and schools, therefor, each school site will have the flexibility to make decisions about their specific program, that will meet the individual needs of that program.  This may include the incorportation of alternative extension groups, such as flexible grouping or nurturing of students who show potential, push in and pull out programs specifically for high ability students, Think Labs, acceleration opportunities, interest clubs, and any other activities focused on extending and enriching learning.  It should be noted that AIG specialists should be working with students who have demonstrated the need for academic extension and nurturing, not for non-gifted remediation.
Planned Sources of Evidence: School evidence files
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice C
Uses and monitors state funds allotted for the local AIG program according to state policy.
This practice is a Maintained Practice for 2010-2013.
Rationale: Our district will continue to use and monitor both state and local funds allotted for the AIG program to meet the needs of gifted learners.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: The AIG coordinator will maintain budget records for certified salaries, student programs, staff development, and teacher resources.  Documentation of the budget will be reviewed annually by the district's Finance Director.  The AIG coordinator also maintains these records for required state audits.
Planned Sources of Evidence: AIG Budget 
Purchase orders
staff development rosters
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice D
Maintains, analyzes, and shares student performance growth and annual drop-out data for AIG students.
This practice is a Maintained Practice for 2010-2013.
Rationale: In order to maintain a successful AIG program, student assessment data is continually analyzed. This data is shared with stakeholders and used by gifted specialists to improve their program.  By utilizing a gifted specialist at the high school level, our district will track AIG drop out data.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: A contracted data consultant collects, organizes, analyzes, disaggregates state testing data.  This data is given to the AIG coordinator, gifted education specialists, and principals, as well as shared with stakeholders.  The high school gifted education specialist will be responsible for monitoring the drop out data of gifted students, in order to drive future instruction and in efforts to address the AIG drop out rate.
Planned Sources of Evidence: Data discs, as compiled by contracted data consultant
meeting agendas and rosters
AIG drop out data
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice E
Monitors the representation and retention of under-represented populations in the local AIG program, including students who are culturally/ethnically diverse, economically disadvantaged, English language learners, highly gifted, and twice-exceptional.
This practice is a Future Practice (2013-2016) for 2010-2013.
Rationale: While our district has strategies in place to screen for and nurture under-represented populations, we have not tracked this student data.  
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
Planned Sources of Evidence: This section does not need to be completed based on the chosen category of the practice.
Other Comments: 
Ideas of Strengthening: Student rosters of under-represented populations will be monitored for growth and performance.  Efforts to include and retain such students will be promoted through the use of research based programs, teacher awareness of working with students from these populations, and parent workshops specifically for families from these under-represented populations.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice F
Maintains current data regarding the credentials of personnel serving AIG students.
This practice is a Maintained Practice for 2010-2013.
Rationale: In order to ensure a high quality gifted program, the district will maintain highly qualified gifted education specialists, classroom teachers, and school counselors.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: The AIG coordinator will maintain data that lists the credentials of the county's gifted education specialists, which will include degrees earned, AIG licensure data, and national board certification data.  

The coordinator will also maintain records of classroom teachers and school counselors that receive district supported training in regards to gifted learners (AIGE).  These rosters will be communicated to administrators for gifted student placement options.  A focus goal for our district is to provide county training (AIGE) for all teachers and counselors serving gifted students, who are not AIG certified.
Planned Sources of Evidence: Gifted specialist credential data roster
Teacher/School Counselor training rosters
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice G
Forms an advisory group of community members, parents/families of AIG students representative of diverse populations in the program, teachers of the gifted, and other professional staff who meet regularly to review all aspects of the local AIG program and make recommendations for program improvement.
This practice is a Maintained Practice for 2010-2013.
Rationale: In order to maintain a program that is reflective of the district's diverse needs, our county will continue to operate the New Hanover County Gifted Advisory Council for the Improvement of Gifted Education.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: The establishment of a Gifted Advisory Council for the Improvement of Gifted Education is a requirement of the school board and state approved New Hanover County School's gifted education plan.  The council will monitor the timely and accurate implementation of all components of AIG, advocate, communicate, liase with businesses and community at large with respect to AIG, advise and make recommendations to the NHC board of education with respect to the improvement of gifted education.  

The membership of the council is comprised of ten persons.  Members shall be appointed by the board of education and will include three employees, representing the teachers and school building administrators of NHC schools, not less that four parents of children in the school system, and not less than two community/business representatives.  Membership shall be representative of the diversity (gender, race, geography) of the community.  Liasons from each school will be nominated to participate and relay information discussed at council meetings.

The Advisory Council will meet monthly during the traditional school year.  Members will discuss topics pertinent to gifted education and its implementation, develop and analyze a parent/student survey of the program, give feedback to the program coordinator and gifted specialists, and serve as another avenue for disseminating information to teachers, parents, and the community at large.
Planned Sources of Evidence: Gifted Advisory Council roster
Gifted Advisory Council handbook
Advisory Council meeting agendas and rosters
Parent/student surveys and results
Member nomination forms
Liason nomination forms
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice H
Elicits regular feedback from students, parents/families, teachers, and other stakeholders regarding the quality and effectiveness of the local AIG program.
This practice is a Focused Practice for 2010-2013.
Rationale: All stakeholders should be involved for an effective AIG program.  Input representing the diversity of our county is essential for the development of a comprehensive AIG plan and program.
Goals: Intentional efforts to involve stakeholders that represent the diversity of our district will ensure a balanced and consistent program. We will improve communication between stakeholders in regards to the gifted education program. We will also develop and implement a data collection system that aligns with the legislated state standards, when eliticing feedback from stakeholders.  
Description: Parent/Student surveys will be conducted and reviewed.  Gifted Education Specialist will attend and participate in Gifted Advisory Council meetings.  Gifted Specialists will collaborate with the Gifted Advisory Council on issues regarding high ability learners.
Planned Sources of Evidence: Meeting agendas and minutes
Meeting rosters
Newletters
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice I
Reviews and revises the local AIG program and plan based on multiple sources of data for continuous program improvement.
This practice is a Focused Practice for 2010-2013.
Rationale: To ensure continuous improvement of the local AIG program, our county will elicit feedback from all stakeholders involved with gifted learners.
Goals: We will conduct an review process of the AIG program based on the legislated state standards.  This process should include feedback from all stakeholders involved with gifted learners.
Description: Our district will continually evaluate the AIG program through the use of parent/student surveys and an annual review of our AIG plan.  The plan will be reviewed by the gifted education specialists, Gifted Advisory Council, and other stakeholders, based on the legislated state standards.  This evaluation data will contribute to the development the next plan cycle in 2013-2016 and continuous improvement of our AIG program.

EVALUATION OF THE AIG PLAN AND PROGRAM

The New Hanover County Schools AIG Improvement Plan shall be evaluated across two domains:

Student Performance

Program Performance
Information from the plan evaluation is measurable and is used to assess student improvement, to assess program improvements identified in the plan and to guide future program improvement.

Student Performance Domain

In order to measure improved student performance, AIG will utilize two types of data sources:

NC Testing Program data 

AIG Program Survey

NC Testing Program data will be disaggregated from the system database by schools, content area, and demographics. The improvement standard for this plan shall show growth as measured by the NC Testing Program.

An AIG Program Survey will be distributed during the second year of the plan.  The survey will measure the satisfaction of students and parents with the services received.  The AIG Program Survey also will obtain data with respect to student and parent perception

Student Performance Domain data will be analyzed, summarized and reported publicly.  The analysis also will be shared with the New Hanover County School Board, the Gifted Advisory Council, the principals of each school and other plan stakeholders.  The Student Performance Domain data will be formatted into a trend analysis for future improvement planning.  


Program Performance Domain

In order to measure program improvement, the AIG Program will use three types of data sources:

LEA Self-Assessment Tool for AIG

Program Participation Data

AIG Program Survey

The LEA's Self-Assessment Tool results will be tracked and reported to the Gifted Advisory Council.  New Hanover County Schools’ staff will closely track and ensure implementation of the practices listed in the AIG plan.

Program Participation Data will continue to be collected.  This data will be maintained on both a student and school level.  Student level information will track grade, gender and ethnicity by program level and school level.  School level information will track program level access at each school by learning environment, content modification and special programs participation.  The standard for each school shall be the availability of one or more service options at each level.

The AIG Program Survey specified earlier will also measure the students’ and parents’ perception of the program.  The survey will request respondents to specify their satisfaction with plan components such as participation equity, service option access, differentiated services, and service match.  

Program Performance Domain data will be analyzed, summarized, and reported to the New Hanover County School Board, the Gifted Advisory Council, the principal of each school, and other plan stakeholders.  The Program Performance Data will be formatted into a trend analysis for future improvement planning. 



Planned Sources of Evidence: Meeting agendas and minutes
Meeting rosters
Newletters
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice J
Disseminates all data from evaluation of the local AIG program to the public.
This practice is a Future Practice (2013-2016) for 2010-2013.
Rationale: Using EOG testing data, our county is evaluated and given a report card by the state, but we are not given specific data about our AIG program.  Data that we currently collect for our AIG program, including survey and testing data, is shared with gifted education specialists, administrators, the Gifted Advisory Council, and the Assistant Superintindent of Instruction and Accountability.  This data does not sufficiently evaluate the program as a whole, but gives us specific indicators of performance for each school site.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
This section does not need to be completed based on the chosen category of the practice.
Planned Sources of Evidence: This section does not need to be completed based on the chosen category of the practice.
Other Comments: It is our understanding that the state is developing an AIG report card for each district's plan and program.  This data will be made public.
Ideas of Strengthening: 
Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.
Practice K
Protects the rights of all AIG students through policies, procedures, and practices.
This practice is a Maintained Practice for 2010-2013.
Rationale: In order to meet the individual needs of gifted learners, we honor the policies and procedures that safeguard their rights, in accordance to Article 9B.
Goals: This section does not need to be completed based on the chosen category of the practice.
Description: Article 9B drives the development, improvement, and implementation of New Hanover County's gifted program, as evidenced by our AIG plan.

ARTICLE 9B. 
Academically or Intellectually Gifted Students. 
§ 115C-150.5. Academically or intellectually gifted students. 
The General Assembly believes the public schools should challenge all students to aim for   
academic excellence and that academically or intellectually gifted students perform 
or show the potential to perform at substantially high levels of accomplishment when compared with others of their age, experience, or environment. Academically or intellectually gifted students exhibit high performance capability in intellectual areas, specific academic fields, or in both intellectual areas and specific academic fields. Academically or intellectually gifted students require differentiated educational services beyond those 
ordinarily provided by the regular educational program. Outstanding abilities are present in students from all cultural groups, across all economic strata, and in all areas of human endeavor. 
§ 115C-150.6. State Board of Education responsibilities. 
In order to implement this Article, the State Board of Education shall: 

(1) Develop and disseminate guidelines for developing local plans under G.S. IISC¬150.7(a). These guidelines should address identification procedures, differentiated curriculum, integrated services, staff development, program evaluation methods, and any other information the State Board considers necessary or appropriate. 

(2) Provide ongoing technical assistance to the local school administrative units in the development, implementation, and evaluation of their local plans under G.S. 115C-ISO.7. 
§ 115C-150.7. Local plans. 

(a) Each local board of education shall develop a local plan designed to identify 
and establish a procedure for providing appropriate educational services to each 
academically or intellectually gifted student. The board shall include parents, the plan. 
The plan may be developed by or in conjunction with other committees. 

(b) Each plan shall include the following components: 

(I) Screening, identification, and placement procedures that allow for the identification of specific educational needs and for the assignment of academically or intellectually gifted students to appropriate services. 

(2) A clear statement of the program to be offered that includes different types of services provided in a variety of settings to meet the diversity of identified academically or intellectually gifted students. 

(3) Measurable objectives for the various services that align with core curriculum and a method to evaluate the plan and the services offered. The evaluation shall focus on improved student performance. 

(4) Professional development clearly matched to the goals and objectives of the plan, the needs of the staff providing services to academically or intellectually gifted students, the services offered, and the curricular modifications. 
   (5) A plan to involve the school community, parents, and representatives of the local   
  community in the ongoing implementation of the local plan, monitoring of the local 
  plan, and integration of educational services for academically or intellectually gifted 
  students into the total school program. This should include a public information  
  component. 




 (6) The name and role description of the person responsible for implementation of the plan. 
(7) A procedure to resolve disagreements between parents or guardians and the local school administrative unit when a child is not identified as an academically or intellectually gifted student or concerning the appropriateness of services offered to the academically or intellectually gifted student. 
(8) Any other information the local board considers necessary or appropriate to implement this Article or to improve the educational performance of academically or intellectually gifted students. 
(c) Upon its approval of the plan developed under this section, the local board shall 
submit 
the plan to the State Board of Education for its review and comments. The local 
board shall consider the comments it receives from the State Board before it 
implements the plan. 
(d) A plan shall remain in effect for no more than three years; however, the local board 
may amend the plan as often as it considers necessary or appropriate. Any changes to a 
plan 
shall be submitted to the State Board of Education for its review and comments. 
The local board shall consider the State Board's comments before it implements the 
changes. 
§ IISe-ISO.8. Review of Disagreements. 
In the event that the procedure developed under G.S. 115C-150.7(b)(7) fails to resolve a 
disagreement, the parent or guardian may file a petition for a contested case hearing 
under 
Article 3 of Chapter 150B of the General Statutes. The scope of review shall be 
limited to (i) whether the local school administrative unit improperly failed to identify 
the child as an 
academically or intellectually gifted student, or (ii) whether the local     
plan  developed under G.S. 1ISC-ISO.7 has been implemented appropriately with 
regard to the 
child. Following the hearing, the administrative law judge shall make a 
decision that 
contains findings of fact and conclusions of law. Notwithstanding the 
provisions of 
Chapter ISOB of the General 
Statutes, the decision of the administrative 
law judge becomes final, is binding on the parties, and is not subject to further review 
under Article 4 of Chapter 150B of the General Statutes. 
Planned Sources of Evidence: Flow chart of decision making (Appendix 2)
DEPs
Procedures to Disagreements (Appendix 4)
Roles and Responsibilities (Appendix 7)
Article 9B
Other Comments: 
Ideas of Strengthening: This section does not need to be completed based on the chosen category of the practice.
Glossary (optional):
See Appendix 8
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