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EDN 595.001 (553)
Social-Emotional Development and Support of Gifted Learners

Course Syllabus: Fall 2007 
EB 241 Office hours: M   6-6:30 pm; T/R  12:15 – 2:15 pm; W  4-5:00  pm  / By appointment
Phone:  x7830; email:  caropresoe@uncw.edu
Course Description

Social-Emotional Development and Support of Gifted Learners (EDN 595.001)  has been designed as one semester introduction to and overview of the social, affective and personal characteristics and developmental changes experienced by gifted and talented children. Related issues involve support and guidance of gifted learners with respect to their special socio-emotional developmental needs. Students will develop awareness and understanding of social-emotional issues of gifted learners and implications for developing classroom, school, district, family and community support systems. 

This course will involve a variety of instructional activities, including lecture, small & large group discussion, student presentations, expert presentations, and various types of “observations” of gifted learners and learning environments.  
Purposes of Course

This course focuses on developing teachers’ professional knowledge bases, critical decision-making competencies and leadership skills, as well as professional dispositions related to the special social and emotional characteristics and needs of gifted learners. As such, students will develop their knowledge and understanding of gifted learners’ in school, family and community contexts, consider the potential for using counseling and other social interactions to support the complex socio-emotional and developmental characteristics that distinguish gifted learners as they confront the challenges of developing their own knowledge and skills in academic and other settings.
Developing competencies in theoretical and empirical foundations, instructional practices, effective communication, technology, as well as policies regarding the education of gifted learners will allow students in this course to engage in self-reflection related to their own knowledge and professional practice with regard to gifted learners, ultimately preparing them for increasingly challenging leadership roles with respect to a diverse population of gifted learners in our schools.  

Relation to WSE Conceptual Framework

Social-Emotional Development and Support of Gifted Learners (EDN 595.001) reflects key components of the Watson School of Education’s Conceptual Framework related to significant aspects of professional development. Your growing knowledge of gifted learners’ social-emotional development, special needs and appropriate educational practices and polices will support your developing competence as an education professional, especially related to informed decision-making, effective communication, and reflective professional practice, and help prepare you for leadership positions in professional education. 

In addition to the Watson School of Education Conceptual Framework, the standards for Academically and Intellectually Gifted (AIG) programs established by the North Carolina Department of Public Instruction, the National Association for Gifted Children (NAGC) and the Council for Exceptional Children (CEC), served as references for developing the curriculum and selecting instructional approaches in this course. 

Required Course Texts
Neihart, M., Reis, S., Robinson, N. M., & Moon, S. M. (Eds.) (2002). The social and emotional development of gifted children: What do we know?. Waco, TX: Prufrock Press, Inc. 
Nugent, S. A. (2005). Social and emotional teaching strategies. Waco, TX: Prufrock Press, Inc. 

Supplemental Course Materials (Students select one from the list):
Isaacson, K., & Fisher, T. (2007). Intelligent life in the classroom: Smart kids and their teachers. Scottsdale, AZ: Great Potential Press, Inc.

Webb, J. T., Amend, E. R., Webb, N. E., Goerss, J., Beljan, P., & Olenchak, F. R. (2005). Misdiagnosis and dual diagnoses of gifted children and adults: ADHD, bipolar, OCD, Asperger’s, depression, and other disorders. Scottsdale, AZ: Great Potential Press, Inc.

Whitney, C. S. (2007). A love for learning: Motivation and the gifted child. Scottsdale, AZ: Great Potential Press, Inc.

General Objectives

KNOWLEDGE: (The student will be able to. . .)
1. describe theoretical and empirical foundations of social-emotional characteristics of gifted learners

2. describe social-emotional characteristics of gifted learners 

3. describe instructional implications of gifted learners with respect to their special social-emotional characteristics

4. describe implications of counseling and support of gifted learners

5. describe characteristics of supportive environments with respect to the social-emotional characteristics of gifted learners in various settings (school; family/home; community)

6. identify relevant professional resources with respect to the social-emotional characteristics of gifted learners

7. understand the interactive relationship of cognitive, affective and social influences on gifted learners

8. understand the need to engage school and family/community support for the social-emotional needs of gifted learners

9. understand the potential influences of culture on the social-emotional well-being of gifted learners.

SKILLS: (The student will be able to. . .)


1. apply theoretical and empirical findings about social-emotional characteristics of gifted learners with respect to counseling and other support activities

2. apply theoretical and empirical findings about social-emotional characteristics of gifted learners to develop and maintain classroom, school and district supports of gifted learners

3. apply theoretical and empirical findings about social-emotional characteristics of gifted learners to develop and maintain  family/community support of gifted learners.

DISPOSITIONS: (The student will be able to. . .)
1. value the need for continual professional development with respect to supporting the social-emotional needs of gifted learners

2. value the role of professional collaborations with respect to supporting the social-emotional needs of gifted learners

3. value the need to develop effective relationships between schools and family/community in support of the social-emotional needs of gifted learners.

Course Topics

This course will be delivered face-to-face with web-enhancements to facilitate discussion of readings and course topics. The course will be organized around the following topics:

· Asynchronous development of gifted learners;
· Development of self-knowledge and awareness, including self-concept; self-esteem;

· Family and community supports of social-emotional development of gifted learners;

· Guidance of gifted students;

· Influences on the social-emotional development of gifted learners;

· Peer relationships and social acceptance;

· School supports of social-emotional development of gifted learners;
· Social-emotional implications of acceleration of gifted learners. 
Course Requirements
Attendance:  Student participation is essential to learning; therefore, attendance will be regularly monitored.  

a) > 90% is the required minimum attendance before points are deducted from final course scores (ie, 15 of 16 classes, including the final conference date).  

b) Ten (10) points will be deducted for each class absence < 90% (except for those with appropriate and authentic documentation, ie, medical and/or professional excuses).   

Class Preparation and Participation: 
EDN 595.001 may be unlike any you’ve had before (or may have again). This course will engage you in a combination of independent and interactive collaborative activities and tasks on which both your learning and evaluation will depend.  The primary basis for both learning and assessment in EDN 595.001 will be small and large group discussion, independent research and reading, and lots of writing both in and out of class. Students are therefore expected to be prepared for each class having completed any/all assignments by the specified assignment dates. (See course schedule for specific assignments and due dates, in syllabus and online.)

· NOTE:   All assignments are due on the specified due dates. No credit will be given for any missed assignments of any type.  Missing &/or late assignments will not be accepted after their due dates.  Assignments can be delivered by classmates and/or faxed (910.962.3609) on due dates (emailed assignments contingent on instructor approval only; print copies must be submitted to the instructor for credit). 

Activities & Assignments (Described in detail in class &/or online; handouts & assessments in class &/or online) 
1) Core Reading/Writing Project (Reflection on & documentation of weekly core readings) 

2) Class Participation & Discussion (Reflecting core reading assignments: in class &/or on-line)
3) Movie Review/Critique Project (Observation/case study report) 
4) Supplemental Book Review/Analysis Project (Reading report [2 parts]: Individual & small group final report)

5) Web Resource File Project (Materials/resources identification & acquisition; sharing) 

6) Course Project (Select 1)

a) Key Informant Interview Project  

i) Develop appropriate interview questionnaires/tools

ii) Interview Activities/ Report:

(1) Gifted learner/s regarding types/experiences of social-emotional supports

(2) Key professional personnel regarding social-emotional support services available for gifted learners 

(3) Family/community regarding perceptions and beliefs about need for social-emotional supports for gifted students

b) Classroom/School Environment Project
i) Observation/Analysis Report: Observe classroom and/or school environment/s, including policies and practices related to social-emotional development of gifted learner

ii) Design Report: Develop a plan for appropriate classroom and/or school environment/s that supports social-emotional characteristics of gifted learners, including appropriate support services. Answer the questions: What would you retain, delete, modify in this setting, given what you know to be theoretically appropriate; why? 
7) Reflective Final Paper:  The final assignment is a brief written reflection on your experience/s during this course. In your reflection, you should identify at least two (2) issues, concepts or experiences with respect to the potential relationship between your developing knowledge of gifted learners and professional practice with respect to identification & instruction.  Briefly describe your concepts & present an explanation of their significance or relevance for you as a developing or practicing educator.  

· NO MIDTERM, FINAL EXAMINATION, or Tests will be administered during  this course.  During the final exam period, individual conferences will occur during which your work, especially your project reports and final reflective paper, will be discussed and returned.  

Class Schedule and Due Dates (Subject to change): 

A. Weekly reading & writing assignments:
1. 8.22 (Wk 1): Introductory activities

2. 8.29 (Wk 2): 

· Begin Core Readings: Neihart, Reis, Robinson, & Moon (NRRM): 
a. Conclusion: Social & emotional issues…(267)

b. Ch. 4 (31)

c. Ch. 6 (51)

3. 9.5 (Wk 3):  *** September 3rd  Labor  Day Monday Holiday ***
a. Ch. 5 (41)

b. Ch. 3 (19)

c. Ch. 8 (71)

d. Ch. 10 (93)

4. 9.12 (Wk 4):

a. Ch. 12 (113)

b. Ch. 7 (61)

c. Ch. 1 (3)

d. Ch. 9 (81)

e. Ch. 11 (103)

5. 9.19 (Wk 5): 

a. Ch. 2 (13)
b. Ch. 13 (125)

c. Ch. 14 (137)

6. 9.26 (Wk 6):  *** Supplemental Book/Reading Selection ***
a. Ch. 15 (145)

b. Ch. 16 (155)

7. 10.3 (Wk 7):  *** Fall Break: 10.5-9.07 ***
a. Ch. 18 (177)

b. Ch. 19 (193)

8. 10.10 (Wk 8): *** Fall Break Ends: 10.10.07 ***
a. Creativity/Creatively Gifted Children: Ch. 17 (165)
b. Student identified/selected additional reading on creativity (TBD in collaboration with instructor by week 7…10.03.07)
9. 10.17 (Wk 9): Ch. 20 (205)
10. 10.24 (Wk 10): 
a. Ch. 21 (213)
b. Ch. 22 (223)
c. Nugent/Teaching strategies (3-14)
11. 10.31 (Wk 11): Complete Core Readings
a. Ch. 23 (237)
b. Ch. 24 (251)
c. Nugent/Teaching strategies (15-35)
B. Web Resources File Project Reports: Due each week in class, beginning Sept. 5th  (Labor Day Week) through September 26th (total of 4 site reports) 
C. Movie Review/Critique: Due Oct. 10
D. Supplemental Book Review/Analysis Report: Due Oct. 24
E. Oral presentations:
1. Movie Review/Critiques: Oct. 10 & 17
2. Supplemental Book Review/Analysis: Oct. 24 & 31
F. Final Course Project/s: 

1. Paper Due: Nov. 28

2. Class Briefing (Oral Report): Nov. 28 & Dec. 5

G. Final Reflective Paper: Due Dec. 5 (Last Cls Day) 

Assessment & Evaluation: Total Possible Points = 290
1. Core Reading/Writing Project:  10 units across 10 weeks) @ 5 pts/: 50 pts

[Basic Writing Rubric (3 Criteria): Completion (2); Appropriateness (2); Quality (1) = 5 pts] 

*** Individual chapter writings submitted as a group, or, collapsed/combined report may be submitted as long as all readings are CLEARNLY & EXPLICITLY referenced ***
2. Class participation/interaction: 15 classes @ 3 pts/cls: 45 pts

[Basic Participation Rubric (4 Levels): 3-actively engaged/positive contribution; 2- 
somewhat engaged/positive contribution; 1- no contribution; negative 0-
contribution/absent]
3. Movie Review/Critique: 40 pts
a. Written Report: 25 pts (5 pt rubric X 5  used: Completion-2; Appropriateness/Organization-2; Presentation Quality-1)

b. Oral Report: 15 pts (5 pt rubric X 3  used: Completion-2; Appropriateness/Organization-2; Presentation Quality-1)
4. Supplemental Book Review/Analysis Report: 40 pts
a. Written Report: 25 pts (5 pt rubric X 5  used: Completion-2; Appropriateness/Organization-2; Presentation Quality-1)
b. Oral Report: 15 pts (5 pt rubric X 3  used: Completion-2; Appropriateness/Organization-2; Presentation Quality-1)
5. Web Resource File Project: 4 weeks @ 5 pts/: 20 pts
6. Online Discussion Forum participation: 15 weeks @ 3 pts/: 45 pts
7. Reflective Final Paper:  25 pts (5 pt rubric X 5  used: Completion-2; Appropriateness/Organization-2; Presentation Quality-1)
8. Final Course Project: 25 pts/component: 50 pts
a. Interview Protocol/Questionnaires; Interview Report 

b. Observation/Analysis Report; Design Report 
9. Scoring Scale:  Letter grades are based on 7% intervals (12 pts.) per letter grade. 
A  290 – 278     B  277 – 266     C  265 – 254     D  253 – 242     E  <  241
 IMPORTANT NOTES:  1. The instructor reserves the right to make adjustments to the reading/work schedule during the semester; any changes will be announced and discussed in class, as well as being available online. 

2. A high degree of professional quality is expected of all work, including in-class and external work submitted in class.  A qualitative assessment will be applied for professional appearance and presentation of all submitted work. 

3. Any students with special needs, especially regarding reading, writing and/or assessment procedures, please be sure to let me know ASAP, in class or we can schedule an appointment to talk.  We will endeavor to make any / all approved accommodations in an effort to support your participation and success in EDN 595.  

4.  UNCW practices a zero-tolerance policy for violence and harassment of any kind.  For emergencies, please contact UNCW CARE @ 962-2273, Campus Police @ 962-3184, or Wilmington Police @ 911.  Please visit http://uncw.edu/wrc/crisis.htm  for University and/or community resources. 

Periodicals of Interest to Educators of Gifted Learners
Creative Child and Adult Quarterly*

Creative Kids*

Creativity Research Journal*

Exceptional Children* 






Gifted Child Newsletter*

Gifted Child Quarterly*

Gifted Child Today*

Gifted Child Today Magazine*
High Ability Studies*


Journal of Creative Behavior
Journal for the Education of the Gifted*
Journal of Secondary Gifted Education*


Roeper Review*



Understanding Our Gifted
(Note. * Available through Randall Library)
Additional Resources
Boothe, D., & Stanley, J. C. (Eds.). (2004). Critical issues for diversity in gifted education. Scottsdale, AZ: Great Potential Press, Inc.
Callahan, C. M., Tomlinson, C. A., & Pizzat, F. M. (1993). Contexts for promise: Noteworthy practices and innovation in the identification of gifted students. Charlottesville, VA: National Research Center on the Gifted and Talented, University of Virginia.

Coleman, L. J., & Cross, T. L. (2005). Being gifted in school: An introduction to development, guidance and teaching. Scottsdale, AZ: Great Potential Press, Inc.
Davis, G.A. & Rimm, S.B. (2004). Education of the gifted and talented.  Boston: Allyn & Bacon.

Johnsen, S. K., & Ryser, G. R. (1997). The validity of portfolios in predicting performance in a gifted program.  Journal for the Education of the Gifted, 20, 253-267.

Lidz, C. S., & Macrine, S. L. (2001). An alternative approach to the identification of gifted culturally and linguistically diverse learners: The contribution of dynamic assessment.  School Psychology International, 22, 74-96.

Mills,C., & Tissot, S. (1995). Identifying academic potential in students from underrepresented populations:  Is using the Ravens Progressive Matrices a good idea? Gifted Child Quarterly, 39, 209-217.

Olszewski-Kubilius, P. (1998).  Talent search: Purposes, rationale, and role in gifted education.  Journal of Secondary Gifted Education, 9, 106-113.

Piirto, J. (1994). Talented children and adults: Their development and education. New York: Macmillan.
Robinson, A., Shore, B., & Enersen, D. L. (2007). Best practices in gifted education: An evidence-based guide. Scottsdale, AZ: Great Potential Press, Inc.
Simonton, D. K. (2000). Creativity: Cognitive, personal, developmental, and social aspects.  American Psychologist, 55, 151-158.

Sternberg, R. J. (1999). Handbook of creativity. New York: Cambridge University Press.

Sternberg, R. J. (2000). Handbook of intelligence. New York: Cambridge University Press

Treffinger, D. (1975). Teaching for self-directed learning: A priority for the gifted and talented. Gifted Child Quarterly, 19(1), 46-59.

VanTassel-Baska, J. (1997). Excellence in educating gifted and talented learners (3rd ed.). Denver: Love.
VanTassel-Baska, J. (Ed.). (2007). Serving gifted learners beyond the traditional classroom: A guide to alternative programs and services. Scottsdale, AZ: Great Potential Press, Inc.
Webb, J. T., Gore, J. L., Amend, E. R., & DeVries, A. R. (2007). A parent’s guide to gifted children. Scottsdale, AZ: Great Potential Press, Inc.
Winner, E. (2000). The origins and ends of giftedness.  American Psychologist, 55, 159-169.
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Name:________________________

Date/s:____________________
Writing Assessment: 
Basic Writing Rubric (3 Criteria): Completion (2); Appropriateness (2); Quality (1) = 5 pts]

1. Movie Review/Critique: Score: __________
Written Report: 25 pts (5 pt rubric X 5: Completion-2; Appropriateness / Organization-2; Presentation Quality-1)

	Degree
	Excellent:

Significantly Exceeds Expectation
	Superior:

Exceeds Expectations
	Good:

One + Aspect/s

Above

Expectations
	Average:

Meets

Expectations
	Needs Improvement:

Missing or Limited Features
	Incomplete 
or 

Unacceptable

	Criterion
	10
	9
	8- 7-6
	5-4-3
	2-1
	0

	Completion
	10
	9
	8- 7-6
	5-4-3
	2-1
	0

	Organization
	10
	9
	8- 7-6
	5-4-3
	2-1
	0

	Quality
	5
	4
	3
	2
	1
	0


2. Supplemental Book Review/Analysis: Score: __________
Written Report: 25 pts (5 pt rubric X 5: Completion-2; Appropriateness / Organization-2; Presentation Quality-1)

	Degree
	Excellent:

Significantly Exceeds Expectation
	Superior:

Exceeds Expectations
	Good:

One + Aspect/s

Above

Expectations
	Average:

Meets

Expectations
	Needs Improvement:

Missing or Limited Feature
	Incomplete 
or 

Unacceptable

	Criterion
	10
	9
	8- 7-6
	5-4-3
	2-1
	0

	Completion
	10
	9
	8- 7-6
	5-4-3
	2-1
	0

	Organization
	10
	9
	8- 7-6
	5-4-3
	2-1
	0

	Quality
	5
	4
	3
	2
	1
	0
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