
THE TEACHING OF COMMUNICATION ARTS  (K-6)PRIVATE 


EDN 348


Fall, 2007

Dr. Deborah A. Powell
Ed Bldg 259





Phone: (Work) 962-3175
Powelld@uncw.edu  


            
   (Cell) 417-294-7715
Office Hours: Monday,  9:00-11:30; 3:30-5:00



  Tuesday  10:00-11:30



  Wednesday, 9:00-11:30; 7:45-8:45



  Thursday  11:00-12:00 
Required Texts:
Routman, Regie. (1994).  Invitations:  Changing the Teachers and Learners K-12).  Portsmouth, NH:  Heinemann.
Dorfman, Lynne and Rose Cappelli (2007). Mentor Texts, Portland, ME:  Stenhouse Publishers (Campus Bookstore or on-line)
Park, Linda Sue (2000).  A Single Shard, New York:  Random House. (campus bookstore or Seahawk Bookstore)
Powell, Debbie (2007).  The Teaching of Communication Arts (K-6):  Course Packet (Campus bookstore)
Optional Texts:
Fletcher, Ralph, and JoAnn Portalupi (2001).  Writing Workshop, Portsmouth, NH:  Heinemann. (campus bookstore)

Hoyt, Linda; Mooney, Margaret; Parkes, Brenda (2003).  Exploring Informational Texts.  Portsmouth, NH:  Heinemann.
Choose One That You Have Not Previously Read:

Creech, Walk Two Moons
Dicamillo, Because of Winn Dixie

Dicamillo, Tale of Despereaux
Lowry,  The Giver

Ryan, Esperanza Rising

Sachar, Holes

We will be using the library for additional readings.
Purpose of Course:

This course is designed to provide an opportunity for students to formulate a professional philosophy of language and learning, develop a knowledge of classroom programs and language learning engagements appropriate for the elementary school, learn how to effectively evaluate literacy growth in students, and to develop and use instructional strategies that contribute to communication competence and performance in elementary school children. It is also designed to create teachers who can use children’s literature to support effective learning.  

This course is designed to help students continue in their journey to become highly competent professionals to serve in leadership positions and positively impact learning.  Highly competent educators:

· Use data to make informed, significant decisions

· Are reflective in their practice

· Apply an inquiry approach to literacy teaching/learning when appropriate

· Are committed to ethical and professional standards

· Are knowledgeable in academic content and pedagogy

· Are technologically competent

· Are able to meet the needs of diverse learners

· Know and use appropriate communication strategies. 
· Demonstrate leadership qualities

· Have a global perspective developed through reading, interacting and travel experiences
Objectives:
The student learns:

1.  
To understand the goals and objectives of the communication arts program. (NCPTS: 3a; IRA 1)
2.  
To conceptualize the curriculum of the communication arts and its relation to the other subjects. (NCPTS: 3c)
3.  
To articulate a personal/professional definition of literacy and a philosophy that corresponds with that definition.  (NCPTS: 3b)

4.
To conceptualize a communication arts program consistent with his/her stated philosophy and demonstrate leadership to carry out actions consistent with the philosophy. (NCPTS: 1a and b)
5.  
To demonstrate understanding of and skill in applying the current knowledge about literacy practices to engage students in the learning process. (NCPTS: 4b; IRA 1)
6.  
To create a classroom environment conducive to learning and literacy development. (NCPTS: 2; IRA 4)
7.  
To identify strengths and weaknesses of print and non-print resources and their uses for learning. (NCPTS: 4c; IRA 2)
8.  
To use the communication skills needed for elementary teachers. (NCPTS: 4g)
9.  
To develop the professional relationships that support personal and professional growth.  (NCPTS: 4 b, f; IRA 5)
10. 
To accept responsibility for your own inquiry learning and to support others in their inquiry. (4 e; IRA 5)
11. 
To show proficiency in assessing and evaluating literacy growth and in using that assessment to plan engagements that will facilitate further growth. (NCPTS: 4h; IRA 3)
12. To demonstrate skill in using technology in class presentations and in supporting children’s learning. (NCPTS: 4 d, h; IRA 2)
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Invitations:
This course is designed so that learning occurs through student engagement in learning strategies that illustrate or demonstrate a philosophy of language arts teaching, curriculum, and learning.  Class attendance and participation are important and expected.  

1.
Participate consistently as a reader

-Read the texts; read children's literature (Verify that you have read the text with your learning/literature notebook)

-Show evidence of reading outside of class assignments (Professional, Personal)

-Participate in literature circles

-Review children’s non-print materials

-Consistently REFLECT on your own inquiry

2. Participate consistently as a writer—use writing as the tool it is

-Write to learn – Question/Answer; Connections; Sketches; Vignettes;    

  Reflections.  Share and discuss with classmates and instructor regularly

-Participate in the authoring cycle 

-Analyze your own handwriting and take steps for growth if needed

3.
Participate consistently and aggressively as a learner


-Reflect about yourself as a learner and as a literate person


-Identify problems and solutions to those problems


-Ask questions and find answers to those questions through inquiry

-Experiment with different forms of representation

4.
Use technology as a tool for learning and teaching


-Use web search engines and specific web addresses to find resources for 


instruction.  In particular, find resources for planning and teaching lessons



in language arts and for developing the curriculum and instructional 



strategies.


-Include URLs in the bibliography for work completed for the course


-Make computer resources available to others through the creation of files and 


handouts.


-Analyze computer software and materials for different content areas and grade 


levels, select software that matches objectives and student 



characteristics, and include use of the software in instructional plan and 



teaching.


-Design and deliver a lesson using presentation software.


-Use wireless technology in classroom when using videodisk and VCRs.  Video 


tape your teaching and share with classmates.
5.
Write a memory story.  (See Mem Fox’s website with her personal history and how this lead to her book Wilfrid Gordon McDonald Partridge http://www.memfox.net/life-story.html.  Take your story through the authoring cycle.  Include at least two drafts with your final copy.

6.  
Observe, assist, and teach in an elementary school classroom.  Complete 10 experiences—3-4 observations and 6-7 teaching engagements (more teaching if your are ready).  Engagements should focus on several areas of language arts.  You might teach a reading group, conduct a literature response group, facilitate reading and/or writing workshop, present a mini-lesson, do spelling lesson, etc.  The main focus of the experience should be using what you know about teaching the language arts to help students grow in literacy proficiency.  Document student growth.  Be prepared.  You will probably want to get feedback from your partnership teacher before you engage in the experience.  I am also happy to help you with your planning and preparation.  Let’s ensure that this is a positive learning experience, not simply an assignment to complete.  Submit at least three lesson plans to me via Taskstream.  Ensure that you do the reflective part of the lesson.  Keep a log and learning/reflective notebook with notes from the teacher.  Write a reflective 4-5 page paper on your experience.  Remember that reflection doesn’t mean summary.
7.  
Conduct writing and reading conferences with your students. Do an author study in your classroom or on your own.  Include biography, text sets, and strategies that this writer’s texts can mentor for other writers. 

8.  
Ask questions and explore answers. Create a profile of a highly proficient language arts teacher highlighting the attributes, dispositions, skills and abilities that that teacher possesses.  Then, evaluate yourself against the profile you have created.  Identify areas that are strengths and areas in which you will make continued growth.  How do you plan to make that growth?

Write three goals for this course.  Choose one that you can inquire about in the schools.  Develop your questions and steps for how you will find out.  Write a one page paper with your plan.  Attach your goals.  The final inquiry and evaluation of self will become part of the final.
10.  
Complete another self-assessment using the Performance Evaluation Scale (PES) found at http://www.uncw.edu/ed/cs/internships/index.html.  Identify your strengths and areas for further growth in meeting the criteria established in the PES.  Share this with the instructor and with at least two peers and receive input from them.  


11.
Attend class.  It is very important to be in class.  Don't short change yourself.  More than two absences will result in a full-letter reduction of your grade.  Please email me if there are circumstances I should know about that make your absence unavoidable.

12.
Complete and pass the mid-term examination, and the final examination.

Grading:

This course is focused on learning, not on grades.  Students are invited to focus on learning as well (not on grades).  Please don't allow grades and minimum requirements to become your focus.  Rather, let your focus be learning all you can about how to best support literacy growth.  In order to facilitate this focus, and to conduct the class consistent with a holistic philosophy of learning, each student automatically begins with a grade of "A".  In order to maintain that "A", each student must successfully complete each of the requirements mentioned above.  If a particular assignment is not completed at the level deemed appropriate by the instructor, students will be invited to redo the assignment.  If a student chooses not to receive an "A", he or she may receive a grade based on coursework completed and the table below.


Invitation






Points

Participation as a reader
Notebook


50


Participation as a writer
Memory Story

50


Participation as a learner
Participation


40


Participation w/ technology
   “


Field lessons






60

Mid-term





 
50



 

Inquiry




     

100

Philosophy




           
  50



Teaching, Reflection


           
100
Total Points Possible             
          500
Grading Scale








94%-100%

A








84%-93.99%

B








70%-83.99%

C








69.99% and Below
D
1.   Watson School of Education Conceptual Framework:  The Watson School of Education develops highly competent and effective professionals to serve in educational leadership roles.  Please view the schematic model for UNCW’s teacher preparation program:  http://www.uncw.edu/ed/pdfs/cf.pdf
2.   Participation and Attendance Policy:  You are expected to make every effort to engage in the learning experiences during class and between classes with the follow-up assignments applying the course content to your life experiences.  The success of the class is contingent on the quality and openness of individuals’ contributions to the class discussions of relevant topics. 

3    Late Assignments: All outside-class assignments and projects should be completed and turned in on the agreed due date for full credit to be given.  Assignments more than two weeks late may not be accepted unless prior arrangements have been made with the instructor.  

4.    Professional Writing:  Assignments should be professionally written including spelling and writing style.  You are trying to achieve professional status as a teacher and this status should, therefore, be reflected in your writing.
5.   Technology Expectations:  All assignments, unless otherwise specified, should be word processed and saved in your personal file management system.  Always make a back-up of file.  One way is to e-mail the file to you. (There is nothing more frustrating than to have your work late due to technology failure.)  

6.    Cell Phones and Pagers:  You are welcome to leave your cell phone turned on while in class on low volume or vibration only for emergencies; however, please step out of the classroom to answer your telephone or pager briefly.

7.    Disability Accommodation:  The University of North Carolina at Wilmington is open and accessible to students with disabilities. We are committed to providing assistance to enable qualified students to accomplish their educational goals, as well as assuring equal opportunity to derive all of the benefits of campus life. To request academic accommodations for a disability, contact the Disability Services
Westside Hall, First Floor, 910-962-7555 - fax: 910-962-7556, http://www.uncw.edu/stuaff/disability/..  Students are required to provide documentation of disability to Disability Services prior to receiving accommodations. 

8.    Professional Code: University of North Carolina at Wilmington is a community of scholars committed to developing educated persons who accept the responsibility to practice personal and academic integrity.  You are responsible for knowing and following the Watson School of Education Standards of Professional Conduct available at http://www.uncw.edu/ed/advising/documents/StandardsofPC.pdf 

9.    Non-Discrimination Policy Statement:  University of North Carolina at Wilmington is an equal opportunity/affirmative action institution, and maintains a grievance procedure available to any person who believes he or she has been discriminated against. At all times, it is your right to address inquiries or concerns about possible discrimination to the Office of Equal Opportunity Officer, Other types of concerns  (i.e., concerns of an academic nature) should be discussed directly with your instructor and can also be brought to the attention of your instructor’s Department Head.   

10.   Violence prevention information and resources are available at:  http://www.uncw.edu/safe-relate/relationship.htm.

TENTATIVE SCHEDULE     Fall, 2007  
 (This is subject to change!)
	Date/Topic
	Readings
	Invitations


	Aug. 22  
· Course Intro.  What do you know and believe about literacy, literacy learning, and literacy teaching? 
· Conditions for learning in an inquiry classroom

· Components of a “Balanced Literacy” program and the theories and research it is based on

· Written Conversations
	Routman, Ch 2 begin on p. 9 if you want and Ch 3

Course Packet:      

    Curriculum
	· Reflect on yourself as a literate person.  What do you really do as you read and write.  In your notebook begin to jot down things you notice about your own literacy and learning.  What conditions enhance or detract from your learning and processing?
· Complete the Performance Evaluation Scale (PES)
· Write 3 goals for course with questions for each. Due 8/29

· Write Letter to your Teacher introducing yourself; bring draft to class on 8/29

· Print out NC Standards Course of Study

	Aug. 29  
· Writing Workshop K-2; 3-6
· Mini Lessons

· Sketch to Stretch


	Routman, Ch 8 and 15
Course Packet

Park, first few chapters

Fletcher if you have it
	· Mail letter and make phone contact
· Begin memory story

· Begin A Single Shard
· Practice your handwriting using course packet and sheets on-line.

	Sept. 5  
· Authoring Cycle/Inquiry Cycle  
· Conferencing
· 6+1 Writing Traits
· Cloning an Author
	Routman, Ch 9
Course Packet

Dorfman  TBA

Park
	· Do first observations this week if not before
· Work on second draft of memory story

· Plan a mini lesson around one of the first 4 traits

· Write your plan for your inquiry


	Sept. 12  
· Reading Workshop

· Responding to Literature

· Teaching Skills through Literature
· Literature Response Journal
	Routman ch 4-7
Park, be at least half way through book

Dorfman TBA
	· Teach first lesson
· Respond to Park, A Single Shard and prepare for roles in literature circles

· Try changing perspectives on memory story, adding in new details, manipulating the truth for a good story (see Mem Fox website)

· Begin your profile of a literacy teacher; interview, sketch classroom, observe and reflect, due 10/10

	
	BREATH!!
	

	Sept. 19
· Literature Circles
· Guided Reading

· Using the Basal


	DVD, Literature Circles
Park, finish book by class

Begin book of Choice
Dorfman TBA
	· Plan and teach 2nd Lesson in school; try a mini lesson this time
· Begin an author study of your author; due Oct. 17

· Write reflection of characters in your book and how author develops them.  Bring to Class 9/26



	Sept. 26 
Characterization

Phonics and Spelling

	Routman Chapter 7 review and Chapter 10
Finish Book of Choice


	· How is your knowledge of phonics and spelling?  Take quiz on-line


	Oct. 3  Poetry
Listening

Teaching Phonics and Spelling with Poetry
	Course Packet
	· Have you video-taped yourself?

	Oct. 10  Writing and Spelling Assessment

	Course Packet
	· Profile of teacher due; 3-4 pages

	Oct. 17  Assessment (formal and Informal) and NCLB
	On-Line TBA
	· Share author studies tonight
· Take home mid-term

	Oct. 24  Conventions:  grammar and mechanics
Center Approach


	Course Packet
	· Plan a mini lesson for a convention; possibly teach in your school

	Oct. 31  Alternate Sign Systems:  art, music, storytelling and drama
	Read 2 pieces on Slavery

	· Examine the outstanding Science and Social Studies tradebooks

	Nov. 7  Non-fiction genre
Content Area Literacy

Literature Circles with Nonfiction
	Hoyt, if you have it
	· Bring Slavery pieces with your reflections in your notebook

	Nov. 14  Working with Diverse Learners
Multicultural Literature
	
	· Write about other things you know about, care about or have experienced in your notebook

	Nov. 21  Thanksgiving Break

EXTRA CREDIT PUBLISHING WORKSHOP on Mon. or Tues.—Decide  time(s) that work for most
	
	· 

	Nov. 28  Media Literacy
Visual Literacy

Critical Literacy

“Turned-On” Students
	
	· Review a technology program

	Dec. 5  Writing Showcase and possible Field Trip
Sketch Notebooks
	
	· CELEBRATE!

	Dec. 12  7-10 pm  Final Exam
	
	· Personal Reflection and Share Field Experience


DAILY SCHEDULE
2:00 - 2:15   Workshop/Reflection

2:15 – 2:30  Strategy Demonstration

2:30 - 3:15   Class Discussion/Exploration


Bibliography
Poetry Writing

Caughman, Ginger Morris. Teaching with Rhythm and Rhyme: Resources and Activities for

Preschoolers through Grade Two. Jefferson, NC: McFarland & Co., 2000.

This guide includes activities and ideas useful for teachers, caregivers, and parents, with

activities based on Mother Goose rhymes and chapters focusing on the use of rhythm

and rhyme in movement activities; ABCs, signals and sign language; singing; music; poetry;

color and art; play; and the seasons. Activities include illustrations, song lyrics, and

the words to rhymes and songs both famous and obscure.

Charner, Kathy, ed. The Giant Encyclopedia of Circle Time and Group Activities for Children 3

to 6: Over 600 Favorite Circle Time Activities Created by Teachers for Teachers. Beltsville, MD:
Gryphon House, 1996.

Filled with over 600 activities covering 48 themes, this book is jam-packed with ideas that

were tested by teachers in the classroom. Many activities include suggestions on integrating

the circle time or group activity into other areas of the curriculum.

Church, Elizabeth Booth. The Great Big Book of Classroom Songs, Rhymes and Cheers. New

York: Scholastic, 2000.

Whether you are teaching the alphabet or using music for cleanup routines, the author

off ers a creative approach. Each rhyme or song is accompanied by several activities to

extend the learning experience. The book is divided into chapters dealing with a variety

of topics from circle time to science.

Graham, Carolyn. Jazz Chants for Children: Rhythms of American English through Chants,

Songs and Poems. New York: Oxford University Press, 1979.
A collection of chants, songs, and poems designed to teach the rhythms of spoken

American English primarily to students of English as a second language. Teachers who

have used this book say it’s a must-have for any classroom, especially for ESL kids who

don’t want to speak. See also Mother Goose Chants by the same author.

Heard, Georgia. Awakening the Heart: Exploring Poetry in Elementary and Middle School.
Portsmouth, NH: Heinemann, 1998.

Many of Heard’s exercises can be adapted for 4 to 6 year olds. Her joy in poetry and in

teaching shines through on every page. The appendices and bibliography are valuable

resources in themselves and the book contains many examples of student work, which

will inspire your children.

Kapell, Dave. The Magnetic Poetry Book. New York: Workman Publishing, 1998.

This book offers ideas for teachers to use in the classroom and comes with a magnetic

board that can be used to create poetry.

Koch, Kenneth. Rose, Where Did You Get That Red? New York: Random House, 1973.

This book is not geared to 4 to 6 year-olds or preschool/kindergarten teachers, but I

wouldn’t begin to teach poetry to kids of any age without having read it. Koch traveled

around the globe teaching poetry to kids and adults of all ages and has incredible energy

and belief in the innate poetic intelligence of children. Though his lessons are too hard

for very young children, his élan for teaching and his love of poetry are applicable to any

teacher and student.

———. Wishes, Lies and Dreams: Teaching Children to Write Poetry. New York: Harper and

Row,

1970.

When Kenneth Koch entered the Manhattan classrooms of P.S. 61, the children,

excited by the opportunity to work with such an inspiring and energetic teacher, would

clap and shout with pleasure. In this vivid account, Koch describes his inventive methods

for teaching these children how to create poems and gives numerous examples of their

work. Wishes, Lies, and Dreams is a valuable text for all those who care about freeing the

creative imagination and educating the young.

Lansky, Bruce. My Dog Ate My Homework. Minnetonka, MN: Meadowbrook Press, 2002.

Lansky off ers some exceptionally funny poems that are simple and silly enough for very

young children. Be forewarned, some of the work veers into bathroom humor. The attraction

here is a series of fairly easy-to-follow lesson plans and some great ideas for teaching

in general.

Morgan, Michaela. How to Teach Poetry Writing at Key Stage 1. London, England: David Fulton

Publishers, 2003.

This is a collection of lesson plans for children in grade one; most of them are wonderful

but some, at times, are vague.

Press, Judy. Alphabet Art with A-Z Animal Art and Fingerplays. Charlotte, VT: Williamson

Publishing, 1997

This appealing, easy-to-use book offers creative ways to teach the alphabet using poems,

crafts, games, finger plays, and books.

Tompkins, Gail. Literacy for the 21st Century: Teaching Reading and Writing in Pre-Kindergarten

through Grade Four. New York: Prentice Hall, 2002.

This book offers strategies for teaching reading and writing to children from preschool to

grade four. The author provides a solid foundation in the content of literacy instruction—

phonics, fluency, vocabulary, and comprehension—along with very practical “mini-lessons”

and children’s writing samples.

Warren, Jean. Nursery Rhyme Theme-a-saurus: The Great Big Book of Nursery Rhyme Teaching Themes. Everett, WA: Warren Publishing House, 1993.
This book is a favorite among teachers and librarians who work full-time with four to six

year-olds. It is filled with simple activities to engage your kids with poetry and rhymes.

The lessons are easy to follow and well organized by theme.

Weisbart, Jodi. Joyful Ways to Teach Young Children to Write Poetry. Jefferson City, MO:

Scholastic Professional Books, 2001.

How to inspire emergent readers and writers with poetry; using the word-wall, integrating

the curriculum—and again, with plenty of student examples for kids to know they

can do it, too!

Williamson, Sarah. Fun With My Five Senses: Activities to Build Learning Readiness. Charlotte,

VT: Williamson Publishing, 1998.

Easy-to-follow outdoor and indoor activities encourage listening skills, awareness, and

imagination. Highly recommended for preschool, daycare, classroom, and home school

lesson planning.

Web Resources for Teachers

Academy of American Poets

http://www.poets.org

The Academy of American Poets sponsors this useful website full of poetry and information

about poets. Click on the “For Educators” link to fi nd OPC, or Online Poetry Classroom. The

Magnificent Rainbow

http://www.poetspath.com/exhibits/magnifi centrainbow.html

Magnificent Rainbow is an exhibit of children’s poetry and artwork posted by the Museum

of American Poetics. There are examples of diff erent kinds of poems that children made with

poet-in-the-schools master teacher Jack Collum. The poems originally appeared in Poetry

Everywhere, published by Teachers & Writers Collaborative.

ReadWriteThink

http://www.ReadWriteThink.org

This site is co-hosted by the International Reading Association, the National Council of Teachers

of English, and MarcoPolo. There are some very good poetry lesson plans for K-2.

Teachers and Writers Collaborative

www.twc.org

Teachers and Writers Collaborative supports and serves teachers, writers, and teaching writers.

Their WriteNet program enables teachers to fi nd and share ideas, lesson plans, and student

poems. T&W also publishes great books for teachers; their catalog is available on the website.

Teaching Writing

Brandts, L. (2005).  Are pullouts sabotaging community in our classrooms?  In T. Hatch, D. Ahmed, A. Lieberman, D. Faigenbaum, M. Eiler White, & D. Pointer, Going Public with Our Teaching: An Anthology of Practice. NY: Teachers College Press. (reprint)

Brilliant-Mills, H. (1993) Becoming a mathematician: Building a situated definition of mathematics. Linguistics and Education. 5 (3&4), pp. 301-334.

Craviotto, E., Heras, A. I., Espíndola, J. (2004). Cultures of the fourth-grade bilingual classroom. In Literacy as social practice: Primary voices K-6. Urbana, IL: National Council of Teachers of English. (reprint)

de la Cruz, E. & Brandts, L. (1995). When is writers' workshop Writers' Workshop: Key events affecting organizational patterns in first grade. Journal of Classroom Interaction, 30 (1), pp. 21-28.

Dixon, C., Green, J., Yeager, B., Baker, D., & Franquiz, M. (2000). “I used to know that”: What happens when reform gets through the classroom door. Bilingual education research journal, 24 (1&2), pp. 113-126.

Dixon, C., Frank,  C., & Brandts, L. (1997). Teacher in writer’s workshop: Understanding the complexity, CLiPs: Journal of the California Literature Project, 3 (1), pp. 31-36.

Floriani, A. (1993).  Negotiating what counts: Roles and relationships, content and meaning, texts and context. Linguistics and Education, 5 (3 & 4). Norwood, NJ: Ablex, pp. 241-274.

Frank, C., Dixon, C. & Brandts, L. (2001). Bears, trolls, and pagemasters: Learning about literature in book club. Reading Teacher, 54 (5), pp. 448-462.

Frank, C., Dixon, C. & Brandts, L. (1998).  “Dear book club”:  A sociolinguistic and ethnographic analysis of literature discussion groups in second grade. In Shanahan, T. & Rodriguez-Brown, F. V., Worthman, C., Burnison, J. C. & Cheung, A. (Eds.), National Reading Conference 47th Yearbook, pp. 103-115.

Frank, C., Dixon, C., & Brandts, L. (1997). Reading a learning community into being: Reading workshop in second grade. National Reading Conference 1996 Yearbook, pp. 283-296.

Heras, A. I. (1993).  The construction of understanding in a sixth grade bilingual classroom. Linguistics and Education, 5 (3 & 4). Norwood, NJ: Ablex, pp. 275-299.

Jennings, L. B., & Pattenaude, I. (1998).  Making meaning and beyond: Literate strategies for exploring and enacting tolerance. The new advocate, 11(4), pp. 325-343.

Putney, L. G. (1996). You are it! Meaning making as a collective and historical process. Australian Journal of Language and Literacy. 19, (2), pp. 129-143.

Reveles, R., Cordova, R. & Kelly, G. (In press) Science Literacy and Academic Identity Formulation.  Journal of Research on Science Teaching.
Santa Barbara Classroom Discourse Group (Green, J., Dixon, C., Lin, L., Floriani, A. & Bradley, M.). (1992a).  Constructing literacy in classrooms:  Literate action as social accomplishment.  In H. Marshall (Ed.), Redefining student learning:  Roots of educational change. Norwood, NJ: Ablex, pp. 119-150.

Santa Barbara Classroom Discourse Group (Dixon, C., de la Cruz, E., Green, J., Lin, L., & Brandts, L.). (1992b). Do you see what we see? The referential and intertextual nature of classroom life. Journal of Classroom  Interaction 27 (2), pp. 29-36. 

Tuyay, S., Floriani, A., Yeager, B., Dixon, C. & Green, J. (1995). Constructing an integrated, inquiry-oriented approach in classrooms: A cross-case analysis of social, literate, and academic practice. Journal of Classroom Interaction, 30 (2), pp. 1-15.

Yeager, B., Pattenaude, I., Franquiz, M., & Jennings, L. (2000). Rights, respect, and responsibility: Toward a theory of action in two bilingual classrooms. In Trends and Issues in elementary language arts (2000 edition). Urbana, IL: National Council of Teachers of English. (reprint)

Yeager, B., Pattenaude, I., Franquiz, M., & Jennings, L., (1999). Rights, respect, and responsibility: Toward a theory of action in two bilingual classrooms.  In Robinson, J. (Ed.), Elementary Voices: Teaching about Genocide and Intolerance. Urbana-Champaign: National Council of Teachers of English.

Yeager, B. (1999). Reflections on the Community. Matters. TESOL.

Yeager, B., Floriani, A., & Green, J. (1998). Learning to see learning in the classroom: Developing an ethnographic perspective. In D. Bloome & A. Egan-Robertson (Eds.) Students as inquirers of language and culture in their classrooms.  Cresskill, N.J.: Hampton Press, pp. 115-139.

SPECIAL ISSUES OF JOURNALS
Theme Issue: Primary Voices K-6 - Frank, C., Green, J.  & Dixon, C.  (Eds.). (1999). Classrooms as cultures. Theme issue: Primary Voices. 7 (3).

Frank, C. (1999). Introduction. Classrooms as cultures. Theme issue of Primary voices, K-6, 7 (3), pp. 2-3.

Dixon, C., Green, J. & Frank, C. (1999). Classrooms as cultures: Understanding the constructed nature of life in classrooms.  Primary voices,K-6, 7 (3), pp. 4-8.

Brandts, L. (1999). Are pullout programs sabotaging classroom community in our elementary schools? Primary voices K-6, 7 (3), pp. 9-16.

Tuyay, S. (1999) Exploring the relationships between literate practices and opportunities for learning. Primary voices K-6, 7 (3), pp. 17-24.

Craviotto, E., Heras, A. I., Espíndola, J. (1999). Cultures of the fourth-grade bilingual classroom. Primary voices K-6, 7 (3), pp. 25-36.

Yeager, B., (1999) Constructing a community of inquirers. Primary voices K-6 7 (3), pp. 37-52.

Carney, J. M. (1999). How classrooms as cultures influence entire schools. Primary voices K-6, 7 (3), p. 53.

Flores, S. (1999). Classrooms as cultures from a principal’s perspective. Primary voices K-6, 7 (3), pp. 54-55.

Theme Issue: Journal of Classroom Interaction - Jennings, L. & Green, J. (Eds.) (1999). Theme Issue: Democratic classroom practices. Journal of Classroom Interaction. 34 (2).

Jennings, L. & Green, J., (1999). Locating democratic and transformative practices in classroom discourse. Journal of Classroom Interaction, 34 (2), pp.i-iv.

Putney, L. & Floriani, A., (1999). Examining transformative processes and practices: A cross-case analysis of life in two bilingual classrooms. Journal of classroom interaction, 34 (2), pp. 17-29.

Franquiz, M., (1999). Learning in transformative space. Journal of classroom interaction, 34 (2), pp. 30-57.
