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This course is designed for teachers seeking more effective solutions to some of the problems found in America’s schools today.  Many teachers are experiencing early “burnout” and feelings of frustration in day-to-day encounters in the classroom.  Part of these feelings of exasperation are the result of social norms and expectations that teachers are told to transmit in a system that often fails to achieve minimum standards of quality education for “all” of its pupils.  Needed recognition and positive reinforcement for the “successful” teacher is less often forthcoming from levels of governance.  Teaching is the noblest of professions but the sorriest of trades.  One can earn more money collecting garbage.

It is the very nature of teaching that makes it so noble, for it abounds with intrinsic satisfactions and non-materialistic rewards.  This course contains one bias: the most important “variable” in education is the CHILD.  Schools are for children.  Children have needs. In spite of some of the best intentions of educators and administrators, often the academic potential of many children is unfulfilled.  Such children do poorly on standardized tests, end of grade tests (EOG) and other evaluative measures of academic achievement.  Why?  These academic underachievers are often labeled “At Risk”, tracked into “slow” non-college-bound groups, and placed into one of a number of Special Education categories: LD, BED, ODD, ADHD, MR, CD, OHI, etc. that often follow them throughout life.  Teachers are now being held accountable under mandates such as ABCs, and are asked to succeed in “CLOSING THE GAP” or be fired.  In mounting frustration, fueled by an overabundance of paperwork, accountability standards, the complexity of teaching, long hours and weekends spent on lesson planning and preparation,  low salaries, and demands of local and State administrators, may teachers quit.  It is a sorry state of affairs to lose good teachers in a school climate of dissatisfaction.  Meaningful reforms are needed. 

One major focus in this course is to address the reality of reforming schools so that they will succeed in a healthy non-repressive climate that respects both the needs of the teachers and the students.   We shall examine elements of a school culture, basic assumptions in past reform efforts, innovation, the process of implementation of strategies and best practices that “work”, a case study on reform, and the in-depth study of  the sociocultural history/herstory of a wide range of ethnic groups in America with their accompanying cultural baggage that has shaped their perspectives, world views, and unique learning styles.   Total effort and action should have one major goal: to provide the best possible education and classroom learning environment for all children from all backgrounds, from Landfall to Landfill, from urban Durham to rural Burgaw, from the privileged to the underprivileged.  Your success as a teacher will depend upon knowledge and competencies in communication skills with pupils from culturally diverse backgrounds.  Multicultural and multiethnic America is a reality.  People from many diverse ethnic backgrounds reside in large numbers throughout the United States.  Their children attend the public schools.  As a teacher in these schools, you have an obligation to meet the needs of an ever-- increasing “New Majority”: pupils who bring with them “other” cultural and ethnic experiences, other languages and dialects, and unique lifestyles.  It is in this climate of diversity that the effective teacher is expected to succeed.

Some of the objectives of this course are: 

1.  To provide you with deeper insights and keener perceptions of those “different experiences of         a people whose lifestyles have been labeled “minority”, “immigrant”, “ethnic”, or “underclass”; 

2.  To acquire a better understanding of  the “human condition” of a wide range of ethnic groups         in America within the context of history/herstory as told from an indigenous perspective;  

3.  To develop a more sensitive awareness of the needs of the individual pupil who may be context-       bound by the norms of a specific culture or ethnic group;                                                            
4.  To study relevant educational issues in the social, historical and cultural foundations of                 education; 
5.  To acquire knowledge and skills in Multicultural/multiethnic education.  

6.  To equip you with a solid knowledge base in the arena of educational reform so that you can be       effective as a change agent in your school setting in articulating action plans that result in success.

     One emphasis in this course will be upon SHARING those past observations and experiences of SUCCESS in your life, both as a teacher and as a person interacting with others.  A reflection on those professional and other experiences that resulted in high levels of satisfaction that made you feel good, refreshed, and successful, is encouraged in this discourse.  We will take the time to share those many SMALL MOMENTS (microrganized activities, tasks, techniques, and breakthroughs) that have been for you, personally successful in “reaching resistant learners” or in “motivating the unmotivated.”  If you have taught, what has worked, what hasn’t worked, and why?

     Another emphasis will be upon the implementation of effective modules of REFORM and INNOVATION in the schools of today.  What instructional emphasis works best?  Is it “Whole Language,” “Child Centered,”“Eclectic,” “Integrated Thematic Teaching,” “Worksheets,” “Open Court,”“Reading Recovery”, “Teacher-Directed,” “Direct Instruction,” Scripted Learning,” “Authoritarian: Godzilla-in-the-Classroom,”  “One Size Fits All?”  

Final Grade
There will be an in-class written  mid-term and final exam.  Students are expected to be present on the day of exams.  There will be no “make-up” exam.  

In addition each student will be expected to share a TIP  (Theory Into Practice) presentation with the class. TIP is a research-based presentation that contains  in-depth  information, bibliography, materials, and books about one specific  ethnic group (American Indians, Jewish Americans, Latinos, African Americans  etc.). In preparation,  you should proceed as follows:  Select one ethnic group to be presented to a class of students in a grade level of your choosing (3rd grade, 5th grade, middle school, 10th grade, etc.)  How might you best present this ethnic group to one of your [selected grade level] classes?  Gather [grade level appropriate] information, materials, books, research findings to share with the rest of this class (for example, African American males are often perceived as endangered “at risk”learners in academic programs.  Why?).  The goal here is for you to prepare a knowledge-based module suitable for future use in your teaching, and one that you might share with the rest of your teacher-colleagues in your school.  The language used [to explain to your teacher colleagues just how you would teach the selected ethnic group to a specific grade level class of students] should be: 1) clear and explicit, 2) research-based, 3) connected to best practices and successful pedagogical approaches,  4) challenging and involve higher-order thinking, 5) innovative whenever and wherever possible using concrete examples to explain the unknown, and 6) doable [can be replicated by another teacher].   You may work independently or with another person in a dyad, or with two other persons in a triad. Your individual presentation should be not less than 10 minutes, but not more than 15 minutes, and will be scheduled after the mid-term exam. Each presenter should submit a short summary  paper (2 - 3  typewritten pages) of your individual focus or input on the  selected [group] topic,  due on the date of your presentation.  In addition, at the end of your presentation, each student in the group is expected to present [a hard copy to each member of the class] one multiple choice question that best summarizes your perspective on the topic. 

Collaborative learning and daily participation in dialogue and discussion of assigned topics is expected.  Ask yourself, how might this new knowledge about a particular group experience be useful to me in my future teaching?

There will be a daily feedback quiz, called DECISION, that will review the text  readings assigned for that date and lecture-discussions in the previous day's learning activity. 

Reaction paper:  Each student is to submit a reaction paper [2 to 5 typewritten pages] on the book:  THE LEADER IN ME by Stephen R. Covey due on April 15, 2009.  Please be prepared to discuss your responses/ reactions/ critique of the book on this date.
Your final grade will be determined as follows:

Mid-term exam
30%

Final exam

30%

TIP presentation
20%

Reaction paper          10%  [Covey’s: THE LEADER IN ME]

Class participation
10%

Required reading:
Text:   TEACHING STRATEGIES FOR ETHNIC STUDIES
by James A. Banks, Seventh Edition, Allyn and Bacon, (2003) 

Text:   A DIFFERENT MIRROR: A History of Multicultural America
by Ronald Takaki, Little, Brown and Company, (1993)..
Additional reading: THE LEADER IN ME: How Schools and Parents Around the World Are Inspiring Greatness One Child at a Time by Stephen R. Covey, Free Press, (2008)
COURSE OUTLINE:

Jan 7

Introduction: Redefining culture. Examining  patterns of ethnic diversity in America

Jan 14

text: Banks, Preface, p. xix; Ch. 1, The Multicultural Curriculum, p. 1

        

text: Banks, Ch. 2, Developing a Conceptual Multicultural Curriculum, p. 32

  

text: Takaki, 1. A Different Mirror; 2.  The “Tempest” in the Wilderness: The Racialization of Savagery. [pp. 1-50]

TIP SCHEDULE:  Select a date and topic for your TIP presentation

Jan 21

text: Banks, Chapter 3, Key concepts for the Multicultural Curriculum, p.55

        Banks, Chapter 4, Planning the Multicultural Curriculum, p. 99

text: Takaki, 4.  Borders: Toward the Stony Mountains: From Removal to Reservation

       

 [pp.79-105]

Jan 28     
text: Banks, Part II--The First Americans and African Americans: Concepts 


and Strategies, p. 135;  Ch. 5,  American Indians, p. 123

Takaki, The End of the Frontier: 9. The “Indian Question”: From Reservation to Reorganization [pp. 225-245]


Feb 4

text: Banks, Ch. 6, Native Hawaiians, p. 160

text: Takaki, 3.  The “Giddy Multitude”: The Hidden Origins of Slavery [pp. 51-76]  Webpage: “CHANGING THE FACES OF MATHEMATICS: Perspectives on African Americans: The Use of ‘Call and Response’ Pedagogy to Reinforce Mathematics Concepts and Skills Taught to African American Kindergartners”

Feb 11

text: Banks, Ch. 7, African Americans, p. 187  
                            

            Webpage:“BLACK AMERICAN ENGLISH”

Text, Takaki, 5. No More Peck o’Corn: Slavery and Its Discontents; [pp. 106-138]

         Takaki, 13. To the Promised Land: B;lacks in the Urban North [pp. 340-369]

REVIEW  

Feb 18 
MID-TERM EXAM (NO MAKE-UP EXAM FORTHCOMING)

Feb 25

text: Banks, Part III--European Americans, p. 233

        Ch. 8, European Ethnic Groups, p. 235


text: Takaki, 6.  Emigrants from Erin: Ethnicity and Class within White America 

[pp. 139–165]

TIP 1 & 2

Mar 4

text: Banks, Part IV--Hispanic Americans, p. 305

Ch. 10, Mexican Americans, p. 311

“LA VIDA NO ES FÁCIL [Life is Not Easy]”

 [pp. 166-190].

        Takaki, 12.  El Norte: The Borderland of Chicano America [pp. 311-339]

Mar 11
SPRING VACATION – NO CLASSES          

Mar 18

text: Banks, Ch. 11, Puerto Ricans in the United States, p. 345

text: Takaki, 7. Foreigners in Their Native Land: Manifest Destiny in the Southwest

TIP 3 & 4

Mar 25

text: Banks, Ch. 9, Jewish Americans, p. 273

     
text: Takaki: 11. Between “Two Endless Days”: The Continuous Journey to the Promised Land [pp. 277-369].
Apr 1      
text: Banks, Ch. 12, Cuban Americans, p. 376

text:
TIP 5 & 6

Apr 8

text: Banks, Part V--Asian Americans and Arab Americans, p. 405                        

Ch. 13, Asian Americans, p. 407

text: Takaki, 8.  Searching for Gold Mountain: Strangers from a Pacific Shore

[pp. 191-221]
        Takaki, 10.  Pacific Crossings: Seeking the Land of Money Trees

[pp. 246-276]


TIP 7 & 8
Apr 15

text: Banks, Ch. 14, Arab Americans, p. 461

text: Takaki, 14. Through a Glass Darkly: Toward the Twenty-First Century



Reaction paper due:  THE LEADER IN ME and discussion of book.
Apr 26 
REVIEW--LAST DAY OF CLASS 
FINAL EXAMINATION TO BE ANNOUNCED
   
                                                                                                                                                [The Provost’s Office working to implement the recommendations of the Task Force on Violence Prevention  states:  UNCW practices a zero-tolerance policy for violence and harassment  of any  kind.  For emergencies cal UNCW CARE at 962-2273, Campus Police at 962-3184, or Wilmington Police at 911.  For University or community resources visit http://uncw.ed/wrc/crisis.htm.]
