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How one introduces the teaching of the theory of evolution can dramatically influence your success in preparing pre-service teachers to teach this often emotionally charged subject.   This paper will suggest one approach to dealing with the committed creationist student teacher and address the question of why support from university administration might not be forthcoming when taking a stand on this issue.  In addition, a list of court decisions is provided for guidance and confidence in rejecting the call for equal time for creationism in science classes.
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• When I observed Byrch’s 7th grade science class, the 

students were studying continental drift and 

completing a mountain building activity.  

• Students have learned that, when an adult with a tie 

and notebook shows up in the back of the classroom, 

their teacher is vulnerable and at their mercy.  

• A student in the back of the room looked at me, 

smiled, raised his hand and asked “Mr. Griffen, it says 

in our book that they have found sea shell fossils on 

the tops of some of our tallest mountains.  How did 

they get there?”

• Byrch proceeded to give the creationist view that 

“5,000 years ago there was a great flood and ….” and 

I am sure the student checked to see if his question 

and Mr. Griffin’s response created the desired shock 

on my face. 
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• After class, I informed Byrch that he had to teach 

science the way it was explained in the science 

textbook, upon which he replied, “When they ask 

me a question I am going to tell them the truth.”

• I told him that was not acceptable, that he was 

trained to teach science, hired to teach science, 

and that he must follow the State Science 

Curriculum in his approach to teaching.  

• Byrch was at all times polite and respectful in his 

response, but made it clear that he was not about to 

compromise on this matter. 
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• My chair, a former special education 

instructor, had several bad experiences 

with attorneys in the past and wanted to 

avoid litigation at all costs.  

• My dean, a former public school 

superintendent, suggested that, for a 

controversial issue like this, the official 

position of the state was that both sides of 

the issue must be presented.  
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• Having received no support from my immediate 

supervisors at the university, I proceeded to forge a 

compromise with Byrch.  

• He would leave his present public school assignment 

and finish his student teaching at a private school 

where he could teach the biblical version of the origin 

of life.  

• He would receive the normal 12 hours of credit for 

student teaching and, therefore, finish his Bachelor’s 

Degree in Education.  

• However, since he would be teaching in a private 

school he would not receive a North Carolina teaching 

certificate leading to licensure. 



[image: image7.emf]The Compromise

• The semester ended with Byrch student teaching in 

a Christian School without further incident.  

• One month later, I received a memo from the dean 

informing me that Byrch had retained an attorney 

and planned on suing the university.  

• This was not a total surprise, since Byrch had 

stated on numerous occasions that his 

constitutional rights were being violated.  

• Numerous meetings with the university attorney 

and the school district’s attorney followed.  

• I was relieved to learn that the courts have been 

consistent in their rulings that creationism is not 

science and should not be taught in science 

classes. 
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• Fortunately, this case did not go to trial 

and the suit was dropped.  However, I 

suspect the publicity generated by this 

controversy led many teachers to 

simply and quietly omit the teaching of 

evolution to avoid controversy in their 

classes.  This outcome seemed to give 

the creationists a victory. 
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• Principles

–

Because of sexual reproduction there 

is variation in offspring

–

All species tend to overpopulate 

–

There is a limited food source

–

Competition for limited resources and 

survival of the fittest
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• Misconceptions 

–

Man came from an ape

–

"It is just a theory"

–

Evolution is not occurring today

• Bottom Line

–

You have been trained and hired to 

teach science not philosophy or 

religion

–

Some ways to avoid conflict



[image: image11.emf]Six Significant Court Decisions Regarding 

Evolution/Creation Issues from The National Center 

for Science Education

• In 1968, in Epperson v. Arkansas

• In 1981, in Segraves v. State of California

• In 1982, in McLean v. Arkansas Board of 

Education

• In 1987, in Edwards v. Aguillard

• In 1990, in Webster v. New Lenox School 

District

• In 1994, in Peloza v. Capistrano School 

District 

http://www.ncseweb.org/resources/articles/5400_legal_background_2_15_2001.asp



[image: image12.emf]Why Creationist Views Should Not Be 

Presented in Public School Science Classes

• Most of the creationist claims cannot be tested 

and, therefore, are not science.

• Two opposing scientific theories only deserve 

equal time if both explain the evidence equally 

well.

• Which creation myth should be considered?   

Should those from other cultures such as Native 

American, African, Indian, Egyptian, Greek, 

Norse, etc. be considered?

• Science and religion deal with separate areas of 

human experience.


