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Everyone wants to see their students learning and enjoying learning, and everyone wants to feel they are teaching the right way. So, here are some guidelines you might use when you think about your teaching of Language for Learning. 

1.
Keep the group size pretty small.  Some folks find that five is the optimum for very young children and for children who have difficulty learning.  The larger the group, the more time and effort it will take to teach the basic group-lesson skills and to reduce difficult behaviors. 

2.
For young children and for children who have difficulty learning, keep lessons short—around 30 minutes.  Just mark in the book at the end of the exercise where you finished, and begin at that spot the next time.

3.
Read and practice the script ahead of time so you know what's coming next.  This way, you will be able to speak faster and will not have gaps between exercises.  In a month or so, you'll find that the same formats are used again and again for the same kind of task, and you will know what the script will say. 


For example, here is a common format.


"Look at this picture (Point to a boy.)  


What is this? (Touch.)  A boy. 


Say the whole thing. (Touch.)  This is a boy.

4.
Put students with short attention span, who are wiggly, or who have a harder time learning in front—near you.

5. 
Arrange seating so all students can easily see and hear, and so you can easily see and hear. A semi-circle is a good idea.

6.
A good behavior management program is important, especially when you are trying to teach a group of wiggly 4 and 5 year olds. 

a.
Establish ground  rules from the beginning.  "We sit tall.  We put our feet on 
the floor.  We look at the teacher or book.  We take our turn when Teacher 
gives the signal."

b.
State the rules and have the children repeat the rules at the start of early 
lessons or when needed.

c.
Add a few rules if needed.  "We do not make fun if a person makes a mistake."

d.
Praise students when they follow the rules.  "I LOVE the way you're all sitting big!"  
"Look at Jackie. She's got her feet on the floor.  She's ready to learn."

e.
Try to give at least four positives to every correction, to keep the atmosphere 
pleasant.

f.
Try using tangible rewards (for awhile) if the children do not respond well to 
verbal praise. Use pieces of chalk, crackers, raisins, stars—something that will 
get the children energized and willing 
to make the effort to succeed.  If you 

use tangible rewards, always tell the children why they are receiving them.  
Pair the verbal praise with the tangible reward.

g.
Another motivator is the Teacher/kids game.  You give them a point in the 
Kids' column when kids are sitting big, do a hard exercise with no mistakes, 
respond well to error correction, try harder than during the last exercise, etc. 
You put a point in the Teacher column when a child is not sitting big, etc.  
When the kids win the game (e.g., at the end of an exercise or lesson) they get to: (1) toss magnetic darts or velcro balls at the board, wave the magic wand, 
or even toss wadded paper in the trash can.   

h.
Do not make the game a form of punishment—"You're not sitting right, so I 


get a point."  It should be light-hearted.  "I get a point this time. Let's see EVERYBODY sitting big so you can get a point and win the game."

i.
One fairly effective technique is "change up."  When the children get too 
wiggly, stop the lesson and start a short sequence of several physical activities: 
Stand up, put your hands in the air, shake your hands, put them down, turn 
around, sit down.  This re-strengthens cooperation and attention and helps 
them discharge energy. 

7.
Get into the lesson quickly.  Present the first actions exercise (small portion) in the lesson, even if the group is shy or has some behavioral problems.  Repeat the exercise until all the children are responding without hesitation.  Then quickly present the next exercise.

8.
Follow the script EXACTLY.  Every detail has been carefully planned and tested. Everything students learn is used later.  The important thing is to do all of the exercises, to ask for group and individual responses as indicated, to give think time (pauses), to use signals to guide attention. 


Of course, you can add structure with individual students or with a group as needed.  For example, you could repeat the "lead" (do it with me") part of an exercise and you could add more emphasis to the important words.  "Let's say the whole thing about what I did BEFORE I touched my knees.  (Signal.)  Clapped.  Yes, I clapped.  Again, let's say the whole thing about what I did BEFORE I touched my knees..."


Be alert to when the children get it—indicated by how well they DO IT—and fade the extra structure, and move ahead.  

9.
Try to move at a brisk—but not too fast—pace.  This sustains attention.  It also helps students to learn—because there is a short time between hearing new information ("Look at these boys.") and using the information ("What is this boy doing?").

10.
Check to make sure students are on task.  Praise desirable behavior.  "Jan is looking right at the picture.  She's learning!"

11.
Challenge the children. A challenge often motivates a disinterested child to become an eager participant.  For example, if two children in a group perform particularly well, praise them and challenge the other children.  “Wow! Henry and Myrna really can do it. Aren’t they good! Just listen to how well they do."

12.
Make sure all the children can see the book and can see your actions.  What about the boy at the end of the table?  Don't block the pictures with your hand. For example, hold the presentation book in your left hand and point with your right hand. If possible, prop up the book on a stand so your hands are free.

13.
Signals need to be clear and crisp.   If they are, students will know exactly what to do.  If they aren't, students will stop paying attention or will make a lot of errors.  For example, if you use a hand drop signal, make sure the movements are crisp.  "My turn. (Hand up).  Listen, no dogs have wings.  Poodles are dogs.  So what do you know about poodles? (Quick drop of the hand that all can see.) Poodles don't have wings.  


Important words are pause and punch.  For example, "I'm going to name some things that are (pause) DIFFERENT.

You as a school have to decide on signals.  For example, some folks add a finger snap to the hand drop.  Other folks say that snapping the fingers is kind of rude.  You decide what to use.

14.
Ask questions or give opportunities first, and then call on a student.  Don't call on students in a sequence that they can predict (e.g., going down a row of students).  This way, students need to be paying attention all the time, and not just when it is their turn.

15.
If a rule is broken during the lesson, remind the GROUP.  "I need to hear EVERYONE say the whole thing."  Later, "I love the way you're saying the WHOLE thing."

16.
If one student or the group makes a weak response, do the task again.  Make sure the group is FIRM before going on.  "Again.  Say the whole thing with me, 'We are standing."  Go on to the next exercise only when children are firm.  For example, make sure that the students use the exact wording; every article ("a," "an," "the") that they drop or skip, will come back to haunt you later, when you are working on longer sentences.

17.
Test individual children ("Your turn.  Why are these things the same? (Pause.)... Jack?") only after the group’s responses are firm.  If you wait until the children are firm on group responses, the chances are much better that each child will be able to give a firm response when answering alone.


Only 2-4 individual turns are needed; more will slow the lesson.

18.
Give the most turns to the children who take the longer time to catch on—the children  seated directly in front of you.  By watching these children during the group practice of the exercise, you can tell when they are ready to respond individually.  When they can do the exercise without further correction, you can assume that the other children will be able to do it as well. 

19.
Make sure to use delayed tests to check on and to firm up items that were weak earlier.  "Let's do those actions again.  They're hard.  But we can do it."

20.
 Correct every error immediately.  Otherwise, students' learning will become weaker and weaker over the next lessons because they won't be prepared for what comes later.  


Do the corrections quickly and direct them to the group.  For example, the students are doing different actions (lesson 25, exercise 1)—touching parts of the body (chin, leg, head, hand). and saying the whole thing that they did:


"Everybody, touch your chin.  (Signal.  Wait).


What are you doing.  (Signal).  Touching my chin.

"Everybody, touch your leg.  (Signal.  Wait).


What are you doing.  (Signal).  Touching my leg.

"Everybody, touch your head.  (Signal.  Wait).


What are you doing.  (Signal).  Touching my head.


"Everybody, touch your hand.  (Signal.  Wait).


What are you doing.  (Signal).  Touching my hand.


If a child or the group is weak—for example, a child touches her elbow instead of her leg—you touch your leg (and/or prompt the child to touch her leg), and say, "This is your leg... Everybody, what are you touching?..."


Then repeat the exercise—they are not too long.  "That was a hard one.  Let's do it again."

21.
You don't have to use a loud voice when teaching.  But you need to put pizzazz (vim and vigor and enthusiasm) in your presentation, or else it will be as exciting as a wet sandwich—which is not very exciting.  "What's this...(pause) WHOLE (punch) object called?"

22.
Worksheets.  One method is to give each child a clipboard (e.g., from Dollar Tree).  The teacher teaches the children how to do a worksheet.  First, teach that everything has its place.  "Everything has a home.  The pencil has a home... The clipboard has a home."  [Children practice finding and replacing things in their homes.] 


Then the children do their worksheet at the table or even standing up.  You may have to focus on specific skills, such as holding a pencil and drawing lines.   Spending time teaching the basics to mastery saves time later; you won't have to teach the same thing day after day. 

23.
You may have to pre-teach certain skills.  One is vocabulary.  Another set of skills is workbook—page position, drawing lines, getting pencil from cubby.  Doing this work first saves time and energy later.

24.
Relate what the children are learning in the language lesson to what is being done the rest of the day in school.  You will find that you will become very conscious of the kind of language you are teaching.  Use this language in everyday situations.  Seat –work activities, music, stories, play periods with toys, and indoor and outdoor games can all support the concepts and skills the children are learning in the program.
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