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We shall not cease from exploration 

And the end of all our exploring 

Will be to arrive where we started 

And know the place for the first time. 

[T.S. Eliot -- Little Gidding]

What’s Eliot mean?  When this course is done, you will….
And thus the native hue of resolution 

Is sicklied o'er with the pale cast of thought, 

And enterprises of great pitch and moment 

With this regard their currents turn awry 

And lose the name of action.

[from Hamlet’s soliloquy]

Is there such a thing as overcomp________ing a situation by too much ________ing?   Isn’t it sometimes ___ious what to do? What gets in the way of the ob_________?
1:12 I, the Preacher, was king over Israel in Jerusalem.  [I’m a school principal.]
1:17 I applied my heart to know wisdom, and to know madness and folly. I perceived that this also was a chasing after wind.
 [I reviewed the literature, but it seemed hopeless.]
1:18 For in much wisdom is much grief; and he who increases knowledge increases sorrow…. [But I was baffled. Why?]
2:13 Then I saw that wisdom excels folly, as far as light excels darkness.  [I realized that it’s still better to be right.]
12:9 Further, because the Preacher was wise, he still taught the people knowledge. Yes, he pondered, sought out, and set in order many proverbs. [I instituted professional development.]
12:10 The Preacher sought to find out acceptable words, and that which was written blamelessly, words of truth. [I used snazzy Powerpoints.]
12:11 The words of the wise are like goads; and like nails well fastened are words from the masters of assemblies, which are given from one shepherd.  [Some staff didn’t like what I had to say.]
12:12 Furthermore, my son, be admonished: of making many books there is no end; and much study is a weariness of the flesh. 

12:13 This is the end of the matter. All has been heard. Fear God, and keep his commandments; for this is the whole duty of man.  [ I learned to focus on what’s of enduring importance. Anything else is vain (foolish) and useless]
12:14 For God will bring every work into judgment, with every hidden thing, whether it is good, or whether it is evil.   [Accountability?]
But what IS of enduring importance?  Everyone thinks that his or her contributions are important.

There are at least 50 journals on education in the U.S. alone; 100’s of professional organizations and thousands of panels and consultants giving advice; and trillions of dollars spent on research and school reform.  
Are we doing better? 
Could this “embarrassment of riches” be part of the problem?  If so, how?

For in much wisdom is much grief; and he who increases knowledge increases sorrow….

“Change” is a magic word in education.  Just make changes and things will be better.  But  where’s the accurate, precise, and comprehensive MODEL of how things work (how variables interact) in education systems that would enable us to specify what to change, and to anticipate both intended and unintended consequences?

Also, improving education always means MORE things to think about, more tasks, more rules and regulations, more “standards,” more paperwork, more contradictions (serving one function interferes with serving other functions), more persons and functionaries to deal with---in a word, greater complexity.
But is there equally greater ORDER?  And are there PRINCIPLES and MECHANISMS for ordering the increasingly dense organization (more stuff to do in the same space, with the same time, and the same size staff)?  Or does the ordering mechanism itself and the organization become more complex and more chaotic, confusing, and frustrating?

                            “What’s going on here?!”
Could this be part of the problem?  If so, how?
Recent research suggests that homeschoolers have higher achievement on average than public school students?   What resources do homeschooling parents have?  Pencils, kitchen table, energy, good materials.  Could it be that they are better able to focus on what’s important?  Is relative protection---insulation---from some environments a good thing?  Is simplicity a good thing?
This course is organized around a view of schools as formal organizations.  
Objectives.

We will use readings and class discussions to:

1.
Expand our knowledge of each component of schools.

2.
Connect the components into a model of the school social system/formal organization, showing how the parts interact (e.g., how leadership affects morale, and how different kinds of instruction affect student learning).

3.
Develop research questions and instruments, and then conduct informal research on schools.

4.
Use this knowledge to suggest effective versus ineffective school structure, policy, and practice. In other words, “Do this.  Don’t do that.”

5.
Plan school reform---both ideas, structure (authority, communication), and practices--in, for example, reading, math, history.

A few ground rules.
1.  Please turn off your cell phones.

2.  Assignments handed in late receive a lower grade.

3.  I’ll be in at least 10 hours a week, available to talk with you.  

     Feel free to email me at kozloffm@uncw.edu
4.  My website is http://people.uncw.edu/kozloffm/home.html
5.  Read this document on professional standards of conduct.

     http://www.uncw.edu/ed/advising/documents/StandardsofPC.pdf
6.  See this on violence.  http://www.uncw.edu/safe%2Drelate/
7.  On disabilities, go here.  http://www.uncw.edu/stuaff/disability/
8.  Here’s a graphic of the WSE conceptual framework.      

      http://www.uncw.edu/ed/pdfs/cf.pdfA
Almost all documents are on my university website.

** Means document is on Vista server.
I.  Clear and Logical Thinking


“Ordinarily he was insane, but he had lucid moments when he was merely 
stupid.”  [Heinrich Heine]

Principles taken upon trust, consequences lamely deduced from them, 

want of coherence in the parts, and of evidence in the whole, these are

everywhere to be met in the systems of the most eminent philosophers, 

and seem to have drawn disgrace upon philosophy itself... Disputes are

multiplied, as if everything was uncertain.  Amidst all this bustle, it is 

not reason which carries the prize, but eloquence: and no man needs 

ever despair of gaining proselytes to the most extravagant hypothesis, 

who has art enough to represent it in any favourable colours.  The victory 

is not gained by the men at arms, who manage the pike and the sword, 

but by the trumpeters, drummers, and musicians of the army. 

[David Hume. A treatise of human nature.  1738] 

Pre-instruction assessment.  [This is what you’ll learn.]
The questions below address components of clear and logical thinking.  These are also the components or pre-skills for evaluating the validity of definitions and propositions (e.g., theories, claims) in papers and presentations; designing and evaluating curriculum and instruction; and planning, implementing, evaluating, and revising school reforms.  
1. What is knowledge?  


2. What are the six forms of knowledge?


3. What is inductive reasoning?  How is it used to acquire knowledge?  What is deductive reasoning?  How is it used to apply or generalize knowledge to new examples?

4. What is a scientific theory?  How does a scientific theory differ from doctrine, speculation, sales-pitch, and twaddle?

5. What is a concept?  What does a definition do?  What is the difference   

        between a conceptual and operational definition?  Give an example for  

        the concepts democracy, fluency, mastery. 

6. What is a proposition or rule?  That is, what does a proposition or rule 

        assert?  What is the difference between a categorical and 

        hypothetical/causal/functional proposition?  What is the difference 

        between a uni-lateral relationship, bi-lateral relationship, dialectical 

        relationship, and ecological system of relationships?  What is the difference between a direct and inverse/indirect relationship?
7. What are variables?  What is the difference between dependent  

        variables, independent variables, intervening variables, and  

     
 contributing conditions?

8.     What criteria must be met in order to draw a credible causal inference?

9.     What are common logical fallacies---arguments that lead either to false or invalid conclusions?
10.
What features of case-making (persuasive writing, advertisements, research presentations) increase versus decrease the validity of data, findings, and claims?

Classwork.

1.  Instruction on concepts, definitions, propositions, and logical reasoning.
Kozloff.    Telling the difference between baloney and serious claims doc

                Telling the difference between baloney and serious claims  ppt

                 Assessing the Quality of Research Plans and Publications 

                 The above would be useful for professional development in schools.
Kozloff.   Scientific Thinking.  Read, and answer “Assignment” questions.  Hand in.
Kozloff.    Identifying and challenging logical fallacies.  Read, and do Practice 
  
      Exercises.  Hand in.
Kozloff.   Three Levels of Research
Kozloff.   Table of Levels of Research and Examples
2.  Applications.  

Assignment.  Use the resources in #1 above, and the “Checklist” and “Comprehensive Guidelines” below to criticize the set of articles below.  Use the “writing assignments” to organize your critique.

Kozloff.    Checklist of guidelines for evaluating research and research claims doc

                Checklist of guidelines for evaluating research and research claims  html

                Comprehensive Guidelines for Evaluating Research and Publications

Reading Recovery doc

Reading Recovery html
Writing assignment on “Reading Recovery”



Whole language lives doc

Whole language lives  html

Writing assignment on “Whole language lives”


Whole language research on writing  [Critique this, using the resources in #1 above, and the “Checklist” and “Comprehensive Guidelines.”]


How MI informs teaching at New City School  doc

How MI informs teaching at New City School  html

Writing assignment on “How MI informs teaching New City School”


The effects of synthetic phonics teaching on reading and spelling attainment  doc

The effects of synthetic phonics teaching on reading and spelling attainment  html

Writing Assignment on  “The effects of synthetic phonics teaching on reading and spelling attainment.”
NOW YOU ARE BETTER PREPARED TO COMPREHEND THE REMAINING 

COURSE MATERIAL.






                         II.  General Model of Schools as Formal Organizations
Following is the core content.  It is organized around a simple diagram of schools as formal organizations.
	Inputs from Environment (  

These include:
???
The organization is shaped 

 
	     Organization (

        feedback
Components include:
???
by its environment.


	Outcomes

Outcomes include:
???
Outcomes MAY serve as

information for changing the inputs, or response to inputs, and the organization itself.




Our job is to use (1) “commonsense knowledge” (based on experience) and then (2) readings (below), to fill in the table.   The table can then be a guide for research and school improvement.
III. Some Outcomes of School Organizations
Pre-instruction assessment.  [This is what you’ll learn.]

1. What are the main findings on student achievement in reading and math, by subgroups, for U.S. students and other countries?

2. What are the main findings on teacher retention?

3.
Describe school failure and school success as processes or trajectories.

4.
What are some components of successful schools that serve minority and poor students?
Students
Kozloff and Campbell.   


** Educate all children well

    Educate all children well doc

    Educate all children well htm
 
    Assessment of Knowledge of the Document, “Educate All Children Well” 
National-level data.

Schott Foundation.  

http://blackboysreport.org/node/14  Main site.
Executive summary    
Executive summary  short version
Schott Education Inequity Index.
National summary
Haycock.    Closing the achievement gap ppt
Haycock.    Don’t turn back the clock ppt
                  Assessment of Knowledge of Powerpoints “Don’t turn back the   
                  clock”  and “Closing the achievement gap”
State and Local Data.

Class will access and report data (what variables?).  What might account for the findings?    
Teachers.

Kozloff.  Prometheus was a woman.  

IV.  Inputs and the Environment
Pre-instruction assessment.  [This is what you’ll learn.]

1.  
What are the classic virtues that: (1) make the difference between barbarian and citizen; (2) make civil society possible; and (3) sustain individuals and the social order through times of tribulation?

2.
What are the main components of the environment of schools?

3.    Give examples of how schools are shaped by their environments.

4.    Give examples of how the larger environments are shaped by schools. 

Big Ideas.

1.  
A shared understanding among administrators, staff, families, and district, of the function of education, can provide a sense of mission, and therefore meaning (significance), which can promote cohesion, effort, and persistence towards objectives relevant to the mission.

Function ( Mission ( Meaning ( Cohesion ( Effort ( Persistence ( Concrete

                                                                                                          objectives


What often inhibits this shared understanding?
2.  
School organization is shaped by (adapts to) and shapes the larger social environments in which it is embedded.  
Main assignments to hand in.  
1.   
For each section below (e.g., mission, central office) develop questions that you could use to interview administrators, staff, and students in order to obtain more information.  For example, to a teacher: “Do you think certain aspects of popular culture affect students?....What aspects?....How does_________ affect students?”

We can collate these into a larger instrument.

2.  
Write an essay that summarizes main points of the following articles.  Develop a diagram that depicts how variables seem to be related.
1.  Mission, Functions, Objectives of Education
a.  Here are some classical conceptions of education. Have we lost these as schools have become more……?  [See “politics,” etc., below.]

Plato.    Allegory of the cave, from Republic.  
Pericles.   Funeral oration, from Thucydides, The Peloponnesian War.  [How civilization and character are passed from generation to generation through cohesive social institutions---family, politics, military, religion, arts.  When these institutions are weak, what doesn’t happen?]   
Jefferson.   On education.  
Stockdale.  In War, In Prison, In Antiquity.  [How the internalized culture is used to create a new one, and therefore supports the survival of individuals.]
W.E.B. DuBois.  The souls of black folk.
Contrast the visions of education presented in the above, with the contemporary environment described in #6.

b.  Is there a hidden curriculum that has latent (not talked about) functions?

In 1976, Bowles and Gintis proposed the following, which is quoted from their recent article, “Schooling in capitalistic America twenty-five years later.” Sociological Forum, Vol. 18, No. 2, (Jun., 2003), pp. 343-348.
[image: image1.emf]The three articles below examine some of the propositions of Bowles and Gintis.   Errors in their reasoning enable us to apply what we learned about scientific thinking; namely,
1.  
It’s easy to identify the wrong variable as a cause. Just because something (e.g., capitalism) is always there when something else happens (e.g., social classes) does not mean it is the cause of what happens.  Cars are always there when there are automobile accidents, but cars don’t usually cause the accidents.
2.
It’s easy to get the causal time order backwards.

       Some persons say that an increase in carbon dioxide causes an increase in   

       earth temperature.  In fact, an increase in earth temperature releases   
       gasses in the oceans, which causes a rise in CO2.
       Likewise, certain attitudes towards school may be formed BEFORE 

       students get to school.  These attitudes may affect how teachers teach 

       and how schools are run.

3.  
There are always intervening variables.  
     
A person believes that X -> Y, but it could be only if W.    X -> (if W) -> Y
For example, Bowles and Gintis show that tracking is related to poorer “attitudes” about education in students in the “lower” tracks.  But are the poorer attitudes of the lower students the result of tracking or the result of students in the “lower” tracks being taught differently---because of their social class or ethnicity, and not because of the tracks?  
Tracks ( [Depending on social class] ( Differential instruction ( Achievement?

You can’t tell unless you do research on how teachers interact with students in heterogeneous (nontracked) groupings.  Just as you can’t tell if smoking causes cancer unless you compare cancer rates between smokers and nonsmokers.
Still, there are implications for developing and sustaining productive attitudes, which is probably connected to a sense of belonging, which is probably a function of the extent to which the school is a community, which is probably a function of………  Let’s see if we can use readings below to work out a plausible model, that could be used in your assignment.

Oaks.   Classroom social relationships: Exploring the Bowles and Gintis   

            hypothesis.  
 
Bowles and Gintis.  Schooling in capitalist America revisited.  
2.  Families
Coleman.  Families and schools.
3.  Politics
No Child Left Behind.  


Federal

North Carolina
4. The Central Office

Haberman.     Who benefits from failing urban school districts?  doc
Who benefits from failing urban school districts?  html
5.  Social Class

Hallinger and Murphy.  The social context of effective schools.

6.  Popular Culture and Ideology
Schutz.  Is the school part of the world of daily life, or is it a finite province of meaning?  In today’s society, which is preferable?  Hint:  Do parochial schools often have higher achievement and lower deviance than public schools serving the same kinds of students?  If so, does their insularity help?
Sowell.  Dogma versus reality I.  htm


     Dogma versus reality I. doc

     Cosmic justice. doc
             Cosmic justice.  html
             The equality dogma.
 Dogma versus Reality: Part II Re Black English.

 Teaching to the test. doc
 Teaching to the test. html
 Education then and now. Doc
 Education then and now. Html
         The education of minority children. doc
         The education of minority children. html
         Rednecks.  Html
         Rednecks. doc 

Moore.  Wimps and barbarians.  [How uneducated males turn out.]
Weakening our institutions.  Have schools been coopted? 
V.  Components of Schools as Formal Organizations
Pre-instruction assessment.  [This is what you’ll learn.]

Knowledge of the items below is essential for studying, evaluating, and for rationally leading and managing organizations.

1. Define formal organization, bureaucratic organization, centralization, power, authority, formal authority, legitimacy, egoism, anomie, institutionalization, social cohesion, social exchange, tight coupling, loose coupling, the four phases of mastery, logical progression of instruction, pre-skills, knowledge analysis, knowledge system, sensory concept, higher order concept, rule relationship, cognitive routine.

2. What are some advantages and disadvantages of bureaucratic organization?

3.
What are advantages and disadvantages of tightly-coupled versus loosely-
coupled organizations?  What aspects of schools should be more tightly 
versus more loosely coupled?

4.
Describe different versions of the technological core component of 
schools.  [I don’t mean computers.]  How do different versions of the
technological core affect other aspects of school organization and 
operation?

5.
List the criteria by which you would judge the adequacy of a curriculum 
and curriculum materials.  Cite supporting research.

5.
List the criteria by which you would judge the adequacy of instruction and 
classroom environment. Cite supporting research. 

Here is one major assignment, due at the end of the semester.

Make a glossary of concepts (“Formal organization means….”) and a propositional inventory (“Higher rates of teacher-student interaction during instruction---e.g., question/answer---are associated with higher levels of student achievement.”) using the resources below, additional resources that you find on JSTOR, and throughout the course.  
Classwork.
Using the materials below, develop a model of formal organizations/schools; i.e., how are the components connected in effective versus ineffective schools?
Overviews.  Basic components of different kinds of organizations.

Keel.  Groups and Formal Organizations. 
            Document   
Burns and Stalker.  Theory of mechanistic and organic systems.
Centralization and decentralization. 
Henri Fayol.  14 principles of management.
Weber.  On bureaucracy.  
Weber.  On types of authority. 
Mintzberg.  Organizational configurations.  [Builds on Weber.]

Elaborations on the basics.
What drives the organization of organizations?  Power and authority?  Technological core?  Organizational culture?

Grimes.  Authority, Power, Influence and Social Control: A Theoretical Synthesis.   
Matheson.  Weber and the Classification of Forms of Legitimacy. 
Blau on exchange and power.

Lawler. An affect theory of social exchange.
Etzioni.  Authority Structure and Organizational Effectiveness. 
Aghion and Tirole.  Formal and Real Authority in Organizations.
Institutionalization, Centralization, Mythology
Zucker.  Institutional Theories of Organization.  [Which is better?  Schools become small versions of their institutional environments, or schools become institutions somewhat autonomous from their environments?  The next two articles examine this.]   UPLOAD 

Meyer, Scott, and Strang.  Centralization, Fragmentation, and School District Complexity. 
Meyer and Rowan.  Institutionalized Organizations: Formal Structure as Myth and Ceremony. 
Technological core of organizations

Perrow.  The analysis of goals in complex organizations.
Perrow.  A framework for the comparative analysis of organizations.

Lynch.  An empirical assessment of Perrow’s technology construct.

Harvey.  Technology and the structure of organizations.
Coupling

Some organizations’ components are tightly coupled; e.g., achievement data are used to improve school components.  See the table at II., above.  Other organizations are loosely coupled. Schools are typically loosely coupled. Is this good?  If components are not coupled by tight and direct communication, then what holds schools together?  Could it be myths and ceremonies, as discussed by Meyer and Rowan, above? 
Weike.  Educational Organizations as Loosely Coupled Systems. 
Gamoran and Dreeben.  Coupling and Control in Educational Organizations. 
Connection and regulation.

How do persons become connected to the group?  What happens when they are not connected?  These next four documents discuss this.   Connect these with the articles by Oaks and Bowles and Gintis, above. Could differences in “attitudes” of poor versus successful students be related to sense of belonging?  And what features of schools affect belonging?

Durkheim.  Egoism and anomie.

Merton.  Social structure and anomie. 
Smerdon.  Students' Perceptions of Membership in Their High Schools.
Battistich, Solomon, Kim, Watson, and Schaps.  Schools as Communities, Poverty Levels of Student Populations, and Students' Attitudes, Motives, and Performance: A Multilevel Analysis.   [Compare with Bowles and Gintis.] UPLOAD

What features of schools are associated with effectiveness?

Mancebon and Molinero.  Performance in primary schools.

Lee, Bryck, and Smith.  The organization of effective secondary schools.

Reimann.  Dimensions of Structure in Effective Organizations: Some Empirical Evidence.

Curriculum and Instruction:  The technological Core
Teddlie, Kirby, and Stringfield. Effective versus ineffective schools.  Observable differences in the classroom.
Kirschner.   Why minimal guidance during instruction does not

Work: an analysis of the failure of constructivist, discovery, problem-based, experiential, and inquiry-based teaching
. UPLOAD
Rosenholtz.  Effective schools: Interpreting the evidence.

Cotton.  Effective schooling practices.
Sammons.  Effective schools research.

Use the following to observe and assess curriculum, instruction, and classroom environments in schools.

Assessing and Improving Curriculum Materials
Assessment of Knowledge of Curriculum Materials
Form for Assessing and Improving Curriculum Materials
Assessing and Improving Instruction
Table for Assessing and Improving Instruction
Here are additional resources regarding the above documents.

Diagram of the Learning Process
Scope and Sequence for 100 Easy Lessons
Curriculum Standards
Assessment of Knowledge of Curriculum Standards
Curriculum:  Organizing Instruction Around Big Ideas
Assessment of Knowledge of Big Ideas
Forms of Knowledge
Procedures for teaching the four forms of knowledge
Phases of Mastery

http://people.uncw.edu/kozloffm/Designing%20Instruction%20phases%20of%20mastery.doc
Phases of Mastery Table

http://people.uncw.edu/kozloffm/Assessment%20of%20knowledge%20of%20phases%20of%20mastery.doc
Assessment of Knowledge of Phases of Mastery

http://people.uncw.edu/kozloffm/Assessment%20of%20knowledge%20of%20phases%20of%20mastery.doc
Four-Level Procedure for Remediation
http://people.uncw.edu/kozloffm/four%20level%20procedure%20for%20remediation.doc
Four-Level Procedure for Remediation
http://people.uncw.edu/kozloffm/four%20level%20procedure%20for%20remediation.doc
Assessment of Knowledge of Four-Level Procedure for Remediation

http://people.uncw.edu/kozloffm/Assessment%20of%20Knowledge%20of%20four%20level%20procedure%20for%20remediation.doc
Curriculum based assessment
Teddlie, Kirby, and Stringfield.  Effective versus ineffective schools: Observable differences in the classroom.

Rosenshine.  Advances in research on instruction.


          The Case for Explicit, Teacher-led, Cognitive Strategy Instruction 

Kozloff, M.A. (2002). Sufficient Scaffolding, Organizing and Activating Knowledge, and Sustaining High Engaged Time.
Ellis, E.S., & Worthington, L.A. (1994). Research Synthesis on Effective Teaching Principles and the Design of Quality Tools for Educators.
Anderson, J.R., Reder, L.M., & Simon, H.A. Applications and Misapplications of Cognitive Psychology to Mathematics Education. 
Dixon, R.  Review of High Quality Experimental Mathematics Research. 

VI.  Leadership

“"It lurks invisible in that vitalizing spark, intangible, yet as evident as the lightning; the warrior soul." (General George S. Patton, Jr.)

Assignment.  Read the following with an eye to: (1) conception of leadership (virtues, strengths, guiding principles of leader); (2) inventing or revising organizational structure; (3) relationship with subordinates; (4) style, demeanor, speech; (5) orders and administration; (6) mission.   Summarize these as guidelines and procedures.

Summary of Leadership Theories.  http://www.onepine.info/people.htm
[Each student takes one and extracts important concepts and rules.  Combine into guidelines.]

Kouzes and Posner.  Summary of the Five Leadership Practices.
Kouzes and Posner.  The Five Practices of Exemplary Leadership

Positively Impacts Constituents and Their Organizations.  Special Report

September 2007.

Kouzes and Poser.  Theory and Evidence Behind the Five Practices of Exemplary Leadership (PDF)
http://www.wiley.com/WileyCDA/Section/id-WILEY2_SEARCH_RESULT.html?query=Leadership%20Practices%20Inventory
Examine the following with respect to the leadership traits identified by Kouzes and Posner. 

Nock.  Isaiah’s job.   

General George S. Patton, Jr.  

General William Tecumseh Sherman.  Memoirs of general W. T. Sherman.

See especially The March to the Sea,   

          including the Special Field Orders. 
George Washington.  Writings of social cohesion.  The Alien and Sedition Acts (which Washington supported) were certainly undemocratic.  They violated the First Amendment.  However, given the times (a newly-created nation; the formation of anti-government factions was often followed by armed rebellion), were these acts justifiable?
Thomas Jefferson.  The Declaration of Independence as a persuasive document.







































