Blank Table for Planning Instructional Delivery Procedures
	Name of Skill/Knowledge.   

What form of knowledge?

	Set-up



	                                                           1. Material to be taught is properly selected.  

	1a. Material is specified by a state standard course of study.  



	1b. Material is consistent with scientific research and the work of subject matter experts.  



	1c. The curriculum standard is clear and concrete

· Curriculum standard as written.  

· Curriculum standard with improved writing: clear and concrete.
1d.  The skill is taught within a proper sequence; for example, students have the needed pre-skills.



	Acquisition Phase



	Objective.  What students will do; in what situation; with what assistance, if any; and at what criterion of achievement.  [The student learns a new verbal association, concept, rule-relationship, or cognitive routine from the examples (and perhaps nonexamples) presented and described---the acquisition set.  Aim is Accuracy.  100% correct.]


	Pre-instruction assessment

Assess pre-skills or background knowledge essential to the new material.



	Relevant Instructional Procedures

[Focused instruction: clear and concrete objective; gain attention; frame; model, lead, immediate acquisition test; examples and nonexamples; error correction; delayed acquisition test; review.  
Examples and nonexamples are selected from an acquisition set.]
Review.  Instruction begins with review, especially pre-skills relevant and prior instruction relevant to the current instruction.

Gain attention. The teacher gains student readiness: attention, sitting properly, materials handy.

Frame the instruction by stating the kind of new knowledge to be taught (e.g., “Here’s a new fact.”), the objectives, and big ideas that will help students organize, remember or access, and comprehend the new knowledge, and connect new with prior knowledge.

Focused Instruction

Acquisition set.  [If teaching concepts, rule-relationships, or cognitive routines, specify examples and nonexamples in the acquisition set, and the sequence of presentation:  easier to harder, common to infrequent; regular to exceptions; separate similar or confusing items.]

Model or present new information. [Repeat if needed.]

Lead students through the application of the new information.

Give an immediate acquisition test/check to determine whether students learned the new information.  [During-instruction assessment or progress monitoring]

Correct any errors and/or firm weak knowledge, using the procedure: model, lead, test/check, restart/back-up, retest.

Present a set of examples (to teach “These are the same.”) and juxtapose examples and nonexamples (to teach “These are different’)---unless you are teaching a verbal association (which has ONLY one example, so the model is enough). 
Closing

Give a delayed acquisition test (post-instruction/outcome assessment) using examples and nonexamples from the acquisition set (e.g., new facts, vocabulary words, problems worked).
Call on the group as a whole and then individual students.  Correct all errors.
Review the instruction (e.g., main things taught) and state how what was taught is relevant to next lessons.



	Use information from the delayed acquisition test to determine whether students have sufficiently mastered the new material and can advance to the next step of instruction, or whether part-firming, reteaching, or intensive instruction are needed.



	Fluency-Building Phase



	Objective.  What students will DO; in what SITUATION; with what ASSISTANCE, if any; and at what CRITERION of achievement.  [Accurate, rapid, smooth (nearly automatic) performance.  Aim is accuracy plus speed (rate), usually with respect to a benchmark.]



	Pre-instruction assessment
Measure rate (correct and errors) before instruction on fluency



	Relevant Instructional Procedures

[(1) Model fluent performance; (2) Provide special cues (e.g., for tempo); (3) Frequent repetition (practice) of the same material; (4) Speed drills (practice towards an aim; e.g., rate and accuracy); 
(5) Fluency materials.  At first use familiar materials—text to read, math problems to solve.]


	During-instruction, or progress-monitoring assessment

Frequent (e.g., daily) measure of rate (correct and errors) during instruction on fluency, in relation to a fluency aim or benchmark.



	Post-instruction, or outcome assessment

Rate (correct and errors) at the end of instruction on fluency, in relation to a fluency aim or benchmark.



	Remedial Procedures suggested by Outcome Assessment: part-firming, reteaching, intensive instruction

	

	Generalization Phase



	Objective.  What students will DO; in what SITUATION; with what ASSISTANCE, if any; and at what CRITERION of achievement.   [The accurate application or transfer of knowledge to new examples---called a generalization set.  When presented with a generalization set (new but similar examples) students respond accurately and quickly.]



	Pre-instruction assessment

Review/test knowledge you want students to generalize.



	Relevant Instructional Procedures

[(1) Review and firm up knowledge to be generalized; (2) Model how to examine new examples to determine of they are the same kind as earlier-taught examples, and therefore can be treated the same way. (3) Assure students they can do it; (4) Provide reminders of rules and definitions; (5) Correct errors, and reteach as needed.]
Generalization Sets.


	During-instruction, or progress-monitoring assessment

[Add new examples to the growing generalization set. Have students work them.]


	Post-instruction, or outcome assessment

[If students have responded accurately to past generalization sets, the latest one given is the outcome assessment.]


	Remedial Procedures suggested by Outcome Assessment: part-firming, reteaching, intensive instruction

	

	Retention Phase



	Objective.  What students will DO; in what SITUATION; with what ASSISTANCE, if any; and at what CRITERION of achievement.  [Knowledge remains firm (accurate and fluent) despite the passage of time and despite acquiring new and possibly interfering knowledge.  When presented with a retention set (a sample of earlier items worked on), students respond accurately and quickly.]  


	Pre-instruction assessment

[Review/test knowledge you want students to retain. This would probably be the most current delayed acquisition test—after a lesson or unit.]


	Relevant Instructional Procedures

[(1) Every day, before each lesson on a particular subject, review (assess) a sample of what you have already worked on in that subject; (2) Separate instruction on items that may be confusing; e.g., simile and metaphor; (3) Provide written routines or diagrams that students can use to guide and check themselves.]
Retention Sets



	During-instruction, or progress-monitoring assessment

[Add examples from the most recent lessons and rotate examples from earlier lessons, to form a retention set.]

	Post-instruction, or outcome assessment

[If students have responded accurately to past retention sets, the latest one given is the outcome

assessment.]


	Remedial Procedures suggested by Outcome Assessment: part-firming, reteaching, intensive instruction
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