Massachusetts teacher Evaluation System
1. Stated Objectives seem feasible: 4 main standards with 3-6 performance indicators. 1-2 years cycles of evaluation with varying numbers of required assessment determined by result of prior assessment. Each indicator has several separate indicators embedded in it.
(1) Curriculum, Planning, and Assessment standard: Promotes the learning and growth of all students by providing high quality and coherent instruction, designing and administering authentic and meaningful student assessments, analyzing student performance and growth data, using this data to improve instruction, providing students with constructive feedback on an on-going basis, and continuously refining learning objectives.
(a) Curriculum and Planning indicator: Knows the subject matter well, has a good grasp of child development and how students learn, and designs effective and rigorous standards-based units of instruction consisting of well-structured lessons with measurable outcomes.

(b) Assessment indicator: Uses a variety of informal and formal methods of assessment to measure student learning, growth, and understanding, develop differentiated and enhanced learning experiences, and improve future instruction.

(c) Analysis indicator: Analyzes data from assessments, draws conclusions, and shares them appropriately.

(2) Teaching All Students standard: Promotes the learning and growth of all students through instructional practices that establish high expectations, create a safe and effective classroom environment, and demonstrate cultural proficiency. 
(a) Instruction indicator: Uses instructional practices that reflect high expectations regarding content and quality of effort and work, engage all students, and are personalized to accommodate diverse learning styles, needs, interests, and levels of readiness.

(b) Learning Environment indicator: Creates and maintains a safe and collaborative learning environment that values diversity and motivates students to take academic risks, challenge themselves, and claim ownership of their learning.

(c) Cultural Proficiency indicator: Actively creates and maintains an environment in which students' diverse backgrounds, identities, strengths, and challenges are respected.

(d) Expectations indicator: Plans and implement lessons that set clear and high expectations and make knowledge accessible for all students.

(3) Family and Community Engagement standard: Promotes the learning and growth of all students through effective partnerships with families, caregivers, community members, and organizations.
(a) Engagement indicator: Welcomes and encourages every family to become active participants in the classroom and school community.

(b) Collaboration indicator: Collaborates with families to create and implement strategies for supporting student learning and development both at home and at school.

(c) Communication indicator: Engages in regular, two-way, and culturally proficient communication with families about student learning and performance.

(4) Professional Culture standard: Promotes the learning and growth of all students through ethical, culturally proficient, skilled, and collaborative practice.

(a) Reflection indicator: Demonstrates the capacity to reflect on and improve the educator's own practice, using informal means as well as meetings with teams and work groups to gather information, analyze data, examine issues, set meaningful goals, and develop new approaches in order to improve teaching and learning.

(b) Professional Growth indicator: Actively pursues professional development and learning opportunities to improve quality of practice or build the expertise and experience to assume different instructional and leadership roles.

(c) Collaboration indicator: Collaborates effectively with colleagues on a wide range of tasks.

(d) Decision-making indicator: Becomes involved in school-wide decision-making, and takes an active role in school improvement planning.

(e) Shared Responsibility indicator: Shares responsibility for the performance of all students within the school.

(f) Professional Responsibilities indicator: Is ethical and reliable, and meets routine responsibilities consistently.

2. Validity of items: many terms and descriptions are too vague or narrow, have common meanings &/or are a poor for the measures being evaluated. Some examples provided here.

Terms with common meanings

providing high quality and coherent instruction
shares appropriately
measurable outcomes
Promotes the learning and growth of all students
providing students with constructive feedback
well-structured lessons
administering authentic and meaningful student assessments
Narrow

creates and implements strategies for supporting student learning and development both at home and at school.
Broad/Vague 

Becomes involved in school-wide decision-making
Collaborates effectively with colleagues
designs effective and rigorous standards-based units
effective partnerships
Actively pursues professional development
culturally proficient communication
Actively creates and maintains
Is ethical and reliable
Measures fit performance being evaluated?

has a good grasp of child development
Welcomes and encourages
establish high expectations
demonstrate cultural proficiency
Shares responsibility for the performance of all students
3. Validity of measurement:

Very few specific and objective indices: Shares responsibility, Becomes involved, Demonstrates the capacity, Uses a variety, Knows the subject matter well…
Multiple Measures:

1. Multiple measures of student learning, growth, and achievement

2. Judgments based on observations and artifacts of professional practice, including unannounced observations of practice of any duration;

3. Additional evidence relevant to one or more Performance Standards, including, but not limited to:
4. Justification of items:
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Common sense

Consensus

· Task Force included a broad cross-section of stakeholders, representing diverse viewpoints, expertise and perspectives.
· Task Force members cite considerable variability statewide in the quality of educator evaluation.

· The Task Force identifies multiple factors that contribute to this variation in quality:

· Task Force members wrestled with hard questions, and registered a range of views on them.
· There was general agreement on the Standards identified for each group of educators, but due to a lack of time, the Task Force was unable to approve the core Indicators for each of the Standards. The Task Force strongly encourages ESE to use the proposed drafts included in the Appendices to complete this work, in consultation with external stakeholders as appropriate

5. Validation of the whole:  Framework document refers to local adoption of standards before statewide adoption, models, expectations, rubrics, and training but no discussion of testing or predictive properties of framework.
· Develop and disseminate model educator evaluation materials to districts with Level 4 schools by Spring 2011 for implementation Fall 2011
· RTT schools implement by Fall 2012

· All other schools Fall 2013

Pilot test
Controlled Experiment

NONE
Broad Field Test

Retrospective

Prospective
	Standard I: Curriculum, Planning, and Assessment

	Standard II: Teaching All Students

	Standard III: Family and Community Engagement

	Standard IV: Professional Culture


6. 
Coverage of the knowledge system

	Standard I:

Curriculum, Planning, and Assessment

	A. Curriculum and Planning Indicator

1. Subject Matter Knowledge

2. Child and Adolescent Development

3. Rigorous Standards-Based Unit Design

4. Well-Structured Lessons 

	B. Assessment Indicator

1. Variety of Assessment Methods

2. Adjustments to Practice

	C. Analysis Indicator

1. Analysis and Conclusions

2. Sharing Conclusions With Colleagues
3. Sharing Conclusions With Students

	


Curriculum
Define / Strands


Logical Progression/Integration

Forms of Knowledge 


Define / Identify Examples


Basic Procedures
Knowledge Analysis 
Big Ideas

Instruction

	Standard II:

Teaching All Students

	A. Instruction Indicator

1. Quality of Effort and Work

2. Student Engagement

3. Meeting Diverse Needs

	B. Learning Environment Indicator
1. Safe Learning Environment

2. Collaborative Learning Environment

3. Student Motivation

	C. Cultural Proficiency Indicator

1. Respects Differences

2. Maintains Respectful Environment

	D. Expectations Indicator
1. Clear Expectations

2. High Expectations

3. Access to Knowledge

	

	


Phases of Learning

Objectives

Selection of examples for acquisition set

Focused on knowledge needed to achieve objectives

Logical order of lesson

Error Correction

Strategic integration (elements( wholes)

Assessment

Pace

Stays on task

Uses consistent instructional vocabulary

Frequent response opportunity

Uses Pre-corrections / reminders: Questioning techniques

Probe prior knowledge

Require use of reasoning rules

Help revise knowledge

Group Management
Time: available, engaged

Grouping criteria

Learning Community
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