Assessment of Knowledge of Selecting  and Using Examples 
During Instruction and Assessment

1.
Some of the following are general ideas (concepts, rule-relationships, cognitive routines) and some are examples OF the general ideas.  Please label each one.

Massachusetts                     Colony

a.  Example


a.  Example


b.  General idea

b.  General idea

 Cognitive routine for 
4 3
         Multiplication 
        
x 2
                                                  8 6


 a.  Example

  
a.  Example


 b.  General idea

b.  General idea

      [image: image1.png]


 

Metaphase

a.  Example


a.  Example


b.  General idea 

b.  General idea


“Ding ding ding 

“A type of word that sounds like the thing it is
                                    
        went the trolly.”

describing.”

a.  Example


a.  Example

b.  General idea 

b.  General idea

Iran, Egypt, Jordon,

Middle East

       Lebanon, Syria, Saudi

       Arabia, Israel

a.  Example


a.  Example


b.  General idea 

b.  General idea






a.  Example


a.  Example


b.  General idea 

b.  General idea


On



Not On


a.  Example


a.  Example


b.  General idea 

b.  General idea


Demand 
Price of
The higher the demand,


for solar cars   solar cars
the higher the price


1000 orders 
$15,000


600   orders
$  8,000


2500 orders
$ 18,000


200   orders
$   7,000


5000 orders
$  21,000


a.  Example


a.  Example


b.  General idea 

b.  General idea


Cognitive routine

1.  Say the sound of the letter







     On the left.







2.  Move eyes to the right and identify







     the next sound, but continue







     saying the prior sound.







3.  Say the next sound.







4.  Move eyes to the right and identify







     the next sound, but continue







     saying the prior sound.







5.  Say the next sound


a.  Example


a.  Example


b.  General idea 

b.  General idea


“We hold these truths to 
Things written by Thomas


be self-evident, that all 
Jefferson


men are created equal, 


that they are endowed by 


their Creator with certain 


unalienable Rights, that 


among these are Life, 


Liberty and the pursuit 


of Happiness.”

a.  Example


a.  Example


b.  General idea 

b.  General idea

2.
You can’t communicate a general idea (e.g., a verbal association, concept, rule-relationship, or cognitive routine) itself.   You must present the general idea through examples.  True or false?


a. True.


b. False.


Explain your answer, using an example.

3.
Show the set of logical operations in learning the concept---on.  Use examples to teach sameness, and then use examples and nonexamples to teach difference.  Put the student’s thought processes in writing at each step.  For instance, “This one is ______ and _____ and is called ‘on.’”
4.
The set of logical operations for learning the concept---on—from examples, is the same as the set of logical operations for learning the concept---democracy.  True or false?


a. True.


b. False.


Explain your answer.

5.
a.  Define stipulation error.


b.  Give two examples of how examples might teach a stipulation error.


     (1)



    (2)

c.  What should teachers do to avoid stipulation errors?

6.
Here are some problems.   


5    9   11    4   14   6   4   6    9    12  14   11  12   3    5   9

     + 4  +3  - 4  + 5  + 8  -5  -3  +5  +7  - 4   +5   -4 - 4  +5   -4  -3

a.  Regarding addition, select a set to teach “These look different, but they have the same essential features. So treat (solve) them the same way.”  Explain your selection.  How does the selection teach sameness?


b.  Regarding addition, select a set to teach “These look the same, but they are different in the essential features.  So, treat (solve) them differently.  Explain your selection.  How does the selection teach difference?

7.
Develop and juxtapose three sets of examples of words to show:


a.  The difference in the first letter makes a difference in what the


     words say and mean.


b.   The difference in the middle letter makes a difference in what the


     words say and mean.


c.  The difference in the final letters makes a difference in what the


     words say and mean.

8.
What are the four guidelines for sequencing examples?  Select something to teach and illustrate the guidelines


a.


b.


c.


d.

9.
Using the tables at the end of “Designing Instruction: Selecting and Using Examples During Instruction and Assessment” (reproduced below), develop TWO example sets for each phase of mastery---teaching or assessment---for the same knowledge.  For example, 


phases of cell mitosis


http://images.google.com/images?q=mitosis&hl=en&hs=Eyj&lr=&client=firefox-a&rls=org.mozilla:en-US:official&sa=X&oi=images&ct=title 


http://www.johnkyrk.com/mitosis.html 

figures of speech, such as simile or alliteration or onomatopoeia.


http://www.nipissingu.ca/faculty/williams/figofspe.htm 


http://www.uky.edu/AS/Classics/rhetoric.html 


Vocabulary words relevant to the Declaration of Independence and the U.S. Constitution

http://www.law.indiana.edu/uslawdocs/declaration.html 


http://www.law.cornell.edu/constitution/constitution.overview.html 
	Curriculum standard as written.



	Curriculum standard with improved writing: clear and concrete.



	Phase of mastery
	What students will DO; in what SITUATION; with what ASSISTANCE, if any; and at what CRITERION of achievement.
	Assessment

	Acquisition
	
	

	Fluency-building
	
	

	Generalization
	
	

	Retention
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