Competency 3.  Critically examines and if needed improves curriculum materials.  


For example, determines whether: (1) all important strands are included; (2) each strand is adequately covered by specific things to teach; (3) things to teach are arranged in a logically-progressive sequence on strands; (4) lessons and units (e.g., chapters) draw on all strands needed to cover the topic adequately; (5) examples used cover a proper range; (6) nonexamples are contrasted with examples as needed; (7) all phases of mastery are covered (acquisition, fluency building, strategic integration, generalization, retention, and independence) in teaching activities and with proper assessments; (8) content is organized around big ideas; (9) lessons and larger units begin with review and priming background knowledge, and end with review; (10) provisions are made for supplemental instruction (e.g., additional practice, materials to fill gaps) and intervention and/or remedial instruction.
Building curricula, units, and lessons based on a state standard course of study, research, and the elements of instructional procedures.  

Includes knowledge strands; identification and proper statement of objectives; arrangement of objectives in a logical progression along strands; designing units (sequence of lessons) and lessons (sequence of tasks) by integrating material form different strands; using elements of model instructional procedures to design lessons (i.e., proper selection of new material; development and focus on objectives; review; gain readiness; frame the instruction; model or present new information; lead students through the application of the new information; immediate test/check; immediate error correction and/or firming weak knowledge; provide examples and nonexamples if appropriate to the form of knowledge; delayed acquisition test; review of instruction; use assessment to plan next steps).
Uses sections of a state standard course of study and current research to create a scope and sequence chart (curriculum), units of instruction, and lessons within units of instruction.


Assessment.  Examines sections of a state standard course of study (e.g., in beginning reading) and additional resources (e.g., a synthesis of research on beginning reading), and


1.
Identifies strands (e.g., phonemic awareness, letter-sound correspondence, decoding [sounding out] words, fluency, vocabulary, comprehension) and knowledge items relevant to each strand (e.g., 
phonemic awareness includes identifying words that sound alike/different, rhyming, counting the sounds in a word, identifying the sounds in words [fun consists of fff   uuu   nnn], identifying the first and last sounds in a word, and others).


2.
Arranges knowledge items on each strand in a logical progression--based 
on principles of more common to less common, and elements to wholes.


3. 
Portrays (1) and (2) as a scope and sequence chart.


4.
Selects knowledge items from different strands to form a series of lessons (unit) that is organized logically (review, new knowledge, integration of older and newer knowledge into a larger whole).  For example, lessons that include phonemic awareness lead to later lessons that include letter-sound correspondence (which integrates phonemic awareness with the new knowledge of the sounds that go with the letters) which leads to later lessons that include decoding regular words (which integrates phonemic awareness, letter-sound correspondence, and the cognitive routine of rules and steps for sounding out words) which leads to later lessons that include reading sentences consisting of regular words (which integrates phonemic awareness, letter-sound correspondence, the routine for decoding words, and the routine for reading words in a sentence).



5.
Designs lessons within the unit that are organized logically and follow the model instructional procedures (for each form of knowledge).



For example (elementary school), a lesson might begin with review ofrelevant phonemic awareness skills and letter-sound correspondence; then teach new letter-sound correspondences; then review of sounding out earlier taught words; then teach new words to sound out (using 
the new letter-sound correspondences taught); then review all of the letter-sounds and words worked on.  Another example (middle school), the curriculum might be western ancient history.  The unit 
might be the Persian Wars.  The lesson, within that unit, might be the panoply (weapons and armor) of the Greek hoplite; each item:  spell it; identify it; describe its composition; state 
its functions, advantages, and disadvantages.
Unit 1.  Examining the quality of curriculum and instruction

Students generally make errors, progress slowly, or end up with large knowledge gaps and little retention because of flaws in curriculum and instruction.  Before assuming that learning difficulties stem from the students, it is best to determine first whether and which difficulties stem from (1) flaws in a curriculum (e.g., a reading curriculum fails to teach certain essential skills, such as letter-sound correspondence; or there is too little review and practice); or (2) in teaching procedures (e.g., the teacher does not use a wide enough range of examples and therefore students don’t grasp the general idea).

Competency 1.  Uses knowledge of proper curriculum design and instructional procedures (Module 2, Unit 1; Module 2, Unit 3, Competency 1, Objective 2; Module 3, Unit 2; Module 4, Unit 3, Competency 3) to evaluate curriculum and instruction.

Objective 1.  Identifies well-designed and ill-designed curricula and instructional procedures, and suggests improvements.


Assessment.  Given sample curriculum materials, critically evaluates the 
design.


Assessment.  Critically evaluates written teaching procedures for teaching 
different skills.


Assessment.   Observes and critically evaluates examples of live classroom 
instruction.
