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Most ed schools have been preaching whole language for 20 years.  The whole language theory of reading is beyond false.  It’s delusional.  Whole languagists see reading as a “psycholinguistic guessing game.”  

http://people.uncw.edu/kozloffm/wlquotes.html
http://people.uncw.edu/kozloffm/goodman.html
Good readers (Not struggling readers. GOOD readers) are said to “predict” or “guess” what words say using “context cues,” such as the shape of a word, or pictures on the page.  But don’t worry.  The fortunes and careers of whole language gurus and authors are not threatened by the idiocy of their “revolutionary” theory and destructive methods.  For, nothing that spills out of (is “disseminated” by) ed schools is too loony that public schools won’t eat it with gusto.  Like well-trained herds of needy sheep, public schools dropped phonics for whole language---never stopping to examine a hundred years of scientific research on reading.  The result?  About 25% of advantaged and white children, and from 50% to 60% of minority and disadvantaged children, in grade four, read at the “below basic” level.   This prepares them for informed citizenship and high-level jobs.

          My graduate student (Frances Bessellieu—one of the best persons I know) and I were asked to test students in grades 3-5 at an elementary school “serving” poor kids.  This was in 1999. Fifty percent of these children left for middle school unable to read—they were illiterate.  In this field, they’re called “struggling readers”---a handy phrase that sounds better than the truth; namely, “Kids we’ve ruined before they had a chance” and “Kids who should make friends with a broom.”

          The new principal—a fine, tough woman—wanted to use one of the most effective remedial reading programs around—Corrective Reading, published by SRA/McGraw-Hill.  You give all kids in grades 3 and up a quick and reliable placement test to find the proper starting level.  Frances and I had no idea how badly these kids read.       

          I was testing in the school library.  In comes this little Black kid.  Real thin.  Skin stretched over cheek bones.  A beautiful little boy.  Like an ebony carving.  Precious—and I don’t use that word much.  Wearing a Cub Scout uniform—blue with gold lettering.  Frayed at cuffs and collar.  Spotless and starched.  Momma loves him.

          I say, “Howdy, Pal.  [We shake hands.] This isn’t a test.  It’s just to see HOW you read so we can get books that are right for you.  Here.  Read this.  [a paragraph in a testing book] Try not to make mistakes. Okay?  Start whenever you’re ready.”

          He puts his index finger under the first word.  I think, “Great.  He knows how to do this!”  And he starts.

          “K…K…Ki…Kite (the word is Kit.  He’s guessing.)…mmm…mad (made) a 

          bowat  (boat).  She mad the bowat of thin (tin).  The noise (nose) of the 

          bowat was vvv…vvv…very tin…The bowat wants (went) ver…ver very   

          fast…

He’s trying hard.  His proud expression gone.  He’s sweating.  Finger shaking.  He looks at me for help.  I say, “You’re doing fine.”  [I feel as if I’m telling someone with terminal cancer that it will be fine.]

          He finishes.  Three minutes and 30 errors.  Lower than low.  He says, “I’m stupid ain’t I.”  I almost choke.  My eyes are swelling.   “No, you’re smart as a whip.  I bet you know all kinds of things.  You’re one sharp guy.”

          Frances and I tested all the kids and made lists of students for the Corrective Reading groups.  Frances helped the principal order materials. We taught the teachers how to use the program.  After five or six years being taught to guess at words (by teachers trained in whole language from the ed school I’d just joined), the kids were finally learning to read.  Corrective Reading yields one or two years’ growth every 65 lessons (three months).  Without Corrective Reading, students fall farther behind every year in every subject, become frustrated, depressed, and hostile, and are likely to drop out of school and enter the criminal justice system for the next phase of their education

          Happy ending?  Sorry.  I don’t know what happened to Scout.  It was April and he was in fifth grade when I tested him.  They didn’t use Corrective Reading in middle school, where Scout was heading in two months.  It was over for Scout and his peers before they were seven years old. 

          In the years since, I’ve tested over a thousand kids in elementary and middle schools—kids “referred” because they “aren’t reading on grade level” or are “falling behind.”  Seventy percent of them read just like Scout—they struggle to figure out what the words say, they have no idea what the passage means.  Fifth grade.  One hundred eighty school days times six years.  One thousand eighty days.  They still don’t know the sounds that go with the letters--letter-sound correspondence.  m says mmm.  Therefore they can’t sound out, or decode words.  fffuunn – fun.  How hard IS it to teach these two skills?  You can do it in two weeks if you know what you’re doing.  You can do it for under 20 dollars with Teach Your Child to Read in 100 Easy Lessons.  You can do it with 3 x 5 cards, or a little blackboard.  Teachers work real hard filling 1000 classroom hours with nonsense in order NOT to communicate the few simple connections between letters and sounds, and the simple routine for stringing sounds together as kids scan the words from left to right.  

          The failure of whole language doesn’t bother the dominant majority of education professors who push it.  They’ve got themselves covered.  They don’t believe all students will learn to read, anyway.  One whole language guru wrote:

Saying that we are determined to teach every child to read does not mean that we will teach every child to read…. The best we can do ... is ... to ensure that, if not every child lives up to our hopes, there is a minimum of guilt and anguish on the part of teachers, students, and parents."  [Smith, F. (1992). Learning to read: The never-ending debate. Phi Delta Kappan, 74, 432-441.]

It’s not their fault.  It’s the kids’ fault.  In education, this is what passes for accountability and moral responsibility.  Besides, they have tenure and academic freedom.  Untouchable.  

          You can’t go to work year after year and act like this isn’t happening—the systematic destruction of children right under their parents’ noses.  

          You can’t consider yourself a moral person at the same time you use methods that do harm—not in the distant future, but before your eyes.   

          You can’t spend your life in silence (going along to get along), smiling in a collegial (moronic) way, while ed schools celebrate themselves for being “models of excellence,” as they turn out new teachers whose heads are filled with piffle (“pedagogy”) and who have no idea how—exactly and effectively—to teach anything. 

          Well, I guess maybe in this field you CAN.

          Whole language is emblematic of most everything wrong in the institution of public education.  Nutty fads, or just plain ineffective methods, are pumped out by “innovators” and “gurus”; swallowed whole by states, districts, and schools; taught to education students as sacred doctrine; disseminated and sustained by publications, workshops, and national curriculum organizations (e.g., National Council of Teachers of English); and protected by fraud (e.g., ed school documents proclaiming that graduates are highly skilled at teaching reading), self-serving “research” (e.g., anecdotes and testimonials from true believers), and hiring only those teachers and ed perfessors who toe the cultish line.

          Kids aren’t the only ones harmed by the foolish fads and institutionalized malignancy from the progressive education establishment.  So are teachers. 

*               *               *               *               *

Writing assignment.

1.    What do medicine, plumbing, and the cosmetics industry have that the field of public education doesn’t have?  Make a list.

2.    How do these differences make a difference in the operation and outcomes of education vs. medicine, plumbing, and the cosmetics industry?
