                     General Procedure for Teaching NEW Information (Acquisition phase)

1.   Organizing students

       a.  Write tasks and examples on board.  Or
       b. Provide guided notes
                i.   Physical document ( i.e. handout)

                 ii. Digital document ( i.e. webpage or created document, with hot links to 
                     material)

2.  Objective for acquisition (e.g. with the acquisition set or text material).  
      What will  students do after working on the acquisition set or text material?
      Read 100% of the acquisition set fluently (3-5 seconds)

     Acquisition set or text material to learn: facts, lists, concepts/vocabulary, rules 
     routine(s).
       m, s, a, ē, t 

      am  sa  ma  ēm  ēs  mē  sē  at  ēt  mēt

3.  Review.  Especially pre-skills, or elements (a kind of background knowledge) 
     needed to learn the new material.  Requires a knowledge analysis of the new 
     material.
1.  PRE-SKILL.  SAYING SINGLE SOUNDS

Acquisition Set:  t, m, i, s, a 

1. Frame:  “I’m gonna say a slowly.  Then you’ll say a slowly with me.”

2. Model:  aaaaa

3. Lead:  “Say it slowly with me”

aaaaa                         

4. Test:  “Your turn.”



aaaaa

5. Verification:  “Yes, aaaaa”

2.  PRE-SKILL.  SAYING WORDS SLOWLY (SEGMENTING) AND FAST (BLENDING)

Acquisition Set:  sa, ma, et, me, es, met, at, mat

1. Frame:  “First I’ll say a word slowly, then I will say that word fast.”

2. Model:  “Watch my lips.”



aaammm


     “Now, I’ll say it fast.”



am

3. Lead: “Say ‘am’ slowly with me. Get ready.”



aaammm


  “Now let’s say it fast.”



am 

4. Test: “Now it’s your turn, first say ‘am’ slowly.”



Aaammm


 “Yes, aaammm”


 “Now say it fast.”



am


 “Yes, am.”


 “Good Job.”

3.  PRE-SKILL.  LETTER SOUND CORRESPONDENCE

Acquisition Set:  m a e s

1. Frame:  “Let’s review all our sounds.  When I touch under a sound, you say the sound. 



      Get ready…”

2. Test: ( m  (the sound m, arrow and ball underneath, touch under the sound and follow 

arrow then back to ball)

    Script:  “Get ready.”

                  “mmm.”

3. Verification: “Yes, mmm”

Correct Errors

1. Model:  “That sound is mmm…”

2. Lead:  “Say it with me.”

3. Test:  “Your turn, Get ready.”

4. Verification: “Yes, mmm.”

Delayed Acquisition Test

1. Frame:  “Lets do sounds again, see if you remember all of them.”

2. Test:  “Get ready.”

     [rearrange acquisition set so you test the sounds all at once]

m
a
s
ē
Verification:  “Great job remembering and saying those sounds!”
     a.  Small sample of earlier material (facts, lists, concepts, rules, routines).

                      
     b.  What was covered in previous lesson.
                      
     Make sure to firm up material on which students make errors during review or 
     made errors in earlier lessons.
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4.  Gain attention.  
     a.  General.  Prepare students for any task.
          “Everybody.  Get ready to learn.”
          “Eyes on me.”
          “I need to see everybody sitting big.”  [Must teach this earlier and reinforce 
            often.]
      
          “I love the way everyone is sitting big” (praise class for their responsiveness)
          “I love the way you  all have your feet on the ground, your backs against your      
           chairs, and your eyes on me” (point out the specific behaviors the children are 
           being praised for).

     b.   Specific.  Prepare children for a specific task.

  “Get ready for a new sound.”
   “Watch my finger as I say the sound” (reading)

   “Watch what I do on the board as I set up the equation” (math)

            “First you’ll listen to a definition.  I’ll say it again and you’ll write it down.”

5.  Frame

     a.  What we will do.  Tell the class what they will be learning or doing.
         “Now you will learn how to ______”
         “New sound!”
         “Definition of republic.”

         “Now you will learn the definition for some important items in the Declaration 
         Independence” (explain what “terms” are before presenting them)

     b. Objectives.  What they will do at the end of this chunk.

         “You’ll read the list of words with only one error and in 15 seconds.”

         “You’ll say each definition correctly, within five seconds, and without looking at 
           your notes.”

6.  Model:  Present chunk of information.  Tell, show how, read (or students read) 
      portion of text.  How, depends on kind of knowledge. 


(1)  Simple facts that connect one thing and another---specific events, dates, persons, etc.  Boston ((  Capital of Massachusetts.  State fact; students repeat.

(2)  Lists.  One thing (e.g., a name) is connected with a list of things.  Parts of atoms; phases of cell division; New England states.  State part of list; students repeat; add more to list.

(3)  Sensory concepts.  One example shows all defining features.  Color, shape, position.  Compare examples; contrast with nonexamples; test all.

(4)  Higher-order concepts.  Abstract (not right here).  Defining features are spread out.  Give verbal definition; compare examples to show defining features; contrast with nonexamples; test all.

(5)  Rule or propositions.  Connections between TYPES of things (concepts).

       All dogs are canines.  [The class of dogs is inside the class of canines.]

      
Some cultures honor cruelty.  [Part of the class of all cultures is inside the class  of things that honor cruelty.]

      
You can’t fool all of the people all of the time.  [The class of all of the people is OUTSIDE of the class of things that can be fooled all of the time.]

      
The more interval training you do, the more fat you burn.

      
The less you study, the more you reveal that you are wasting your life.

       Teach by stating the rule (or have students perform a routine for “finding the   
 rule that summarizes these data”); give examples; contrast with nonexamples;  
 test.

(6)  Routines.  Activities done in steps.  Teach as you would teach lists.  Teach one step; test; teach next step(s); test; perform all steps; add more.

7. Lead.  Students do (say, write, calculate) with you.   Needed in the beginning, with harder 
    material, and with students who need additional presentations.

   “Sound out that word with me.”

   “Multiply the ones column with me.”
   “Say the definition with me.”

8. Test/check whether students got the modeled chunk of information.  (Immediate 
     acquisition test)

      “Say the fact.”
       “State the definition of republic.”
       “Your turn to multiply the ones column.”

       Group first.  Choral response.

       Subgroups (?)

       Individuals (the ones more likely to have trouble)

       Back to whole group.

Changes in formats for decoding---skill trace
Lesson 3, T 6 p. 35.  
……

…..

…..

Teacher models touching under each sound and saying each sound.

Then child touches under each sound as teacher sounds it out.

[Words consist of smaller chunks.]

This is the final format.  But by what sequence of formats did we get from almost total scaffolding (teacher does almost all of the routine) to total independence?
Lesson 5, T 8…p. 40
…

…

[Kid touches under and says each sound. Integrating earlier-taught skills.  Teacher models word]

Lesson 7, T8 p. 47
Same format as Lesson 5, T 8, but adds sounding out 3-letter word.

[Size of chunk is larger.  Generalize skill to larger chunk.]

Lesson 9, Task 4, p. 51.
……

……..

….

[Teacher models sounding it out.  Kid says it fast.  Then kid sounds it out and says it fast.]

Lesson 9, Task 8, p. 52.

…..

[Kid touches under sounds, sounds out, and says fast.]

Lesson 11, Task 5, p. 60

…

..

[Remove most scafffoling, such as touching under and saying each sound.   T. leads kid to touch under.]
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9.  Repeat (lead or test/check) until firm, or correct errors.
     “Again.”
     “Again.  This time say it faster.”

     Corrrect errors.

     Model answer, movement, step.  “That word is dogzzzz.”
     Test.  “What word?”
     Start over.  Back up the list or words in text or steps in a routine.
     Caution as students get near the error spot.  “Remember the sound s makes.  
     Think.”
     
     If correct, keep going after the error spot.
     Retest.  Come back to it.
     Include the error material in review at end of session and at start of next session.

     Direct correction to the whole group.

     If students continue to make errors (e.g., during retest or review), then move on, 
     but reteach later.

10.  If students are firm, you could give new examples (of concepts or rules) and help 
       them to generalize.

      “Is this red?”  Yes.  “Is this red?”  No.  Is this red?”  Yes.
      “Is this a republic”  Yes.  “How do you know?”  [Students use definition to answer.]

      “Is this an example of the rule about demand and price?”  No.  “How do you 
       know?”     
      Because demand increased and price did not change.  “Correct.  Demand increased 
      but price did NOT change.  So that is NOT an example of the demand-price rule.”


11.  Model next chunk of information; e.g., next fact, item on list, concept, rule, step in 
        routine.  Repeat 5-8

12.Test/check whether students got all of the modeled (chunks of) information 
     (delayed acquisition test).   Repeat until firm and correct errors.

      “Now let’s read ALL our words the fast way.  Only one error and two seconds for 
      each word.  Can you do it??!!”

      “I’ll say a word and you (say, write) the definition.  You will give the correct  
       definition in 20 seconds.  You can do it!!”

       Notice how this is tied to stated objectives---4b.

13.  Repeat 2-10 with next part of lesson.

14.  Integrate elementary (component) knowledge into larger wholes.

        Students use facts, lists (e.g., persons and groups involved), and definitions 
        (article, amendment, judicial, congress, right, federalism, anti-federalism) to 
        describe writing the U.S. Constitution.

         Students use phonemic awareness (can hear separate sounds in words), letter-
         sound correspondence, sounding out words, fluency with word lists to read their 
         first sentence.

         What elements (taught as pre-skills) were integrated through the sequence of 
         formats?
15.   Review all that was taught.  Repeat until firm and correct errors.  Identify what 
        needs more work next lesson.

16.   Work on generalization, fluency, and retention.
         a.   Generalization set.

       m, s, a, e, t –letter-sounds
      am  sa  ma  ēm  ēs  mē  sē  at  ēt  mēt  --acquisition set for sounding out.
       Frame.  “Now, you’re going to read NEW words.  You can do it!  Just sound it out and then 
        say it fast.”
1.   tam, tas, sē, tē……………..  not in 100 easy
       2.       id, dim, tim,   mamatatateeteehaha [You make more words]

       …………………..

 2.  Generalization set with new letters.  When we teach  r, d, I, we have kids sound out new words, and then add to the generalization set.
        dad, rēm, rēt, dēs, dis, sid, rid, mamatatateeteemeepmeepzoomzoom    

       [add more that are not in the book]
         b.  Fluency set.  Start with small chunks.  How will you teach this?  
          Frame.  “You’re going to read [these words---POINT] slowly, and then you’ll say 
          [these words] fast.
               Model.  I’m going to read this word [point] slowly, and then I’ll say it fast.
                              aaaammmmm   I’ll say it fast.  am!

Lead .  Now, we’ll read this word [point] slowly, and then we’ll say it fast.

                          “slowly.     Get ready.”  aaaammm

                           “Say it fast.”  am
              Test.  “Your turn to read am slowly.”  aaaammm
                          “Say it fast.”   am
                 Verification.  “Yes, you read am slowly AND fast.
                  “Next word.  First you’ll read this word [point] slowly. Then you’ll say it 
                  fast.”
a.  Separate words.
     am      …..          …..
      …..         …..

 …..                        …..
b.  Word lists  ?

…..
…..

…..
c. Sentences  For ex, see me eat.
Frame.  “Now you’ll read these words in a sentence.”
Model ?  “I’ll read these words in a sentence.”

Test.  “Your turn.  Touch the ball for the first word.  Read it slowly … Now say it fast.”
“Touch the ball for the next word.  Read it slowly … Now say it fast.”

“Touch the ball for the next word.  Read it slowly … Now say it fast.”

“Now read the whole sentence.  Read each word slowly and then say it fast. Touch the ball for the first word.  Read it slowly… Say it fast.”  [repeat with all words.]
“Yes, you read see me eat.”  
Repeat whole sentence.  

LATER.  New format.

Frame.  “Now, we’ll read our sentence the fast way.”  [touch ball at first word of “see me eat.”]

Model.  “I’ll read our sentence the fast way.”
Lead.  “Now, we’ll read our sentence the fast way.
Test.  “Your turn to read our sentenced the fast way.”
Note that there are 2 formats. 
1.  Chunked into small parts,  lots of help from T. Tasks 5-8, p. 118-119.
2.  Larger chunks.  P. 235.

3-word
4-word

5-word

   c.  Retention set.  Rule.  Most review should be of most recently taught.

        Keep in mind that much review will be in the context of actual reading. 
     Frame.  “Now, we’re going to review [our vocabulary words, sounds, numbers, multiplication problems, colors, minerals, words].”

    (1)  Make a retention set (decoding) for lessons 1-10.


sat, se, me, es, met, r, m, t, a.
     (2)  Make a retention set for lessons 1-15.

       Much less from lessons 1-5.
      (3) Make a retention set for lessons 1-80

      How will you correct errors?

      “That ……… is ……….”  [hint]

       What if some kids get the SAME letter-sound wrong?

