General Procedure for Teaching: Systematic, Explicit, and Focused Instruction
The general procedure has three sections: (1) set up the instruction; 
(2) focused instruction; (3) close the instruction.

Set-up

1.
New material to be taught is properly selected; i.e., 


a.
It is consistent with scientific research.  For example, teaching the 


phonemic awareness of skill segmenting (sun = sssuuunnn) and blending 

(sssuuunnn = sun) is important. Teaching the phonemic awareness skill 


of replacing one sound/phoneme with another (sssiiittt ( replace sss 


with fff) is not.

b.
It is specified by a state standard course of study, which should be 


based on scientific research.  If not, do the right thing.  Bet on 



science.

c.
It is consistent with expert opinion----real historians, for example; not 

faddish “revisionist history” types.


d.  The material is taught at the right time; i.e., students have all of the 


pre-skills (background knowledge) needed to learn the new skill.
2.
Instruction is designed on the basis of and focuses precisely on 
objectives stated in the form of what students will DO.  This depends on 
the phase of mastery.

Acquisition.  Accuracy.  Ask a question/give a task; they get it right.


“What’s our new fact?”


“What’s the definition of mitosis?”


“Your turn to use FOIL.  (3 + 5) (6 + 3)


Fluency.  Accuracy plus speed.  Can be measured by rate = number 
correct 
divided by time; e.g., 90 correct words per minute.


Reading word lists.  Finish in 20 seconds with error limit of 2.


Solving math problems on a work sheet.


Finding and correcting spelling errors in a text.


Peer pairs “testing” each other with note cards.


Generalization.  First accuracy.  Later, accuracy plus speed.  New 
examples (generalization sets).

“Give me another example of simile.”

“Here’s a new word.  Sound it out.  You can do it.  Just say the sounds.”


“Listen.  The black dog will run.  Pal is a black dog.  What do you know 
about Pal?...  [He will run.]   Here’s a new one.  All chairs have four legs.  
I have a chair.  What do you know about my chair?”…


Retention.  Mostly accuracy.  Make retention sets from ALL past 
materials.  Review the most recent the most.  Do ANY time during lessons, 
but especially at the beginning (including items they missed on earlier 
days) and at the end of lessons (to firm up what you covered.)


“Let’s review ALL of our sounds.”  [Point to letters on the board.]


“Let’s review our new vocabulary words.  Define tyranny.  Check your 
note cards… (think time)  Lester…. [He answers correctly].  Give me an 
example of tyranny.  Think!..... Margo….  [Incorrect.  Model the correct 
answer. Use the definition of tyranny to explain the example.  “It’s 
tyranny because….”]  Now give me a NONexample of tyranny…. 
Archangel.”  [Missed words are reviews again later, and the next day.]
3.  
Instruction begins with review, especially pre-skills/background 
knowledge relevant to the current instruction.  For example, 


Students will learn to sound out (decode words).  The teacher 
reviews/firms up pre-skills such as (1) saying the sounds of the letters in 
those words.  [“Listen.  Mmmm.  Say it.”]; (2) letter-sound 
correspondence for the letters IN those words (Point to a.  “What sound?”]


What would you review if you were teaching this?  


What’s new is subtraction.


2x – 3 = 9


Prior to this, students did problems like these….

3x = 12


3x + 5 = 20


 [Do a task analysis.  What do you need to know remember from the 
earlier problem types to do the new type?]
4.
The teacher gains student readiness: attention, sitting properly, materials 
handy.



“Boys and girls!”




“Eyes on me.”


“My turn.”


“Get ready to write.  Pencils up; sitting tall; feet on the floor; back 

against the seat. [check.]  


“I love the way you all got ready so fast.”

5.
The teacher frames the instruction by stating the kind of new knowledge 

to be taught (e.g., “Here’s a new fact.”), the objectives, and big ideas 
that will help students organize, remember or access, and comprehend 
the new knowledge, and connect new with prior knowledge.


Focused Instruction 
6.
The teacher models or presents new information.


“I’ll show you how to sound out this word.”  [routine]


“There once was a man from Nantucket.”  [fact]


“Changes in the earth’s temperature cause a change in the level of CO2.  
Changes in the level of CO2 do NOT cause a change in the earth’s 
temperature” [rule]



Temperature (  CO2.    Show data (examples) to substantiate the 






rule.

“Elenchus means disputation.  Elenchus is also the Socratic method.  
Here’s an example from Plato’s Dialogue called Republic.”  [concept.]
7.
The teacher leads students through the application of the new 
information.


“Sound it out with me.”

8.
The teacher gives an immediate acquisition test/check to determine 
whether students learned the new information.


“What’s our new fact?”


“Your turn.  Sound it out.”


“Which is the correct causal sequence?



Temperature change ( Change in CO2 level



Change in CO2 level (  Temperature change.

9.
The teacher corrects any errors and/or firms weak knowledge (e.g., the 
rule and procedure for renaming, or carrying).


“That word is fffuuunnn.”      [shows how to sound it out.]


“Sound it out with me.”


“Your turn.  Sound it out.”

        [Retest later.]

10.
If the new material to be taught is a concept, rule-relationship, or 
cognitive routine, the teacher provides MORE examples and nonexamples 
so that students can compare and contrast them, and identify the 
common essential features.

Closing
11.
The teacher gives a delayed acquisition test (calling on both the group as 
a whole and then individual students) to determine whether students 
learned the concept, rule relationship, or cognitive routine from the 
examples and nonexamples, or whether students remember the set of 
facts presented.  The teacher uses ALL of the examples and nonexamples.

“Let’s sound out all our words.”

12.
The teacher reviews the instruction (e.g., main things taught) and states 
how what was taught is relevant to next lessons.

13.
The teacher uses information from the delayed acquisition test to 
determine whether students have sufficiently mastered the new material 
and can advance to the next step of instruction, or whether reteaching or 
more intensive instruction for some students is needed. 
