TEACHING PHILOSOPHY AND METHODOLOGY

Stephen C. Harper

Title: "Experiential Learning vs. Passive Learning: The role of cases, exercises, and experiential projects in fostering learning and student development."

Introduction: The old story about catching fish for people so they can eat versus teaching people 

how to catch fish so they can feed themselves has direct application to college education today. I believe students learn better and retain what they have learned longer when they are active participants in the learning process. I also believe the professor; and not the textbook, must be the primary educator. Experiential cases, exercises, and projects can have far more lasting value than most lectures and PowerPoint slide shows. Learning can also be a much richer experience when students are encouraged to reflect on their lives and the world around them.

My educational philosophy and methodology is reflected in the following statements: 
1. Professors should be "educational architects.  The essence of teaching is "creating an environment that facilitates learning." 

2. Teaching needs to be viewed from a broader perspective than just a professor lecturing to a group of students. Teaching in its truest form goes beyond "teaching" a course ... it involves developing each student's ability to deal with the challenges of a very different and ever-changing world.  I spend a lot of time in my classes addressing "qualitative"

issues. I encourage my students to take a close look at their values, how they see the world, and the proactive role they should play after graduation. I encourage my students to adopt a global perspective, to recognize the value in cultural diversity, to exhibit the highest ethical standards, and to enhance the quality of life for society.  
3. If students are not learning, then the professor needs to accept the responsibility for it. Someone once observed, "It's never a matter of apathy ... it's always an issue of relevance!"
4. Education is not just about covering the material provided in textbooks ... it should also be seen as a "set of experiences." Experiential learning provides greater insights and longer retention than textbook chapters and fifty-minute lectures. Students learn better and retain the material longer when they can experience it first hand. If we want our students to learn about the realities of an ever-changing world, then we must create "Universities without walls."

    5.   The path to gaining respect from one's students is quite different from the path that

leads to popularity. I would rather give my students challenging work and have           high expectations even if it may produce lower SPOT scores than professors who

      seek to entertain or who do not challenge their students' ability to think, to write, and

 to reflect on the role they can play in our society. I believe a professor can have high expectations and still have a genuine concern for his/her students. I believe that the professor should set the example for professionalism and responsibility. I engage my students in lively discussions, but I also treat them with respect. I believe that if you treat students as adults, then they will respond as adults. I do not use "teaching by fear" tactics. There are ways to encourage daily preparation, class participation, and doing quality work that do not require harassing students in class, using pop quizzes, and reading students the riot act. For example, I give my introductory students the opportunity to have their term papers graded with suggestions for improvement if they turn their papers in two weeks ahead of schedule. I try to return all course work (exams, term papers, regular assignments, etc.) by the next class period. I guarantee one-week turnaround for all their work.

6. Excellence in teaching is not a destination ... it is a never-ending journey. 

     Teaching should include the concepts associated with continuous improvement. 

     Professors should seek opportunities to observe other faculty and learn about their

     approaches to engaging students in and outside the classroom. They should also ask other     
faculty to observe their classes and to suggest ways to improve. Faculty should also

welcome their students' comments about how they can learn better. Teaching conferences as well as the workshops provided by UNCW's Center for Teaching Excellence provide very useful ideas for enhancing one's proficiency. Teaching should also be viewed as a series of experiments. Professors should always be experimenting new ways to foster learning and student development in and outside the classroom. Some of the experiments may not produce the desired outcomes. The quest for improvement rarely goes without a few "exercises in humility." Each experiment should be viewed as a "learning opportunity." Ironically, some of my experiments have led to other experiments that provided significant learning value. I spend as much time interacting with people in business as I do with my colleagues on campus to foster my own continuous improvement. I have to know what is going on in the business world and have the opportunity to learn from practitioners.
7. We don't teach "a class of students" ... we teach "a set of unique individuals." I meet with

each of my introductory students on a one-on-one basis during the first month of each semester. I average thirty-five to forty introductory students per section each semester when I teach Principles of Management..

     8. 
People can't lead others unless they first can lead themselves. I encourage my students to take responsibility for their actions and hold them accountable for their performance. 
    9.
The professor should be a "partner" and a "perpetual student" in the learning

            process. Learning can flow from the professor to the students and the students to

           the professor!

 10.
Research and teaching can go hand in hand. My research in entrepreneurship,  leadership, and managing  change plays an integral role in my courses. A number of my articles have been published in national and international journals. Being at the leading edge of certain fields insures that my students are learning concepts and approaches that will help them get good jobs and be valuable additions to any organization. All five of my books were written to fill voids that were evident in existing textbooks and trade publications.
A Critical Look at The State of College Education:

Too many classes are little more than student exercises in listening, memorizing, and filling in optic scanning exams. For years, students have been critical of having to listen to one-way lectures that lasted the whole class period. Educational research has also shown that while lectures may provide a lot of information in a limited amount of time, they provide limited understanding and retention. I have noticed that lectures have become the pedagogy of choice for more and more faculty due to the availability of PowerPoint slides. 


The increased availability of PowerPoint slides provided by textbook publishers has, in many cases, made a bad situation even worse. Classes that used to combine lectures with interactive and lively discussions have become little more than a slide show of "stuff." Over-reliance on PowerPoint slides produces an environment that is little more than a "Look at this slide, look at the next slide, and oh, here's another slide" classroom environment. 


Too many professors are seduced by the prepackaged slides. After all, it is difficult to resist using slides that are visually appealing, save them time from preparing their own slides, and can be read by students in the back row (who may have tuned out before the fourth slide is even prompted).

In some instances, the textbook's slide portfolio may be a security blanket for professors who have not prepared enough for class. Instead of engaging students in discussions, too many classes are little more than a series of slides that merely highlight what the students should have read in the text before class. Instead of investing their time in developing ways to engage students and foster a more in-depth understanding of the material, many professors spend their time trying to figure out which twenty-plus slides can be fit into a fifty-minute class period. 

I believe professors are given a gift of forty-five hours of class time with their students. Class time should add significant value to the course by supplementing the text rather than just duplicating it.
 I believe students want the time they spend in class (as well as the hours spent outside the class) to be value-added experiences. It is a shame that in many courses, professors spend most of their time regurgitating the text and prompting slide after slide. 

I approach each course with various assumptions. One of the primary assumptions is that our students are smart enough to understand most of the material presented in the text. The second assumption is that most students prefer to get more for their education (especially in the classroom) than a page-by-page lecture from the text or a PowerPoint slide presentation on the assigned chapter.
 
I believe students want to be engaged and they will be engaged if professors provide an environment in and outside the classroom that gives them a chance to engage their brains, to test their abilities, and to learn about themselves and the world around them.

It is ironic that in a culture that criticizes kids (and their parents for allowing their kids to do so) for wasting so much time watching TV that our students spend so much time in so many classes watching slide after slide. It is ironic as well that many students watch less television than their parents did when they were students. This is not good news, however, because many students now spend more time playing video games and using their computers for recreational purposes.  

I am not an advocate of most video games or the incredible amount of time some students spend playing video games or surfing the net with little educational value. Professors should be curious why their students will spend hour after hour playing the latest video games and surfing the net for non-academic purposes. Obviously, the time they spend playing games and surfing the net must provide some value to the students - even it is a diversion from their studies. 

Point One: Find a way to tap their non-academic energy
Wouldn't it be something if professors could find a way to tap the motivation and time our students devote to playing video games and surfing the net to engage our students to that engages them in educational activities that fosters learning? Let me be clear, I am not advocating that we transform our courses into video games. Instead, I am suggesting that professors invest more time and creativity in finding ways to make their courses more engaging. 

Please excuse me for taking so long to get to this point, but the pump needed to primed before jumping in with how cases, exercises, and projects can foster a much deeper understanding of the material as well as a much richer and lasting set of experiences for our students. 

I believe faculty should make more of an effort to create an environment that develops (1) a more in-depth understanding of the material, (2) much needed analytical, communication, and interpersonal skills, (3) a sense of competence, and (4) more personal reflection, growth, and development.
 

Cases, exercises, and projects provide students with the opportunity to learn how to fish on their own.

Students are in large part products of their environments. College should be seen as the bridge between high school and the real world where they are totally on their own. In high school, our students had to respond to a prescribed structure, authority figures who did little to gain their students' respect, teachers who may have given up challenging their students years ago, and bells that told them when to get up and sit down. With little effort, they were given fish to eat. 

Life after college is a reality check. It is filled with unstructured situations that challenge one's ability to catch fish. Life after college places a premium on having the ability to analyze each situation or challenge, to identify alternatives, to evaluate the relative merit of each alternative, to exercise judgment in making the decision, and having the ability, and in some instances, the courage to take action. 

Life after college also places a premium on self-awareness and self-management.

College should provide an environment that prepares students for the multitude of decisions they will have to make after they graduate. In a sense, college should be a living laboratory where in addition to learning various concepts, models, and disciplines, students also learn about themselves and the world around them.   

Point Two: "Academic" perfection may not be the same as preparing students to catch fish

I have always enjoyed working with the variety of students who have taken my classes at Arizona State University, Duke University, and UNCW over the last four decades. I have found, however, that one group of students finds my approach to education to be particularly frustrating. Students who are perfectionists find my approach to education to be one that jeopardizes their scholastic average. Most students who are preoccupied with getting A's want to minimize the situations where they are not "in control." Academic perfectionists usually seek classes where the tests come exclusively from the instructor's manual. They relish the security that comes from knowing that the answer to every true or false questions, matching question, or fill in the blank question was provided in the thirty or so pages of the corresponding chapter. 

While perfectionists may come in all shapes and sizes, I have found that two particular majors (accounting and engineering) abhor classes that (1) involve reflection, (2) making judgment calls, and (3) do not provide the type of structure that assures them they are not at risk.
 One of the nice things about teaching the introductory management course is that I get a chance to work with students who are majoring in various fields in and outside the business school. The breadth of students has provided a rich set of experiences over the years. 

Years ago, when UNCW was a much smaller and far more personal university, a group of students surprised me with a gift just before we were about to award their diplomas at the graduation ceremony for business students on the front steps of Bear Hall. They gave me the gift with the provision that I had to open it at the ceremony. Obviously I was leery of opening a present at the ceremony. I was not sure what it was and I surely did not want to do anything that would divert attention away from the ceremony that honored the students' achievements. 

The gift was from some of the top accounting students who had taken one of my classes that used case exams and required numerous experiential projects. When I unwrapped the gift I found that they had given me t-shirt with UNCW on the front and "I love accountants" on the back. Their gift was their way of thanking me for providing them with the opportunity to operate outside their "comfort zone." I consider that gift to be one of the best indicators of the value of presenting students with challenges where they have to analyze a situation, deal with incomplete information, think on their feet, recommend a course of action, and then defend it without "the one right answer" being provided in the chapters leading up to the exam.

Faculty often error on the side of making things too structured. In a sense, they are giving their students fish to eat rather than creating an environment where their students learn how to catch fish. Life is often messy and unstructured. In many situations, we are faced with circumstances where we do not have all the information we need to make decisions or where the consequences of our choices are far from certain. Students who learn how to deal with unstructured and often "messy" situations are actually learning how to fish for themselves. Cases, exercises, and projects can help students analyze situations, make judgment calls, and learn more about themselves. 
We need to create an educational environment that challenges student perfectionists (and others) who prefer "by the book" memorization and regurgitation. They need to put be in situations that take them out of their comfort zone and encourage them to think outside the box and to make judgment calls. We also need to provide an educational environment that provides all of our students with the ability to function in their ever-changing world. Too often our students are taught to respond to questions at the end of the chapter. More attention should be directed to having students identify the questions that should be asked and answered. Cases, exercises, and projects that do not spoon feed students with one-size-fits-all situations answers can play a valuable role in our students' development and understanding of the material. 

College education should involve more than surviving text-driven lectures, PowerPoint slide shows, and machine-graded exams. As noted earlier, the role of faculty member is to create an environment that provides experiences that foster personal insights and a rich understanding of the material. Cases, exercises, and projects should be incorporated into our classes that:

· encourage the spirit of inquiry, 

· encourage students to differentiate between data and knowledge, 

· encourage students to interact with people in the real world, 

· encourage students to address real-world challenges, and 

· encourage students to reflect on their own perceptions, values, behavior, and experiences. 

I remember back to my first days of teaching when I relied so much on the textbook. After all, I needed someone to figure out what should be taught, when it should be taught, how it should be taught, and how students should be tested. Textbooks often serve as a security blanket for new faculty … and even some veteran faculty. After a few years I gained the courage (or what some people would say is an unbridled ego) to step back and ask the question, "What should the students really learn?"
  I also learned to place more emphasis on the types of exercises and cases that were available when selecting a textbook. Often, the experiential part of a text is the differentiating factor in text selection for me. I have found that at least 90 percent of the material is the same in the leading texts.

Professors should to use one of Steven Covey's seven habits when architecting their courses. Their courses should "Begin with the end in mind." Instead of importing a textbook's prescribed lesson into one's syllabus, faculty should identify what they want their course to accomplish. Beginning with the end in mind often involves incorporating cases, exercises, and projects in one's courses and reducing the amount of class time that is devoted to regurgitating text material. If our students will retain only ten percent of the course, then we need to identify the most important 10 percent and then create an environment that increases the odds they will learn and retain that 10 percent.

Examples of Cases, Exercises, and Experiential Projects
I have taught Principles of Management on and off for four decades. My approach to teaching has changed more than the material in the various textbooks that I have used. As I noted in the preceding section, when I started teaching, I was little more than the "mouth of the text." The tests came directly out of the instructor's manual for the textbook. This made life easier because the questions were already provided and the answers were certainly provided for the students. If a student challenged the right answer, I could simply say that the answer was provided in the corresponding chapter. When it came to class participation, I encouraged it, but it tended to be shallow and limited. 

Oh, those were simpler times! Within a year or two I realized something was missing in the picture. I realized that I was not the driving force in the class. I had surrendered my role to the authors of the text. Further reflection revealed that I had also surrendered the opportunity to provide a rich value-added experience for my students by having to teach large (forty or more students) classes. I guess I had listened to too many faculty who claimed that you just can't use cases, exercises, and projects in mid-size and larger classes.

I was concerned that our students were not learning how to work in groups, to analyze situations, and to present their ideas in oral and written forms. Most faculty members believe that they do not have the time in class for forty students to do oral presentations. I did not accept that as a given reality. Instead, I stepped back and analyzed the situation and its corresponding logistical constraints … especially the availability of class time. 

I decided to experiment by breaking the class into three-person Swift Action Teams. Each SWAT was given a letter from the President of Harper Enterprises that identified a managerial challenge the firm was facing. Each team had one week to research the challenge. After the week was up, the team provided a six-minute oral presentation (yes, they had to develop their own PowerPoint slides) to the class. The team also had to submit a two- page, single-spaced report to the professor. The oral presentation was video-taped for review by the presenting team. Each member of the class also provided an analysis of the team's oral presentation. 

I was very impressed with what the students gained from the SWAT projects. They gained valuable experience in researching a topic and providing recommendations for how it could be approached constructively. The students also gained valuable experience working as members of a team. I assigned the teams so they had to work with strangers rather than stay in their comfort zones by having the opportunity to choose their teams. The SWAT project also captured some of the excitement associated with the film (or television show for the not-so-young faculty) Mission Impossible. The teams did not know what their challenge would be until they opened their corresponding letter from the president. 

The SWAT experiment revealed that students could in fact make oral presentations in classes with over forty students. Each SWAT presentation including the Q&A part only took about 10 minutes of class time. The SWAT project also had an unexpected benefit. The SWAT presentation was the first thing scheduled for each class so all the students knew they had to be in class on time or they would have to wait in the hallway until the team has completed its presentation.     

Profiles of Experiential Exercises and Projects:

I have developed numerous other exercises over the years. Some of them are profiled for the following classes I have taught at UNCW. 

HON 120 - Honors Enrichment Seminar 

I developed this one-hour Honors Enrichment course. It is based on the Carpe Diem concept. It has used Steven Covey's book The Seven Habits of Highly Effective People, or Andy Andrews' book The Traveler's Gift as a text. Most of the following exercises had a written requirement.
Personal Mission Statement: Prepare your personal mission statement which incorporates your personal values and priorities, the personal attributes you want to be known for, and what your major accomplishments to be.

Integrity Challenge: We will discuss the differences between honesty and integrity in class. You

will be given a one-week "integrity challenge." 

Carpe Diem Project: You are to identify and address two activities that are important to you that you have postponed doing. The first thing should be a "positive" activity. Such an activity is something you want to do that you will enjoy, but have postponed because of other demands on your time. The second activity is a "regret or guilt minimization" activity. It involves doing something that you have postponed because you just did not want to do it or because you have not been willing to deal with it.

Point "B" Project: You will project what you would like your life to be like 5 years after you

graduate from UNCW.

Profile of another student: Interview a student who you really do not know. 

Cemetery Project: You will spend one hour in a cemetery. 

Letter Project: You are to write a hand-written letter to someone in your past or present to share

your appreciation for him/her playing a significant role in your life. 

Ocean Sunrise Project: You are to go to the beach to watch a sunrise. 
Not-so-random act of kindness project: Exhibit a not-so random act of kindness by giving a person a candy bar, a cookie, a flower, or any thing that acknowledges that person. 
Carpé Diem - Carpé Futuram Poem: Write a poem that reflects the nature of this course.

LED 411 - Contemporary Leadership Applications

This three-hour course is the capstone course for the minor in Leadership Studies.

Present shadow: Prepare a paper that profiles how you think others see you.
Desired Future Shadow: Prepare a paper that profiles qualities you would like others to see you in five years.

Leadership Carpe Diem: Identify an aspect of leadership that you have postponed doing and develop an action plan for seizing the day during the semester.
Profile of Another Person: Interview someone in the governmental, educational, or business trenches. 
Life Outside the United States: Interview a foreign student about his/her homeland.
Leadership Challenges Film Analysis: Analyze a contemporary or classic film that deals with leadership challenges.

Letter to … : Identify a topic that is near and dear to you and write a letter to an editor that expresses your thoughts.
MGT 350 - Principles of Management

This three-hour class is required for all business majors.

SWAT Project and Presentation: This has already been described. 

Carpe Diem Project: This project is profiled in the Honors class list of projects.

Academic PERT Chart: You will complete a PERT chart that indicates all the courses you will need to take to complete your undergraduate degree. 

"What Americans Are Like" Paper: This project will encourage you to step back and identify certain characteristics of the American culture.
Student-Professor Conference: You are invited to a one-on-one conference to give you the opportunity to discuss your academic and career interests and objectives. Provide a copy of your cover letter and resume at least one day prior to the session. 

Point "B" Project:  This project is profiled in the list of projects for my honors class.

Case Analysis: Students will analyze various cases developed by the professor for this course. Students will either act individually or be placed in teams to analyze this particular case. Each team will prepare a written analysis (not to exceed two single-spaced pages) of the case and describe how the situation can be improved.

MGT 353 - Entrepreneurship

This three-hour course is an elective for management majors.

Interview of an Entrepreneur Paper: Interview someone who has started a business within the last

five years. The interview should focus on the challenges the entrepreneur faced, tips for how to be successful as an entrepreneur, and pitfalls to avoid.

Profile of a Franchise: Profile a franchise of your choice. 
Business Plan for Starting a New Venture: Students prepare a comprehensive business plan for a venture of their choice. Each student also provides an oral presentation in the professor's office.

Case Analysis: Numerous cases are analyzed in the course.
Entrepreneurship Poetry Contest: (extra-credit) There will be a contest for who can submit the best original poem about the challenges associated with entrepreneurship. The winner and runner-up will be expected to recite their poems to the class. Take a shot at this contest … when was the last time you wrote a poem?

MGT 453 New Venture Management

This three-hour course is an elective for management majors.

Post-mortem of a Dead Dot.com: Prepare a report that profiles the demise of a dot.com business. 

Term Project: Each student will read a popular book profiling the evolution and challenges of an emerging firm. Your analysis will profile what has contributed to the firm's success. Your profile will go beyond being purely descriptive. It will not be a book report. It will analyze the firm's strategy, financials, competition, and other factors that will affect its future. 

Start-up.com: This documentary video will be shown in class. It profiles the life and death of Gov.com.
Case Analysis: Numerous cases are analyzed in the course.
Extra-credit Opportunities: If you are interested in earning a few more points, then please

contact the instructor. Extra-credit projects may include a film analysis of Pirates of Silicon Valley, Tucker, or e-dreams. 
Small Business Institute:

I had the pleasure of establishing UNCW's Small Business Institute in 1976. I served as its Director from 1976 to 1995. The SBI operated through a contract with the U.S. Small Business Administration to assist area entrepreneurs and small business owners. The SBI teams were composed of senior business students enrolled in my Small Business class. SBI teams assisted over 170 entrepreneurs and small business owners in southeastern North Carolina during the period UNCW operated its Small Business Institute. The Small Business Institute projects provided an excellent opportunity for students to apply what they had learned in their courses in the real world environment as they framed the challenges, collected information about the unique business situation, and made recommendations that would affect the lives of other people. They also learned a lot about themselves as they worked in a group and had to act in a professional manner as ambassadors for UNCW. UNCW's SBI was discontinued in 1996 due to changing bureaucratic policies and the establishment of the Small Business and Technology Development Center at UNCW. The SBTDC is in a better position to provide more in-depth and continuing assistance to entrepreneurs and small business owners.    
MBA 524 - Organizational Change:

This three-hour course is required for all second-year MBA students.

Best Practices Report: This paper is designed to have you learn how other firms are achieving excellence in one or more dimensions of business. The paper will encourage you to research the best practices in your employer's industry as well as other industries.

“Key Managerial Challenges” Exercise: Prepare a paper that identifies at least five major managerial or leadership challenges you believe firms are facing or will face in the next few years. 

"Invitation from Your CEO" Exercise: You have just received a personal letter from your firm's CEO inviting you to be part of a five-person special task force that will work directly with him/her to explore ways to reposition your firm. The project will take about five hours per week for the next three months. Your plan must identify the various activities that you will alter (in terms of time freed up and what you will do differently without hiring someone to do the five hours of work per week) so you can accept the invitation.     

Carpe Diem Exercise: This project was profiled in the HON 120 project profile.

"Integrity Challenge" Exercise: This exercise deals with a crucial aspect of leadership. You will see if you can act with the highest integrity at work and at home for one week.  
No Fear Exercise: Identify some thing personally or professionally that you would try if you knew you could not fail or suffer any negative consequences if you did not succeed. 
Kill A Sacred Cow Exercise: Identify some aspect of your work or company as a whole that impedes performance. It may be a bureaucratic barrier, a particular type of meeting, or some tradition. Then identify what you would do with your time in a productive manner if the sacred cow could be eliminated.

Future Memory Exercise: Write an article that you would like to appear in a magazine (business or general readership) that you would like to have written about you five years from now. The article describes achievements and events occurring between now and five years from now that you would to like to happen where you made a difference via being the master of your destiny. 
Flip The Hour Glass Exercise: People frequently live their lives with regrets about not doing what they should have done. Your paper should be directed at what you would do if you had none of your present obligations and were free to do what ever would provide the least regret in the future. In a sense you get to start the rest of your life with a fresh hourglass. 

“Describe Your Company’s Corporate Culture” Exercise: Identify the values, traditions, etc. that reflect your organization's culture. 

 “Describe Your Company’s Learning Impairment” Exercise: Prepare a paper that identifies and describes at least three major learning problems faced by an organization you have worked for or are working for now. 

"Out of Body” Exercise: There are two options available for this assignment. Option #1: Read an article from a magazine you have never read before. Neither the magazine nor the article can be related to your industry or profession. Option #2: Interview someone in your firm or outside your firm who you really do not know well or at all who is “very different” from you. 

“Organizational Vulnerability Exercise:” Take a look at your organization and identify a potential threat that could jeopardize your organization’s success or even survival. 

“Balanced Scorecard” Exercise: Harvard Business School has developed a computer simulation that provides an opportunity to experience the interplay of the four basic components associated with the balanced scorecard. 

“Performance review form and process” Exercise: Analyze your firm's performance review process and form. Provide a set of recommendations for how the process and form could be improved. Include the form in your report.

“Incentive system” Exercise: Analyze your firm's incentive system and recommend how it could be improved.

“Mental Dexterity exercises: Numerous exercises will test your mental dexterity and ability to solve problems in a group environment. 

Case Analysis: Numerous cases are analyzed in the course.
Extra-Credit Activities: Various extra-credit opportunities are available.  

“Leading Change” in Films: If you know of a film that profiles a person or group of people who face a challenge and approach it in an effective (and possibly innovative) manner, then check with me to see if you can present it to the class. 

“How to Self-Destruct” Contest: Identify up to five “real-life” examples of managerial practices/behavior that caused a manager to “shoot him/herself in the foot.” 

“How To Drive Your Customers Away” Contest: Identify up to five “real-life” examples of situations where a business’s employees or its processes/policies gave customers less reason to do business with that firm. 

The Organization Change class also provides two special recognitions:

The "Dance, Sing, and Live" Award: This award is given to the student who the other students believe personifies the attitudes and behaviors associated with MBA 524. 

The "Flying Pig" Award: This is not an award for negativism … instead it recognizes the student who most personifies the “positively skeptical,” inquisitive, and curious nature that is a critical part of leading change. This student adds to the course by not accepting things at face value, by challenging assumptions constructively, and by providing a different perspective. 
Other Factors that Foster Creating an Environment Conducive to Learning and Student Development: I use various other techniques for fostering learning. They include:

Classroom Protocol: I encourage my students to behave in a manner that reflects the professional world more than the usual classroom environment. My students are expected to exhibit the following protocol: arrive on time, stay attentive while in class and not engaging in "side conversations" with classmates, not wearing a hat while in the classroom, not eating or drinking while the class is in session, and wearing clothes that project a favorable image for themselves and the Cameron School of Business when guest speakers are invited to the class. 

Name tents: I provide student name tents so I can get to know students by their names.

Class participation/contribution system: I have developed a "voucher system" to encourage my introductory students to participate in class. At least ninety-five percent of my students participate often in class.
Case Analysis: I have developed dozens of cases that I use in all my classes. Case analysis, as noted earlier, encourages students to think, to identify alternative ways of approaching a specific situation, and to make a decision. 

Computer Simulations: I use two Harvard Business School computer simulations in two of my classes. The simulations test the students' ability to analyze the relationships between key factors that influence business performance.  

Videos: I use video tapes in all my classes. Videos bring topics to life and help reinforce course concepts. 

Guest Speakers:: I bring in guest speakers each semester to provide a window into the real world. The speakers share their experiences and provide memorable insights by profiling the challenges they have faced. 
Class Preparation: I expect my students to be prepared for class. I have developed "Moments of Truth" exercises where a card is drawn from a deck of cards. Each student's seat corresponds with a card in the deck. Cards are drawn randomly. When a student's card is drawn, he/she is expected to share his/her thoughts for the issue being addressed or the case being analyzed. I also use "wake up" exercise (less irritating and more rewarding than pop quizzes) to see which students are prepared for class. 

Examinations: I use essay and case analysis examinations to encourage students to organize their thoughts and to apply the concepts presented in the course(s). Students do their exams using their social security numbers. This ensures objectivity in my grading.
Extra-credit projects: I use extra-credit projects to encourage students to go beyond course requirements. They get a nominal amount of extra-credit points for attending campus presentations, enrolling in workshops offered by career services, reading additional books, and analyzing classic and/or contemporary films that relate to the course.

Extra-credit films Monday night at the movies, or individual viewing.

Join me for lunch or dinner: I offer my students the opportunity to join me for a meal at Wagoner Hall. They are welcome to discuss aspects of the course, career issues, or what ever they would like to discuss.

Concluding Comments: When I met with my faculty advisor as an undergraduate student, I asked him which careers could provide me with the opportunity to be innovative. He indicated, to my surprise, that being a college professor offered unlimited opportunities to develop innovative ways to be innovative. The preceding sample of cases, exercises, and projects reflect what I have developed to add value and foster learning. Obviously, these examples are tied to my classes. Each faculty member should be able to develop value-added experiences that are tailored to the nature of his/her classes as well as the nature of his/her students. 
� Steve is the Progress Energy/Betty Cameron Distinguished Professor of Entrepreneurship. Since joining the faculty in 1976, he has received the Board of Trustees' Teaching Excellence Award (1980), the Distinguished Teaching Professor Award (1995), and the University of North Carolina Board of Governors' Award for Excellence in Teaching (1997).


�. I do recognize that some  class time should be invested in highlighting key points from the text, in clarifying some of the points that were not presented well, and in responding to student questions about the text.


�. Disclaimer: I do support the use of PowerPoint slides and use them in my classes. 


�. I know that one of the worst things a professor or anyone for that matter can do is to stereotype another individual. Therefore, I will note right up front that I do not believe that the comments apply to every accounting student and every engineering student.  


�. Note: I did not ask what students should be taught. The word taught represents the professor sending stuff, rather than the students actually learning what truly matters.  
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